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T h e p u rp ose of c h ap ter 2 is to address essential c onsiderations f or c u rric u lu m , instru c tion, 
and assessm ent in Eng lish lang u ag e arts, disc ip linary literac y , and Eng lish lang u ag e 
dev elop m ent th at set th e stag e f or th e rem aining c h ap ters of th is ELA/ELD Framework. 

These essential considerations draw upon research and theory and reflect important beliefs about 
th e EL A / literac y and EL D p rog ram s env isioned f or Calif ornia’ s stu dents. T h ese c onsiderations are 
introdu c ed in th is c h ap ter and th en ref erenc ed in th e f ram ew ork , as ap p rop riate, in g rade- lev el and 
oth er c h ap ters. 

T h e f ou ndations f or th is disc u ssion are estab lish ed in th e introdu c tion to th is ELA/ELD Framework, 
w h ic h ou tlines th e v ision f or EL A / literac y and EL D instru c tion f or stu dents and disc u sses th e p u rp ose 
of th is f ram ew ork , and in c h ap ter 1 , w h ic h ex p lic ates th e standards g u iding Calif ornia’ s EL A / literac y 
and EL D c u rric u lu m , instru c tion, and assessm ent: th e CA CCS S f or EL A / L iterac y and th e CA EL D 
S tandards.  T h is c h ap ter ex p ands th ese disc u ssions and p rev iew s sev eral im p ortant c onc ep ts to p rov ide 
context for the chapters that follow. Chapters 3–7 provide grade-span and grade-level guidance for 
c u rric u lu m and instru c tion b ased on th e CA CCS S f or EL A / L iterac y and CA EL D S tandards at th ose 
levels. Chapters 8–11 provide detailed guidance in specialized areas, including assessment, access and 
eq u ity f or Calif ornia’ s div erse learners, 2 1 st c entu ry learning , and p rof essional learning , leadersh ip , 
and sy stem s of su p p ort f or stu dent ac h iev em ent. 

This chapter contains five major sections. The first three sections discuss the major elements 
of the “Circles of Implementation” graphic displayed in figure 2.1: goals, context, and themes of 
EL A / literac y and EL D instru c tion. T h ese are f ollow ed b y sec tions on ap p roac h es to teac h ing and 
learning and Eng lish lang u ag e dev elop m ent. S om e su b sec tions are b rief b ec au se th ey are addressed 
m ore f u lly in su b seq u ent c h ap ters; oth ers are leng th y and are ref erenc ed of ten in su b seq u ent 
c h ap ters. 
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Figure 2.1. Circles of Implementation of ELA/Literacy and ELD Instruction 

The outer ring identifies the overarching goals of ELA/literacy and ELD instruction. By the 
time California’s students complete high school, they have developed the readiness for college, 
careers, and civic life; attained the capacities of literate individuals; become broadly literate; and 
acquired the skills for living and learning in the 21st century.

The white field represents the context in which instruction occurs. This framework asserts that 
the context for learning should be integrated, motivating, engaging, respectful, and intellectually 
challenging for all students.

Circling the standards are the key themes of the standards: Meaning Making, Language 
Development, Effective Expression, Content Knowledge, and Foundational Skills. These themes 
highlight the interconnections among the strands of CA CCSS for ELA/Literacy (Reading, Writing, 
Speaking and Listening, and Language) and the parts of the CA ELD Standards (“Interacting in 
Meaningful Ways,” “Learning About How English Works,” and “Using Foundational Skills”). The 
themes are organizing components for the grade-level discussions (chapters 3–7). 

In the center of the graphic are the CA CCSS for ELA/Literacy and the CA ELD Standards, 
which define year-end expectations for student knowledge and abilities and guide instructional 
planning and observation of student progress. The CA ELD Standards also identify proficiency 
level expectations (Emerging, Expanding, and Bridging) and ensure that EL students have full 
access to the CA CCSS for ELA/Literacy and other content standards. These standards are the 
pathway to achievement of the overarching goals.
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Goals of ELA/Literacy and ELD Instruction
 
T h is ELA/ELD Framework estab lish es f ou r ov erarc h ing and ov erlap p ing g oals f or EL A / literac y 

and EL D instru c tion. T h ese g oals c all f or Calif ornia’ s stu dents, b y h ig h sc h ool g radu ation, to h av e 
dev elop ed th e readiness f or c olleg e, c areers, and c iv ic lif e; attained th e c ap ac ities of literate 
indiv idu als; b ec om e b roadly literate; and ac q u ired th e sk ills f or liv ing and learning in th e 2 1 st c entu ry . 
See figure 2.1. 

Develop the Readiness for College, Careers, and Civic Life 
P rep aring stu dents f or c olleg e, c areers, and c iv ic lif e is a m u ltilay ered and c om p lex p roc ess 

th at b eg ins in th e earliest y ears and adv anc es stu dents tow ards f u tu res of p ossib ilities, c h oic e, and 
satisf y ing p rodu c tiv ity . S tu dents ac h iev e th e g oal w h en th ey g radu ate f rom h ig h sc h ool and enter 
into h ig h er learning , p rof essional liv es, and th eir c om m u nities as lif e- long learners— indiv idu als ready 
f or th e c h alleng es of new setting s and ready to c ontrib u te to th e w ell- b eing of th e state, nation, and 
p lanet. G radu ating seniors are w ell v ersed w ith th e c ontent and ap p roac h es to learning in a rang e of 
disc ip lines. Eq u ally as im p ortant as th e k now ledg e th ey h av e dev elop ed ov er th eir y ears in Calif ornia 
sc h ools are th eir disp ositions tow ard learning and c ollab orativ e w ork . 

T h e CA CCS S f or EL A / L iterac y and th e CA EL D S tandards p lay m aj or roles in p rep aring stu dents 
f or learning and lif e af ter h ig h sc h ool, as do all of Calif ornia’ s k inderg arten th rou g h g rade tw elv e 
c ontent standards and th e learning f ou ndations f or inf ants and toddlers and p resc h oolers th at lay th e 
g rou ndw ork f or su c c ess. Calif ornia’ s S tandards f or Career R eady P rac tic e ( h ttp : / / w w w . c de. c a. g ov / c i/ 
ct/sf/documents/ctescrpflyer.pdf ) ( CD E 2 0 1 4 b ) are also an im p ortant resou rc e f or edu c ators as th ey 
p rep are stu dents f or th e transition to p ostsec ondary lif e. ( S ee also th e Career T ec h nic al Edu c ation 
F ram ew ork , CD E 2 0 0 7 . ) 

T h is ov erarc h ing g oal inc lu des readiness f or c iv ic lif e. S trong reading , w riting , sp eak ing , listening , 
and lang u ag e sk ills enab le stu dents to b e ac tiv e and resp onsib le c itiz ens as adu lts. T o ac t as inf orm ed 
v oters, serv e as resp onsib le j u rors, and p artic ip ate in p olic y m ak ing dec isions, stu dents need th e 
k now ledg e and sk ills to interp ret and c om m u nic ate ideas and neg otiate and c ollab orate in w ay s 
th at p ositiv ely im p ac t dem oc ratic p olic ies, p rac tic es, and oth er p eop le’ s liv es. T h e ab ility to read 
c om p lex tex t allow s stu dents to ac q u ire ex tensiv e c ontent k now ledg e ab ou t h istoric al ev ents and 
dem oc ratic ideals, p roc esses, and institu tions. T h e ab ility to interp ret and u nderstand k ey ideas, 
div erse p ersp ec tiv es, p oints of v iew , and v ariou s p h ilosop h ic al c onstru c ts of f ered in w ritten or sp ok en 
f orm allow s stu dents to identif y and draw log ic al c onc lu sions, analy z e log ic al f allac ies, and tak e 
p ositions b ased on rational arg u m ents. P rov iding stu dents w ith op p ortu nities to eng ag e in disc u ssions 
ab ou t c ontrov ersial issu es em p ow ers th em to f orm u late op inions and tak e a stand, p arap h rase 
inf orm ation, artic u late c om p lex ideas rep resenting v ariou s p oints of v iew , and p rac tic e th e art of c iv il 
disc ou rse. W riting dev elop s stu dents’ ab ility to ex p ress c om p lex ideas and artic u late arg u m ents in an 
org aniz ed, c oh erent m anner. L ang u ag e arts sk ills are not an end in th em selv es; th ey are a m eans to 
streng th ening stu dents’ ab ilities to th ink c ritic ally and resp ond m eaning f u lly to im p ortant issu es, w h ic h 
is f u ndam ental to a dem oc ratic soc iety . 

Attain the Capacities of Literate Individuals 
A s disc u ssed in th e introdu c tion to th e f ram ew ork , sc h ools are resp onsib le f or su p p orting 

all stu dents to dev elop th e c ap ac ities of literate indiv idu als. I nc lu ded in th ese c ap ac ities are 
dem onstrating indep endenc e; b u ilding strong c ontent k now ledg e; resp onding to th e v ary ing dem ands 
of au dienc e, task , p u rp ose, and disc ip line; c om p reh ending as w ell as c ritiq u ing ; v alu ing ev idenc e; 
u sing tec h nolog y and dig ital m edia strateg ic ally and c ap ab ly ; and u nderstanding oth er p ersp ec tiv es 
and cultures (CDE 2013, 6; see descriptions of these capacities in figure I.1 in the introduction to this 
ELA/ELD Framework) . 
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Consonant w ith readiness f or c olleg e, c areers, and c iv ic lif e, literate indiv idu als dev elop k now ledg e 
of th e w orld and oth er h u m an b eing s th rou g h m eaning f u l interac tions w ith tex ts, m edia, and p eop le 
du ring th eir elem entary and sec ondary sc h ooling . T h rou g h th ese interac tions, th ey dev elop th e 
k now ledg e, ab ilities, and disp ositions th at enab le th em to w ork c ollab orativ ely w ith indiv idu als f rom 
dif f erent c u ltu ral, ling u istic , and ex p eriential b ac k g rou nds. F u rth er, th ey learn to ap p rec iate div erse 
b ac k g rou nds and p ersp ec tiv es as assets, seek ing to u nderstand th em b etter w h ile resp ec tf u lly 
c onv ey ing th eir ow n v iew p oints. 

Become Broadly Literate 
A s ex p lained in th e introdu c tion to th is f ram ew ork , elem entary and sec ondary sc h ools are also 

resp onsib le f or ensu ring th at all stu dents b ec om e b roadly literate. A p erson w h o is b roadly literate 
eng ag es w ith a v ariety of b ook s and oth er tex ts ac ross a w ide rang e of g enres, tim e p eriods, c u ltu res, 
p ersp ec tiv es, and top ic s f or a m u ltitu de of p u rp oses, inc lu ding learning ab ou t new ideas and oneself 
and im m ersing oneself in th e sh eer p leasu re of reading . 

B eing b roadly literate ex tends b ey ond reading p rinted tex t to enc om p ass v iew ing liv e dram a or 
films, listening to lectures or programs on the radio, or enjoying or performing poetry, such as spoken 
w ord. A p erson w h o is b roadly literate ap p rec iates an array of tex ts— b ook s, p lay s, radio p rog ram s, 
poetry, film, television, mixed media, and more—for the many possibilities they reveal and the changes 
( ev en sm all ones) h e or sh e m ak es b y interac ting w ith th em . Edu c ators dev elop stu dents’ b road 
literac y b y ensu ring th at stu dents read w idely , in p art th rou g h th e im p lem entation of an indep endent 
reading p rog ram and b y reading alou d. 

Wide and Independent Reading 
Reading widely and independently is essential to building proficiency in reading and knowledge 

ac ross all c ontent areas. A p p endix A of th e CCS S f or EL A / L iterac y h ig h lig h ts th e need to inc rease 
indep endent reading , p artic u larly of c ontent- ric h inf orm ational tex ts. “ T h ere is also ev idenc e th at 
c u rrent standards, c u rric u lu m , and instru c tional p rac tic e h av e not done enou g h to f oster th e 
indep endent reading of c om p lex tex ts so c ru c ial f or c olleg e and c areer readiness, p artic u larly in th e 
c ase of inf orm ational tex ts” ( N G A / CCS S O 2 0 1 0 a: ap p endix A , 3 ) . 

T h e note on th e rang e and c ontent of stu dent reading in th e Colleg e and Career R eadiness 
S tandards f or R eading ( CD E 2 0 1 3 , 1 0 ) desc rib es th e p u rp ose f or reading w idely . 

T o b u ild a f ou ndation f or c olleg e and c areer readiness, stu dents m u st read w idely and 
deep ly f rom am ong a b road rang e of h ig h - q u ality , inc reasing ly c h alleng ing literary and 
inf orm ational tex ts. T h rou g h ex tensiv e reading of stories, dram as, p oem s, and m y th s f rom 
div erse c u ltu res and dif f erent tim e p eriods, stu dents g ain literary and c u ltu ral k now ledg e 
as w ell as f am iliarity w ith v ariou s tex t stru c tu res and elem ents. B y reading tex ts in h istory / 
soc ial stu dies, sc ienc e, and oth er disc ip lines, stu dents b u ild a f ou ndation of k now ledg e 
in these fields that will also give them the background to be better readers in all content 
areas. S tu dents c an only g ain th is f ou ndation w h en th e c u rric u lu m is intentionally and 
c oh erently stru c tu red to dev elop ric h c ontent k now ledg e w ith in and ac ross g rades. 
S tu dents also ac q u ire th e h ab its of reading indep endently and c losely , w h ic h are essential 
to th eir f u tu re su c c ess. 

F or stu dents to b ec om e b roadly literate, th ey need to read reg u larly and f req u ently as a p art of 
c lassroom instru c tion. A b u ndant ex p osu re to ric h tex ts is a c lear f oc u s of th e CA CCS S f or EL A / L iterac y 
and is amplified by the CA ELD Standards. High quality instructional materials within each content area 
p rov ide ap p rop riate reading selec tions. I n addition, teac h ers and teac h er lib rarians w ork tog eth er to 
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dev elop c lassroom and lib rary c ollec tions of b ook s th at su p p ort all c ontent areas and g enres— literary 
and informational. See figure 2.2 for the range of text types identified by the CA CCSS for ELA/Literacy 
th at stu dents are to ex p erienc e. 

Figure 2.2. Range of Text Types 

G rade 
Span 

L iterature I nformational T ex t 

Stories Drama Poetry 

Literary Nonfiction 
and H istorical, 
Scientific, and 

T echnical T ex ts 

K–5 I nc lu des c h ildren’ s 
adv entu re stories, 
f olk tales, leg ends, 
f ab les, f antasy , 
realistic fiction, and 
m y th . 

I nc lu des stag ed 
dialog u e and b rief 
f am iliar sc enes. 

I nc lu des nu rsery 
rh y m es and th e 
su b g enres of th e 
narrativ e p oem , 
lim eric k , and f ree 
v erse p oem . 

I nc lu des 
b iog rap h ies and 
au tob iog rap h ies; 
b ook s ab ou t h istory , 
soc ial stu dies, 
sc ienc e, and th e 
arts; tec h nic al 
tex ts, inc lu ding 
direc tions, f orm s, 
and th e inf orm ation 
disp lay ed in g rap h s, 
c h arts, or m ap s; 
and dig ital sou rc es 
on a rang e of 
top ic s. 

6–12 I nc lu des th e 
su b g enres of 
adv entu re stories, 
historical fiction, 
m y steries, m y th s, 
science fiction, 
realistic fiction, 
alleg ories, p arodies, 
satire, and g rap h ic 
nov els. 

I nc lu des classical 
throug h 
contemporary 
one- ac t and m u lti-
ac t p lay s, b oth 
in w ritten f orm 
and on film, and 
w ork s by w riters 
representing  a 
broad rang e of 
literary periods 
and cultures. 

I nc lu des classical 
throug h 
contemporary 
w ork s and th e 
su b g enres of 
narrativ e p oem s, 
ly ric al p oem s, 
f ree v erse p oem s, 
sonnets, odes, 
b allads, and 
ep ic s by w riters 
representing  a 
broad rang e of 
literary periods 
and cultures. 

I nc lu des th e 
su b g enres of 
ex p osition, 
arg u m ent, and 
f u nc tional tex t in 
th e f orm of p ersonal 
essay s, sp eec h es, 
op inion p iec es, 
essay s ab ou t 
art or literatu re, 
b iog rap h ies, 
m em oirs, 
j ou rnalism , and 
historical, scientific, 
tec h nic al, or 
ec onom ic ac c ou nts 
( inc lu ding dig ital 
sou rc es) w ritten f or 
a b road au dienc e. 

Source 
Calif ornia D ep artm ent of Edu c ation. 2 0 1 3 . California Common Core State Standards: English Language Arts and Literacy 

in History/Social Studies, Science, and Technical Subjects,  4 1  and 7 7 .  S ac ram ento:  Calif ornia D ep artm ent of  Edu c ation. 
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S tu dents also read indep endently ; th at is, th ey read m ore th an th e tex ts th at are a p art of 
c lassroom instru c tion. T o su stain th e ef f ort f or reading b oth in c lass and ou tside of c lass, th e 
im ag inations and interests of c h ildren and y ou ng p eop le m u st b e stirred. F or som e c h ildren and y ou th 
nov els and sh ort stories m ay c ap tu re th eir attention, w h ile f or oth ers, insp iration c om es f rom tex ts 
about rocks, animals, history, space, and more. Still others find poetry or drama especially appealing. 
W h ic h ev er g enres stu dents p ref er, it is c ritic al th at edu c ators ensu re w ide ex p osu re to a v ariety of tex t 
ty p es on a rang e of top ic s and c ontent areas f orm th e earliest y ears. 

A lth ou g h th e CA CCS S f or EL A / L iterac y f oc u s c onsiderab le attention on th e im p ortanc e of 
informational text, it is crucial to emphasize the vital role that fiction, too, plays in the education of 
children and youth. Author Neil Gaiman (2013), who writes for children and adults, promotes fiction as 
a g	 atew ay to reading : 

T h e driv e to k now w h at h ap p ens nex t, to w ant to tu rn th e p ag e, th e need to k eep g oing , 
ev en if it’ s h ard, b ec au se som eone’ s in trou b le and y ou h av e to k now h ow it’ s all g oing 
to end . . . th at’ s a v ery real driv e. A nd it f orc es y ou to learn new w ords, to th ink new 
th ou g h ts to k eep g oing , [ and] to disc ov er th at reading p er se is p leasu rab le. O nc e y ou 
learn th at, y ou ’ re on th e road to reading ev ery th ing . 

He also argues that fiction builds empathy: 

Prose fiction is something you build up from 26 letters and a handful of punctuation marks, 
and y ou , and y ou alone, u sing y ou r im ag ination, c reate a w orld and p eop le it and look ou t 
th rou g h oth er ey es . . . Em p ath y is a tool f or b u ilding p eop le into g rou p s, f or allow ing u s to 
f u nc tion as m ore th an self - ob sessed indiv idu als. 

Literary fiction, in fact, has been shown to have positive effects on the mind, specifically the ability 
to detec t and u nderstand oth ers’ em otions and to inf er and rep resent oth ers’ b elief s and intentions 
( K idd and Castano 2 0 1 3 ) . R eg ardless of th e sou rc e— literary or inf orm ational tex t— th e lov e of reading 
should be instilled and nurtured from a child’s first moments of preschool through his or her last days 
of	 h ig h sc h ool. 

Planning  an I ndependent R eading  Prog ram 
T o ensu re th at all stu dents h av e th e op p ortu nity  to read in a v ariety  of  setting s ac ross a rang e of  

g enres,  teac h ers dev elop  a p lan f or indep endent reading  as an essential c om p onent of  daily  lang u ag e 
arts instru c tion enc om p assing  th e c u rrent y ear and m u ltip le y ears.  I ndep endent reading  is p lanned 
and stru c tu red w h ile allow ing  stu dents to c h oose selec tions and read f or u ninterru p ted p eriods of  
time. During independent reading, students actively engage in reading rather than aimlessly flipping 
th rou h  ook s.  tu dents are eld ac ou ntab le or reading  t th ey  are not ex ec ted to rodu e an 
assig nm ent in resp onse to ev ery  reading .  Com p onents of  th e p lan inc lu de th e f ollow ing :   
• 	 Strategies for students to select books and texts in terms of difficulty, content, and interest 
• 	 S tu dent oic e 
• 	 D aily  sc h edu led tim e in c lass and ou tside of  c lass 
• 	 Clear ex p ec tations f or in- c lass and ou tside- of c lass reading 
• 	 Classroom  lib rary  th at inc lu des a ric h  c ollec tion of  b ook s and oth er tex ts draw ing  f rom  lists of  

aw ard- w inning  ook s and oth er sou r es ee th e ap endix  of  th is ELA/ELD Framework.) 
• 	 S c h ool lib rary  or larg e,  sh ared,  c irc u lating  c ollec tion of  resou rc es in a v ariety  of  f orm ats and at 

v ariou s reading  lev els ( also draw ing  f rom  sou rc es c ited in th e ap p endix ) 
• 	 S y stem  f or rec ording  b ook s and tex ts read du ring  th e y ear and ac ross th e y ears 
• 	 O p p ortu nities f or soc ial interac tion— b ook  talk s and rev iew s,  b ook  sh aring ,  p artner reading ,  

disc u ssion c irc les,  w riting  to th e au th or,  and m ore 
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• 	 W riting  in resp onse to b ook s and tex ts read— p lanning  f or b ook  talk s,  b ook  rev iew s,  reac tions to 
tex ts 

• 	 O ne- on- one c onf erenc ing  b etw een teac h er and stu dent to disc u ss b ook s,  rev iew  p rog ress,  and 
set g oals 

•	  O ne- on- one c onf erenc ing  th at u ses p rob ing  q u estions,  listening ,  and disc u ssion to f oster 

stu dent ex p loration of  th eir ideas ab ou t a b ook
 

• 	 Varied opportunities for students to reflect on their readings and reading process after a 
sem ester or oth er tim e p eriod 

•	  T eac h er g u idanc e and f eedb ac k  reg arding  tex t selec tion and p rog ress 
•	  T eac h er m odeling ,  inc lu ding  read alou ds and th ink  alou ds,  to illu strate w ay s to selec t and 

resp ond to b ook s and tex ts 
• 	 T eac h er and teac h er lib rarian rec om m endations of  b ook s and tex ts 
• 	 P arent and f am ily  c om m u nic ation 
•	  A v ailab ility  of  b ook s in stu dents’  p rim ary  lang u ag es 
• 	 Availability of books that reflect students’ cultural and linguistic backgrounds 
•  I nv iting  c lassroom  and lib rary  sp ac es to read 

M any  sou rc es p rov ide g u idanc e f or org aniz ing  and c ondu c ting  su c c essf u l indep endent reading  
rog ram s.  om e ex am les inc lu de oss and ou ng   s  ou tm an  op ,  
op  and ish op   Eng ag eN Y   ittle  tw ell  and iller .  

T h e aim s of  w ide and indep endent reading  are m any :  B y  reading  w idely  ac ross m any  disc ip lines 
and g enres stu dents inc rease th eir b ac k g rou nd k now ledg e and u nderstanding  of  th e w orld;  th ey  
inc rease th eir v oc ab u lary  and f am iliarity  w ith  v aried g ram m atic al and tex t org aniz ational stru c tu res;  
th ey  b u ild reading  stam ina and p ositiv e reading  h ab its;  th ey  p rac tic e th eir reading  sk ills;  and p erh ap s,  
m ost im p ortantly ,  th ey  disc ov er interests th ey  c an c arry  f orw ard into a lif etim e of  reading  and enj oy ing  
b ook s and tex ts of  all ty p es.  

Reading Aloud 
R eading  alou d to c h ildren and stu dents of  all ag es,  esp ec ially  in interac tiv e w ay s,  is a tim e- h onored 

tradition—one that has many potential benefits. Among these are that reading aloud to students: 
• 	 Enric es th eir lang ag e,  ex osing  th em  to new  oc ab lary  and ram m atic al stru tu res 
• 	 F am iliariz es th em  w ith  a v ariety  of  tex t stru c tu res 
• 	 Contrib u tes to th eir k now ledg e,  b oth  of  literary  w ork s and of  th e w orld 
• 	 P iq u es th eir interest in a top ic ,  g enre,  or au th or 
• 	 ro ides th em  w ith  op ortu nities or ollab orativ e m eaning  m ak ing  su h  as w en th ey  disc ss 

th e selec tion w ith  th e teac er and eers 
• 	 ro ides th em  ith  a indow  into om reh ension onitoring  su  as en th e teac er 

rereads a sec tion or “ th ink s alou d”  ab ou t h is or h er u nderstanding 
• 	 Contrib u tes to th eir v iew  of  reading  as a m eaning  m ak ing  p roc ess 
• 	 F am iliariz es th em  w ith  a v ariety  of  tex t f eatu res,  su c h  as tab les of  c ontents and g rap h ic  disp lay s 

of  inf orm ation,  if  stu dents’  attention is draw n to th em 
• 	 Provides them with a model of fluent reading 
• 	 Contrib u tes to f ou ndational sk ills,  su c h  as p h onolog ic al aw areness and letter k now ledg e 
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In addition, reading aloud provides students with a shared experience that becomes a part of the 
group’s collective memory to be drawn on in subsequent discussions. 

Reading aloud interactively implies that as students are listening; they are not passive, but 
rather, they are actively interpreting what they are hearing. Teachers ensure that their read alouds 
are interactive in a variety of ways, including asking questions while reading and having students 
participate in the reading. (See Cunningham and Zibulsky 2011; Goodson, Wolf, Bell, Turner, and 
Finney 2010; Hall and Moats 2000 for research related to benefits of reading aloud.)

Because listening comprehension outpaces reading comprehension until about grade eight (see 
figure 2.3), reading aloud to students is an important way to engage students with text that is more 
challenging than they can read independently while they are developing as readers. 

Figure 2.3. Listening and Reading Comprehension by Age

Source
National Governors Association Center for Best Practices and Council of Chief State 

School Officers (NGA/CCSSO). 2010a. Common Core State Standards for English 
Language Arts and Literacy in History/Social Studies, Appendix A. National 
Governors Association Center for Best Practices, Council of Chief State School 
Officers, Washington DC.

Appendix B of the CCSS for ELA/Literacy specifically indentifies texts in various genres that can be 
read aloud to students in kindergarten through grade three. These lists serve as a starting point for 
teachers and schools and include examples of the range of literature for these grades. Teachers at all 
levels, including middle and high school, should collaborate to develop their own more extensive lists, 
including selections that are relevant to their students and community. The CDE has a large searchable 
database (http://www.cde.ca.gov/ci/cr/rl/) of recommended literature in all subject areas from 
kindergarten to grade twelve that is a valuable resource for this work. 

As important as reading aloud is, educators recognize that it supplements students’ interactions 
with text; reading aloud does not supplant them. In other words, reading content area or 
informational and literary texts to students in lieu of students reading texts themselves is not 
recommended beyond the earliest grades. Rather, teachers help students read complex texts using a 
variety of strategies to gain the information, experience the rhetorical effects, and analyze the various 
meanings that texts hold. 
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R eading  alou d to stu dents m ay  seem  lik e a straig h tf orw ard,  ev en sim p le,  ac tiv ity .  H ow ev er,  
di erent t es of  tex ts ro ide dif erent t es of  learning  op ortu nities.  eac ers m ak e th e ex erienc e 
m ore v alu ab le f or stu dents b y  u nderstanding  h ow  to selec t tex ts intentionally  and h ow  to eng ag e 
learners ( e. g . ,  h ig h ly  interac tiv e read alou ds are esp ec ially  ap p rop riate f or y ou ng  c h ildren) .  

Acquire the Skills for Living and Learning in the 21st Century 
T oday ’ s stu dents liv e in a f ast p ac ed,  dy nam ic ,  and h ig h ly  interc onnec ted w orld.  I n rec og nition 

of  th e c h ang es th e 2 1 st c entu ry  p ortends f or sc h ooling  and c areers,  th e Calif ornia leg islatu re p assed 
ssem ly  ill  th e Cu rric lu m  ort and ef orm  t,  w ith  th e intent to dev elop  a sy stem  

of  rric lu m  instru tion,  and assessm ent or im lem enting  th e CA  CCS S  th at ac om lish es th e 
f ollow ing : 

	 .  F oc u ses on integ rating  2 1 st c entu ry  sk ills,  inc lu ding  c ritic al th ink ing ,  p rob lem  solv ing ,  
c om m u nic ation,  c ollab oration,  c reativ ity ,  and innov ation,  as a c om p etenc y b ased ap p roac h  
to learning  in all c ore ac adem ic  c ontent areas,  inc lu ding  Eng lish  lang u ag e arts,  m ath em atic s,  
history–social science, science, health education, visual and performing arts, and world 
lang	 u ag es. 

	 .  P rom otes h ig h er order th ink ing  sk ills and interdisc ip linary  ap p roac h es  th at integ rate th e u se of  
su ortiv e tec nolog ies,  inq iry  and rob lem ased learning  w ic h  ro ide ontex t or ils 
to ap p ly  learning  in relev ant,  real- w orld sc enarios and th at p rep are p u p ils f or c olleg e,  c areers,  
and itiz ensh ip  in th e st entu ry . 

n addition,  th e CD E oined th e national artnersh ip  or st Centu ry  ills in  Ec oed in 
the California legislation, the Partnership identifies outcomes in four key areas to prepare students 
or th e dem ands of  th e st entu ry   ore su ec t and st entu ry  interdisc ip linary  th em es;  

 li e and areer sk ills;   learning  and inno ation sk ills th e ou r Cs”  reativ it  ritic al th ink ing ,  
c om m u nic ation,  and c ollab oration) ;  and ( 4 )  inf orm ation,  m edia,  and tec h nolog y  sk ills.  T h e Com m ittee 
on Deeper Learning and 21st Century Skills of the National Research Council (2012) identifies many 
of  th e sam e sk ills,  org aniz ing  th em  into c og nitiv e,  intrap ersonal,  and interp ersonal c om p etenc ies.  
M oreov er,  stu dents also need g lob al c om p etenc ies to eng ag e ef f ec tiv ely  w ith  th e w ider w orld and 
c u ltu res.  

e CA  CCS S  or EL iterac y  and th e CA  EL D  tandards all or stu dents th rou ou t th e rades 
to eng ag e in a rang e of  task s ( analy z e,  interp ret,  assess,  integ 
ap ly  and so orth )  th at req ire th e ritic al th ink ing  rob lem  
solv ing ,  and c ollab oration dem anded of  2 1 st c entu ry  liv ing  
and learning .  I nteg rated th rou g h ou t th e standards are sk ills 
related to m edia u se ( b oth  c ritic al analy sis and p rodu c tion 
of  m edia)  as w ell.  F u rth erm ore,  stu dents are ex p ec ted 
to dev elop  c om p etenc e in c ondu c ting  researc h  p roj ec ts,  
integ rating  and ev alu ating  inf orm ation,  and u sing  tec h nolog y  
to present findings and analyses (R.CCR.7; W.CCR.7; 

CCR  EL    ee ap ter  learning  in 
th e st entu ry ,  in th is ELA/ELD Framework  f or a detailed 
disc	 u ssion of  th ese ou tc om es,  c om p etenc ies,  and m ore.  S ee 
also Calif ornia’ s Model School Library Standards  CD E 
  
f or g rade- lev el g u idanc e on teac h ing  stu dents to ac c ess,  
ev alu ate,  u se and integ rate inf orm ation and ideas f ou nd in 
p rint,  m edia,  and dig ital resou rc es.
 

rate and ev alu ate,  c ollab orate,  adap t,  
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The CA CCSS for ELA/Literacy 
and the CA ELD Standards call 
for students throughout the 
grades to engage in a range 
of tasks (analyze, interpret, 
assess, integrate and evaluate, 
collaborate, adapt, apply, and 
so forth) that require the critical 
thinking, problem solving, and 
collaboration demanded of 21st 

century living and learning.
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Promoting Bilingualism and Biliteracy 
In recognition of the value of a biliterate and multiliterate citizenry for the benefit of the state, 

as w ell as th e indiv idu al,  in th e lob al w orld of  th e st entu ry  Cali ornia’ s eal of  iliterac  is 
awarded to high school graduates who attain a high level of proficiency in one or more languages in 
addition to Eng lish .  T h e m aj ority  of  b iling u al stu dents in Calif ornia are EL s w h ose p rim ary  lang u ag e is 
a lang u ag e oth er th an Eng lish  and w h o are also learning  Eng lish  as an additional lang u ag e.  H ow ev er,  
b iling u al stu dents are also nativ e Eng lish  sp eak ers enrolled in b iling u al p rog ram s,  h eritag e lang u ag e 
p rog ram s,  or w orld lang u ag e p rog ram s.  

B iling u al stu dents are also stu dents w h o are deaf  or h ard of  h earing  w h ose p rim ary  lang u ag e is 
m eric an ig n ang ag e and w ose oth er lang ag e is th e w ritten lang ag e of  th e earing  om m nity  
som etim es m ore th an one lang ag e w en stu dents are rom  om m nities w ere Eng lish  is not th e 

dom inant lang u ag e) .  
esear h  ev idenc e indic ates th at iling al rog ram s,  in w ic h  iliterac y  is th e oal and 

b iling u al instru c tion is su stained,  p rom ote literac y  in Eng lish ,  as w ell as in th e p rim ary  lang u ag e 
st and anah an  CD E a;  enesee,  indh olm eary  au nders and Ch ristian ;  

Goldenberg 2008). The enhanced metalinguistic and metacognitive benefits of bilingualism have 
b een dem onstrated in m u ltip le stu dies and inc lu de b etter w ork ing  m em ory ,  ab strac t reasoning  sk ills,  

attentional c ontrol,  and p rob lem  solv ing  sk ills ( A desop e,  L av in,  
Thompson, and Ungerleider 2010). An additional benefit 
of  b iling u alism  is th e delay  of  ag e- related c og nitiv e dec line 
B ialy stok ,  Craik ,  and F reedm an 2 0 0 7  

F or all stu dents,  b iling u alism  is a c og nitiv e and ling u istic  
asset.  D ev elop ing  th e lang u ag e u sed b y  p arents,  g randp arents,  
or oth er relativ es also p rom otes h ealth y  self im ag e,  p ride in 
one’ s h eritag e,  and g reater c onnec tion w ith  one’ s c om m u nity .  
 h is c u ltu ral aw areness and ap p rec iation f or div ersity  is,  in f ac t,  
 ritic al f or all stu dents to dev elop  as g lob al- m inded indiv idu als. 

Research evidence indicates 
that bilingual programs, in 
which biliteracy is the goal 
and bilingual instruction is 
sustained, promote literacy 
in English, as well as in the 
primary language. T

c

Context for Learning 
T is ELA/ELD Framework  asserts th at th e learning  ontex t in w ic h  EL literac y  and EL D  

instru tion oc r as a rof ou nd im ac t on ac iev em ent.  essf l im lem entation of  th e CA  CCS S  
f or EL A / L iterac y  and CA  EL D  S tandards is m ost lik ely  w h en th e lang u ag e arts strands are integ rated 
th rou ou t th e rric la in an en ironm ent th at is m otiv ating  eng ag ing  resp ec tf l,  and intellec tu ally  
c h alleng ing .  Eac h  of  th ese top ic s is disc u ssed in th is sec tion. 

Integrating the Curricula 
The CA CCSS for ELA/Literacy call for dual integration, or as stated by the Committee on Defining 

D eep er L earning  and 2 1 st Centu ry  S k ills,  “ th ey  p rom ote a dou b le v ision of  integ ration— ( a)  th at 
reading  riting  and disc ou rse ou t to su ort one anoth er s dev elop m ent,  and  th at reading ,  
w riting  and lang ag e rac tic es are est tau t and learned w en th ey  are em lo ed as tools to 
ac q u ire k now ledg e and inq u iry  sk ills and strateg ies w ith in disc ip linary  c ontex ts,  su c h  as sc ienc e,  
istory  or literatu re”    e strands of  eading  W riting  eak ing  and istening  and 

Language are integrated among themselves and across all disciplines, as figure 2.4 illustrates. 
Furthermore, the structure and organization of the CA ELD Standards reflect integration as a 

f u ndam ental c onc ep t.  P art I ,  “ I nterac ting  in M eaning f u l W ay s, ”  inc lu des sec tions th at are inh erently  
integ rated:  A .  Collab orativ e ( eng ag em ent in dialog u e w ith  oth ers) ,  B .  I nterp retiv e ( c om p reh ension 
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and analysis of written and spoken texts), and C. Productive (creation of oral1 presentations and 
written texts). Focusing first on meaning and interaction in Part I, the CA ELD Standards then focus on 
knowledge about the English language and how it works in Part II. 

Figure 2.4. Relationships and Convergences Among the Practices in Science, Mathematics 
and English Language Arts 

Source
Cheuk, T. 2013. Relationships and Convergences Among the Mathematics, Science, and ELA Practices. Refined version of 

diagram created by the Understanding Language Initiative for ELP Standards. Stanford, CA: Stanford University.

Both sets of standards promote students’ powerful and strategic use of the language arts to 
gain content knowledge and to express their understandings and applications of that knowledge. 
Opportunities to integrate curricula through inquiry-based learning, interdisciplinary units, and real 
world applications, such as service learning, are illustrated throughout the framework. Integrating 
curricula allows students to make connections across many disciplines and areas of interest and 
can be powerfully motivating. Using reading, writing, speaking, listening, and language (including 
language awareness) to interact with content knowledge and one another, students are able to 
consolidate and expand their learning in ways that mutually reinforce the language arts and various 
disciplines. In every case, however, integrated curricula should be purposeful and well-planned so that 

1  For deaf and hard of hearing students who use ASL as their primary language, the term oral refers to the use of sign 
language.
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competence in each strand of the language arts is built and applied in meaningful contexts, so that 
ELs engage in content learning while developing increasingly advanced levels of English, and so that 
progress is carefully monitored for all students in each strand. 

Motivating and Engaging Learners
Educators keep issues of motivation and engagement at the forefront of their work to assist 

students in achieving the CA CCSS for ELA/Literacy and CA ELD Standards. It is critical to incorporate 
motivational factors, such as interest, relevance, identity, and self-efficacy, into curriculum design 
and instructional practice to ensure that students achieve the levels envisioned by these standards. 
The panel report Improving Reading Comprehension in Kindergarten Through 3rd Grade (http://
ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=8) (Shanahan, and others 2010, 35–37) makes clear 
the importance of addressing motivation and engagement in primary grade literacy programs and 
recommends the following practices:

• Help students discover the purpose and benefits of reading by modeling enjoyment of text
and an appreciation of what information has to offer and by creating a print rich environment
(including meaningful text on classroom walls and well stocked, inviting, and comfortable
libraries or literacy centers that contain a range of print materials, including texts on topics
relevant to instructional experiences children are having in the content areas).

• Create opportunities for students to see themselves as successful readers. Texts and tasks
should be challenging, but within reach given appropriate teaching and scaffolding.

• Provide students reading choices, which include allowing them choice on literacy-related
activities, texts, and even locations in the room in which to engage with books independently.
Teachers’ knowledge of their students’ abilities will enable them to provide appropriate
guidance.

• Provide students the opportunity to learn by collaborating with their peers to read texts, talk
about texts, and engage in meaningful interactions with texts, such as locating interesting
information together.

Similarly, a panel examining research on adolescent literacy (which begins in grade four) included 
increasing motivation and engagement as one of five recommendations. The panel’s report Improving 
Adolescent Literacy: Effective Classroom and Intervention Practices (https://ies.ed.gov/ncee/wwc/
Docs/PracticeGuide/adlit_pg_082608.pdf) (Kamil, and others 2008, 28–30) suggests the following 
practices:

• Establish meaningful and engaging content learning goals around the essential ideas of a
discipline as well as the specific learning processes students use to access those ideas.

• Provide a positive learning environment that promotes students’ autonomy in learning.

• Make literacy experiences more relevant to students’ interests, everyday life, or important
current events.

• Build in certain instructional conditions, such as student goal setting, self-directed learning, and
collaborative learning, to increase reading engagement and conceptual learning.

Factors shared by both these sets of recommendations and identified in many studies of 
motivation and engagement (Guthrie, Wigfield, and Klauda 2012; Dweck 2006; Ryan and Deci 2000; 
Czikszentmihalyi 1990; and others) include the following:
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• 	 I nterest ( relev anc e) 

• 	 Ch oic e ( au tonom y  and self determ ination) 

•	  Success (self-efficacy or the belief that “I can do it”) 

• 	 Collab oration and real- w orld interac tions ( soc ial relatedness and ac tiv e eng ag em ent) 

• 	 Dedication (identification with being a good student, persistence, and willingness to work hard 
to ac h iev e oals) 

• 	 G oal setting ,  self reg u lation,  and g u ided self assessm ent 

S im p ly  stated,  m otiv ation and eng ag em ent are b oth  p sy c h olog ic al and b eh av ioral;  stu dents m ay  
b e m otiv ated ( or interested)  to read and w rite,  b u t th ey  also need to su stain th eir eng ag em ent w ith  a 
task for sufficient time to achieve learning goals. Incorporating these elements in curriculum materials 
and instru c tional seq u enc es req u ires sy stem atic  p lanning  and p rof essional c ollab oration.  Em b rac ing  
th ese elem ents also req u ires th at edu c ators v iew  stu dents as ac tiv e ag ents in th eir ow n learning  and 
c reate env ironm ents in w h ic h  stu dents h av e reg u lar op p ortu nities to ex p erienc e and ex erc ise th eir 
g row ing  c om p etenc e and indep endenc e.  

Contrib u ting  to th e m otiv ation and eng ag em ent of  div erse learners,  inc lu ding  EL s,  is th e teac h ers’  
and th e b roader sc h ool c om m u nity ’ s op en rec og nition th at stu dents’  p rim ary  lang u ag es,  dialec ts of  
Eng lish  sed in th e om e,  and om e ltu res are alu ab le resou r es in th eir ow n rig t and also to 
draw on to build proficiency in English and in all school learning (de Jong and Harper 2011; Lindholm-
eary  and enesee  eac ers are enc ou rag ed to do th e ollow ing : 

• 	 Create a w elc om ing  c lassroom  env ironm ent th at ex u des resp ec t f or c u ltu ral and ling u istic  
div ersity 

• 	 et to now  stu dents’  ltu ral and ling istic  ac rou nd now ledg e and ex erienc es and ow  
indiv idu al stu dents interac t w ith  th eir h om e lang u ag e and c u ltu res 

• 	 se th e rim ary  lang ag e or om e dialec t of  Eng lish  as ap rop riate,  to ac now ledg e th em  
as v alu ab le assets and to su p p ort all learners to f u lly  dev elop  ac adem ic  Eng lish  and eng ag e 
m eaning lly  w ith  th e ore rric lu m 

• 	 Use texts that accurately reflect students’ cultural, linguistic, and social backgrounds so that 
stu dents see th em selv es in th e rric lu m 

• 	 Continu ou sly  ex p and u nderstanding s of  c u ltu res and lang u ag es so as not to ov ersim p lif 
  
ap roac es to ltu rally  resp onsiv e edag og 
 

A ll stu dents need to b e su p p orted to inv est p ersonally  in literac y — to see th e relev anc e of  
th e c ontent f or th eir liv es and to su stain th e ef f ort and interest needed to learn sk ills and g ain 
om etenc e.  tu dents w o are ac tiv e artic ip ants in th eir learning  and w o om e to ex ert reater 

c ontrol ov er th eir reading  and w riting  p roc esses g row  in th eir p erc ep tions of  th em selv es as 

-

g

- -

u h h c u v c h

L G 2 0 1 0 ) . T h f

G k c u u b k g k p h

U p u h , p k

f u c c u u

c u u

y
p h c u p y

c p S h p h c g

au tonom ou s learners and th ink ers ( K atz , G raf f , and B ry nelson 2 0 1 3 ; R y an and D ec i 2 0 0 0 ; A lex ander 
and F ox 2 0 1 1 ) . 

Respecting Learners 
Calif ornia’ s c h ildren and adolesc ents b ring to sc h ool an ab u ndanc e of u niq u e resou rc es, inc lu ding 

th eir p rim ary lang u ag es, c u ltu ral and eth nic b ac k g rou nds, lif e ex p erienc es, p artic u lar learning ab ilities 
and disab ilities, soc io- ec onom ic b ac k g rou nds, and disp ositions tow ard learning . I n order to c reate 
optimal learning environments for all students, it is critical that teachers recognize the significance 
of all th ese v ariab les, as w ell as oth er asp ec ts of indiv idu al stu dents’ identities and needs. T eac h ers 
u nderstand th eir stu dents’  m u ltilay ered c u ltu ral,  eth nic ,  and ling u istic  b ac k g rou nds,  as w ell as th eir 
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day to- day  realities,  and sh ap e instru c tion th at b oth  resp ec tf u lly  ac k now ledg es and instills p ride in 
stu dents’  div ersity .  T h ese p rac tic es p rom ote p ositiv e relationsh ip s b etw een teac h ers and stu dents and 
f oster a p ositiv e self im ag e in stu dents as learners ( G ay  

;  adson- illing s ;  N ieto  or stu dents to 
“ c om e to u nderstand oth er p ersp ec tiv es and c u ltu res, ” — 
one of  th e c ap ac ities of  literate indiv idu als— and b u ild th e 
g lob al c om p etenc ies dem anded of  2 1 st c entu ry  liv ing  and 
learning ,  th ey  need to learn to v alu e and resp ec t div erse 
v iew s and ex p erienc es.  

A s teac h ers and th e b roader edu c ational c om m u nity  
op enly  rec og niz e and g enu inely  v alu e stu dents’  h om e 
c u ltu res,  p rim ary  lang u ag es,  and v ariations of  u sing
  
Eng lish ,  Calif ornia’ s c u ltu rally  and ling u istic ally  div erse 
learners,  inc lu ding  EL s,  are b etter p ositioned to th riv e 
socially and academically (de Jong and Harper 2011; García 
1 9 9 9 ;  L indh olm L eary  and G enesee 2 0 1 0 ;  M oses and 

Cob b   illeg as and as  e ltu re( s)  and 


-

-
2 0 0 2 L B 1 9 9 5 2 0 0 8 ) . F

As teachers and the broader 
educational community openly 
recognize and genuinely value 
students’ home cultures, primary 
languages, and variations 
of using English, California’s 
culturally and linguistically 
diverse learners, including ELs, 

are better positioned to thrive 

socially and academically.
 

-
2 0 0 1 ; V L u c 2 0 0 7 ) . T h c u

lang u ag e( s)  th at stu dents b ring  to sc h ool are v alid resou rc es on th eir ow n and f or dev elop ing  soc ial 

and ac adem ic  reg isters of  Eng lish .  T h e v ariety  of  Eng lish  th at c h ildren u se w ith  th eir p eers or f am ilies 

sh ou ld not b e v iew ed as im p rop er Eng lish ”  or w rong .  Conv ey ing  a m essag e th at stu dents’  h om e 

lang u ag es are inf erior to th e Eng lish  p riv ileg ed in sc h ool is dam ag ing  to stu dents on m any  lev els.
  

elp it   asserts,  inc e lang ag e is one of  th e m ost intim ate ex ressions of  identit  indeed,
  
th e sk in th at w e sp eak  th en to rej ec t a erson’ s lang ag e an only  eel as i  w e are rej ec ting  im 
  
T h is m essag e— c onsc iou s or u nc onsc iou s— is u nac c ep tab le and c ontrary  to Calif ornia’ s g oals f or its 

c h ildren and y ou th 
 

W eth er stu dents are EL s or nativ e Eng lish  sp eak ers w o sp eak  arieties of  Eng lish  e.  ric an 
m eric an Eng lish  Ch ic ana/ Ch ic ano Eng lish  th at dif er rom  th e t es of  Eng lish  riv ileg ed in sc ool,  

th e lang ag e ildren se at om e and in th eir om m nities is ap rop riate or th ose ontex ts and also
f or eng ag ing  in sc h ool ac tiv ities.  S tu dents are enc ou rag ed and su p p orted to learn and u se ac adem ic  
Eng lish  in sc ool.  ow ev er  teac ers rec og niz e th at th ere are ap rop riate tim es or stu dents to se 
ev ery day  Eng lish  or th eir om e dialec ts of  Eng lish  or sc ool task s.  tu dents are em ow ered y  
k now ing  dif f erent f orm s of  lang u ag e and are enc ou rag ed to c ritic ally  ex am ine th em  ( N ational Cou nc il 
of  eac ers of  Eng lish  eac ers elp  stu dents’  nderstand w en to se th e t e of  lang ag e th at 

“

D ( 2 0 0 2 , 4 8 ) “ S u p y ,
‘ , ’ p u c f f h . ”

.
h h v ( g . , A f

A , ) f f y p p h
u c h u h c u p f c  

h H , h p f u
h f h S p b

T h ) . T h h u h u y p u
is m ost ap rop riate or artic lar situ ations lep eg rell 

 eing  sensitiv e to th e ltu ral and lang ag e resou r es 
stu dents b ring  to sc h ool,  draw ing  on th ese resou rc es to 
ex p and stu dents’  ab ilities to eng ag e in a w ider rang e of  
c ontex ts,  and disc u ssing  dif f erent w ay s of  u sing  Eng lish  th at 
are ap p rop riate f or dif f erent c ontex ts h elp  b u ild stu dents’  
aw areness of  lang u ag e w h ile also v alidating  and lev erag ing  
th eir c u ltu ral and ling u istic  k now ledg e and ex p erienc es.  
B eg inning  at v ery  y ou ng  ag es,  c h ildren dev elop  language
awareness  and learn to sh i t th e w ay  th ey  u se lang u ag e to 
m eet th e ex p ec tations of  dif f erent situ ations and c ontex ts 
Ch ristie and D erew iank a ;  er . 

A ll stu dents b ring  to sc h ool k now ledg e and ex p erienc es 
th at a e th e otential to rom ote sc ool learning  e 
c u ltu ral and ling u istic  k now ledg e and ex p erienc es th at som e 
c h ildren b ring  to sc h ool m ay  not initially  b e seen as assets,  

p f p u ( S c h p
Being sensitive to the cultural 
and language resources 
students bring to school, 
drawing on these resources 
to expand students’ abilities 
to engage in a wider range 
of contexts, and discussing 
different ways of using 
English that are appropriate 
for different contexts help 
build students’ awareness of 
language . . . 

2 0 0 4 ) . B c u u c

f

( 2 0 0 8 S p y c h 2 0 0 9 )

h v p p h . T h
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b u t th ey  an e.  or ex am le,  th e am ily  or om m nity  of  som e stu dents in ru ral reg ions m ay  a e 
deep  and sp ec ializ ed now ledg e of  arm ing  rac tic es,  ook ing  or erb al m edic ines.  n rb an setting s,  
som e ildren m ay  a e ex erienc es learning  tec nic al roc edu res,  su h  as ic le or ar m ec anic s 
or na ig ating  m ass transit.  ese t es of  ex erienc es and now ledg e an e draw n on to enh anc e 

w at is ap ening  in th e lassroom  su h  as sc ienc e nits 

c b F p f c u h v
k f p c , h I u

c h h v p h p c b y c c h
v T h y p p k c b

h h p c , c u
in olv ing  lant iolog  ec olog  sic s,  or em istry  
W en teac ers are aw are of  th eir stu dents’  nds of  
k now ledg e, ”  th ey  c an c reate “ z ones of  p ossib ilities, ”  in w h ic h  
ac adem ic  learning  is enh anc ed b y  th e b ridg ing  of  f am ily  and 
om m nity  w a s of  now ing  w ith  th e sc ool rric lu m  M oll 

and G onz alez  
T eac h ers c an inc orp orate c u ltu rally  resp onsiv e instru c tion

y  ilding  on ac rou nd now ledg e and ex erienc es 
ained in th e om e and om m nity  to rom ote th e 

dev elop m ent of  ac adem ic  Eng lish  as w ell as to rom ote 
a p ositiv e self im ag e in stu dents and resp ec t f or dif f erent 

ltu res and lang ag es u   ollins  ook s ;  
rv ine and rm ento  M ore inf orm ation ab ou t ltu rally  

and ling u istic ally  resp onsiv e teac h ing  is p rov ided later in th is 
ap ter and in ap ter 9  of  th is ELA/ELD Framework.  

Students with disabilities also benefit from learning environments in which teachers take the time 
to understand the specific nature of their learning needs and goals and value all students as capable 
learners w ith  th e ab ility  to eng ag e in ric h  and c om p lex  instru c tion.  V alu ing  intellec tu al dif f erenc e and 
v iew ing  stu dents f rom  th e p ersp ec tiv e of  th eir ab ilities,  rath er th an disab ilities,  are k ey .  S tu dents w h o 

v p b y , y , p h y c h .Teachers can incorporate 
culturally responsive instruction 
by building on background 
knowledge and experiences 
gained in the home and 
community to promote the 
development of academic 
English, as well as to promote a 
positive self­image in students 
and respect for different 
cultures and languages. 

h h “ f u

c u y k h c u u (
1 9 9 4 ) .

b b u b k g k p
g h c u p

, p
-

c u u ( A 2 0 0 9 ; H 2 0 1 2 ; H 1 9 9 4
I A 2 0 0 1 ) . c u

c h c h

are deaf  and w h ose p rim ary  lang u ag e is A S L ,  or ex am p le,  rep resent 
a niq e ltu re th at iew s its m em ers not as disab led t as 
ling u istic ally  div erse.  A p p rec iating  th ese distinc tions and desig ning  
env ironm ents and instru c tion u sing  th e p rinc ip les of  U niv ersal D esig n 
f or L earning  ( U D L )  th at p rov ide m u ltip le m eans of  rep resentation,  
ex p ression,  and eng ag em ent c an ensu re th at first teaching  is 
ap p rop riately  dif f erentiated to m eet th e needs of  all learners.  S ee 
h ap ter 9  or m ore inf orm ation on U D L  and su p p orting  stu dents w ith  

dif f ering  ab ilities and disab ilities. 

f
u u c u v b b u Valuing intellectual 

difference and viewing 
students from the 
perspective of their 
abilities, rather than 
disabilities, are key. c f

Ensuring Intellectual Challenge 
e CCS S  ere dev elop ed am idst alls or inc reased  lob al om etitiv eness and ig er 

lev els of  edu ation or all itiz ens.  Citing  th e dem ands of  th e st entu ry  ork lac e,  th e / 
CCS S O  c reated standards th at are c om p arab le in rig or to th e edu c ational ex p ec tations of  th e h ig h est 
erf orm ing  ou ntries in th e w orld.  e CA  CCS S  or EL iterac y  and CA  EL D  tandards req ire deep  

and c ritic al th ink ing  ab ou t c om p lex  tex ts and ideas and th e ap p lic ation and ex p ression of  th at th ink ing  
th rou h  sp eak ing  and w riting  ese ex ec tations ad oc ate or a ltu re of  intellec tu al rig or in w ic h  
ac adem ic  initiativ e is m odeled,  h onored,  and realiz ed ac ross a rang e of  su b j ec ts.  

B y  ensu ring  th at intellec tu al c h alleng e is a v ital elem ent of  th e c ontex t of  sc h ooling ,  Calif ornia 
aim s to dev elop  th e intellec tu al assets of  all ou ng  eop le— not st or th e rp ose of  om eting  in 

2  A s noted th rou g h ou t th is f ram ew ork ,  sp eak ing  and listening  sh ou ld b e b roadly  interp reted to inc lu de sig ning  and v iew ing  
or stu dents o are deaf  and ard of  earing  ose rim ary  lang ag e is eric an ig n ang ag e  tu dents o 
are deaf and hard of hearing who do not use ASL as their primary language but use amplification, residual hearing, listening 
and sp ok en lang ag e,  ed sp eec h  and sig n su orted sp eec  ac ess eneral edu ation rric lu m  w ith  ary ing  m odes of  
c om m u nic ation. 
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th e w ork lac e or in ac adem ia— t to lead liv es enric ed y  th e rsu it and ossession of  now ledg e 
and th e ex erc ise of  c reativ ity  and intellec tu al p ow er.  T o dev elop  th e readiness f or c olleg e,  c areers,  and 
c iv ic  lif e;  attain th e c ap ac ities of  literate indiv idu als;  b ec om e b roadly  literate;  and ac q u ire th e sk ills 
or liv ing  and learning  in th e st entu ry  stu dents need to ex erienc e a ric h  and eng ag ing  rric la 
and read and v iew  a w ide v ariety  of  tex ts and p erf orm anc es.  Ex p erienc ing  th e w ealth  of  literary  and 
inf orm ational g enres h elp s stu dents dev elop  a dep th  and b readth  of  u nderstanding  of  th e w orld and 
th e rang e of  ac adem ic  disc ip lines.  

ark ing  ildren’ s and ou ng  eop le’ s oy  or reading  and assion or intellec tu al rsu it is an 
asp iration and ob lig ation of  ev ery  edu c ator.  T h is ELA/ELD Framew
standards are b u t how th ey  sh ou ld b e im p lem ented to ensu re 
th at all of  Calif ornia’ s stu dents su c c eed in attaining  th em .  
ntellec tu al alleng e is to e th e allm ark  of  ev ery  stu dent s 

edu c ation reg ardless of  b ac k g rou nd or p rior ac adem ic  
p erf orm anc e.  T h e lev els of  c og nitiv e rig or inc orp orated in 
th e S m arter B alanc ed S u m m ativ e A ssessm ents in Calif ornia 
sh ou ld e onsidered w en desig ning  lassroom  rric lu m ,  
instru c tion,  and assessm ent.  T h e c og nitiv e task s ou tlined in 
th e rev ised B loom ’ s T ax onom y  ( rem em b ering ,  u nderstanding ,  
ap ly ing  analy ing  ev alu ating  and reating  and W eb s 
D ep th  of  K now ledg e lev els ( rec all and rep rodu c tion,  sk ills and 
c onc ep ts,  th ink ing  and reasoning ,  and ex tended th ink ing )  
are sef l or au ing  th e rang e and alanc e of  intellec tu al 
challenge for students. (See figure 2.5.) 

T h ou g h tf u l p lanning ,  sy stem ic  im p lem entation,  and 
ong oing  f orm ativ e assessm ent and m onitoring  of  p rog ress 
are req u ired to ensu re th at all stu dents are adeq u ately  su p p orted to m eet th e intellec tu al c h alleng es 
inh erent in th ese standards.  T h e tools to p rov ide ac c ess and eq u ity  f or all stu dents ex ist;  th eir 
ap p lic ation ensu res th at all stu dents g ain th e c ontent k now ledg e,  literac y  sk ills,  and disp ositions 
nec essary  to ac h iev e th e g oals of  EL A / literac y  and EL D  instru c tion. 

ork  c onsiders not only  what th e 

p b u h b p u p k

f 2 1 c , p c u u

S p c h y p j f p f p u

This ELA/ELD Framework  
considers not only what the 
standards are but how they 
should be implemented to 
ensure that all of California’s 
students succeed in attaining 
them. Intellectual challenge 
is to be the hallmark of every 
student’s education regardless 
of background or prior 
academic performance. 

I c h b h ’

b c h c c u u

p , z , c ) b ’

u u f g g b
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Figure 2.5. Bloom’s Taxonomy and Webb’s Depth of Knowledge (DOK) 

Depth of 
Thinking (Webb) + 
T ype of T hink ing 
( R ev ised Bloom, 

2001) 

DO K  L ev el 1 
R ecall and 

R eproduction 

DO K  L ev el 2 
Basic Sk ills and 

Concepts 

DO K  L ev el 3 
Strateg ic 

T hink ing  and 
R easoning 

DO K  L ev el 4 
Ex tended T hink ing 

R emember 

• R ec all ,  loc ate b asic 
facts, definitions, 
details, ev ents 

U nderstand 

• S elec t ap p rop riate 
w ords f or u se 
w h en intended 
m eaning is c learly 
ev ident 

• S p ec if y , ex p lain 
relationsh ip s 

• S u m m ariz e 
• I dentif y c entral 

ideas 

• Ex p lain, g eneraliz e, 
or c onnec t ideas 
u sing su p p orting 
ev idenc e ( q u ote, 
tex t ev idenc e, 
ex am p le . . . ) 

• Ex p lain h ow 
c onc ep ts or ideas 
specifically relate 
to oth er c ontent 
dom ains or 
c onc ep ts 

Apply 

• U se lang u ag e 
stru c tu re ( p re/ 
suffix) or word 
relationsh ip s 
( sy nony m / 
antony m ) to 
determ ine m eaning 

• U se c ontent to 
identif y w ord 
m eaning s 

• O b tain and 
interp ret 
inf orm ation u sing 
tex t f eatu res 

• U se c onc ep ts to 
solv e non- rou tine 
p rob lem s 

• D ev ise an 
ap p roac h am ong 
m any alternativ es 
to researc h a nov el 
p rob lem 

Analyz e 

• I dentif y th e k ind 
of inf orm ation 
c ontained in a 
g rap h ic tab le, 
v isu al, etc . 

• Com p are literary 
elem ents, f ac ts, 
term s, ev ents 

• A naly z e f orm at, 
org aniz ation, and 
tex t stru c tu res 

• A naly z e or 
interp ret au th or’ s 
c raf t ( e. g . literary 
dev ic es, v iew p oint, 
or p otential b ias) 
to c ritiq u e a tex t 

• A naly z e m u ltip le 
sou rc es or tex ts 

• A naly z e c om p lex / 
ab strac t th em es 

Ev aluate 

• Cite ev idenc e and 
dev elop a log ic al 
arg u m ent f or 
c onj ec tu res b ased 
on one tex t or 
p rob lem 

• Ev alu ate relev anc y , 
ac c u rac y , and 
c om p leteness of 
inf orm ation ac ross 
tex t/ sou rc es 

Create 

• B rainstorm 
ideas, c onc ep ts, 
p rob lem s, or 
p ersp ec tiv es 
related to a top ic 
or c onc ep t 

• G enerate 
c onj ec tu res or 
h y p oth esis b ased 
on ob serv ations or 
p rior k now ledg e 
and ex p erienc e 

• D ev elop a c om p lex 
m odel f or a g iv en 
situ ation 

• D ev elop an 
alternativ e solu tion 

• S y nth esiz e 
inf orm ation ac ross 
m u ltip le sou rc es or 
tex ts 

• A rtic u late a new 
v oic e, alternate 
th em e, new 
k now ledg e or 
p ersp ec tiv e 

Source 
A dap ted f rom 
H ess, K arin, K . , D ennis Carloc k , B en J ones, and J oh n R . W alk u p . 2 0 0 9 . “ W 

S tandards’ R eally L ook L ik e in th e Classroom ? U sing a Cog nitiv e R ig or 
I m p lem ent A ssessm ents. ” 

h 
M 

at Ex ac tly D o ‘ F ew er, 
atrix to A naly z e Cu rric 

Clearer, and H ig h er 
u lu m , P lan L essons, and 
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Key Themes of ELA/Literacy and ELD 
Instruction 

Cu rric u lu m  and instru c tion related to th e CA  CCS S  f or 
ELA/Literacy focus on five key themes of a robust and 
c om p reh ensiv e instru c tional p rog ram  in EL A / literac y  f or 
all stu dents:  eaning  ak ing  ang ag e ev elop m ent,  
Ef f ec tiv e Ex p ression,  Content K now ledg e,  and F ou ndational 

ills.  ese ey  th em es t ac ross th e strands of  eading ,  
W riting ,  S p eak ing  and L istening ,  and L ang u ag e.  T h ey  
also enc om p ass all th ree p arts of  th e CA  EL D  S tandards:  
“ I nterac ting  in M eaning f u l W ay s”  ( c ollab orativ e,  interp retiv e, 
and rodu tiv e)  earning  ou t ow  Eng lish  W ork s”  
( stru c tu ring  c oh esiv e tex ts,  ex p anding  and enric h ing  
ideas,  and c onnec ting  and c ondensing  ideas) ,  and “ U sing  
Foundational Literacy Skills.” Figure 2.1, first introduced 
in ap ter 1  of  th is ELA/ELD Framework,  dep ic ts th e ey  
th em es in relation to th e ov erarc h ing  g oals and c ontex t of  
EL A / literac y  and EL D  instru c tion. 

Curriculum and instruction 
related to the CA CCSS for  
ELA/Literacy focus on five 
key themes of a robust and 
comprehensive instructional 
program in ELA/literacy for all 
students: Meaning Making, 
Language Development, 
Effective Expression, Content 
Knowledge, and Foundational 
Skills. 

 

M M , L u D

S k T h k c u R

p c , “ L A b H

c h k

T h is sec tion inc lu des disc u ssions of  eac h  th em e.  T h e sec tion ends w ith  additional c onsiderations 
reg arding  ow  th e CA  EL D  tandards am li y  th e ey  th em es to address th e ling istic  and ac adem ic  
learning  needs of  EL s. 

Meaning Making 

h S p f k u

M eaning  m ak ing  is at th e h eart of  EL A / literac y  and EL D  instru c tion.  M eaning  m ak ing  sh ou ld 
b e th e c entral p u rp ose f or interac ting  w ith  tex t,  p rodu c ing  tex t,  p artic ip ating  in disc u ssions,  g iv ing  
p resentations,  and eng ag ing  in researc h .  M eaning  m ak ing  inc lu des literal c om p reh ension b u t is not 
confined to it at any grade or with any student.  I nf erenc e m ak ing  and c ritic al reading  are g iv en 
su b stantial and ex p lic it attention in ev ery  disc ip line. 

T h e reading  standards f or b oth  literary  and inf orm ational tex t c learly  f oc u s on m eaning  m ak ing .  
Students demonstrate literal and inferential comprehension (RL/RI.K–12.1; RH/RST.6–12.1). They 
determ ine th e th em es or m ain idea( s)  in tex ts,  dra ing  on ey  details,  and su m m ariz e tex ts / w k ( R L
RI.K–12.2; RH/RST.6–12.2). Students describe literary 
elem ents in dep th ,  draw ing  on k ey  details,  and c om p are 
and contrast them (RL.K–12.3). They explain components of 
inf orm ational tex t,  inc lu ding  th e relationsh ip s am ong  th em  
(RI.K–12.3; RH/RST.6–12.3). Reading standards related to 
c raf t and stru c tu re f oc u s on stu dents’  u nderstanding  of  h ow  
th e au th ors’  oic es ab ou t lang ag e and stru tu re,  inc lu ding  
point of view and purpose, impact meaning (RL/RI.K–12, 
Standards 4–6; RH/RST.6–12, Standards 4–6). Reading 
standards related to integ ration of  k now ledg e and ideas 
req u ire stu dents to m ak e c onnec tions b etw een and analy z e 
dif f erent p resentations of  inf orm ation ( su c h  as tex t and 
v isu al and m u ltim edia elem ents) ,  inc lu ding  au th ors’  u se of  
reasons and ev idenc e to su p p ort p oints in inf orm ational tex t,  
and to ex tend th eir th ink ing  and integ rate inf orm ation ac ross 

Meaning making should 
be the central purpose 
for interacting with text, 
producing text, participating 
in discussions, giving 
presentations, and engaging 
in research. Meaning making 
includes literal comprehension 
but is not confined to it at any 
grade or with any student.

c h u c
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texts (RL/RI.K–12, Standards 4–6; RH/RST.6–12, Standards 7–9). Figure 2.6 provides a definition of 
m eaning m ak ing as it relates to reading . 

Figure 2.6. A Definition of Meaning Making as a Reader 

T h e term meaning making, w h en ref erring to reading , is sy nony m ou s w ith 
th e term reading comprehension. T h e ELA/ELD Framework uses the definition 
p rov ided b y S now ( 2 0 0 2 , x iii) : R eading c om p reh ension is “ th e p roc ess of 
ex trac ting and c onstru c ting m eaning th rou g h interac tion and inv olv em ent 
w ith w ritten lang u ag e. ” T h e I nstitu te f or Edu c ation S c ienc es P rac tic e G u ide 
Improving Reading Comprehension in Kindergarten Through 3rd Grade 
( S h anah an, and oth ers 2 0 1 0 , 5 ) notes, “ Ex trac ting m eaning is to u nderstand 
w h at an au th or h as stated, ex p lic itly or im p lic itly . Constru c ting m eaning is 
to interp ret w h at an au th or h as said b y b ring ing one’ s ‘ c ap ac ities, ab ilities, 
k now ledg e, and ex p erienc es’ to b ear on w h at h e or sh e is reading . T h ese 
p ersonal c h arac teristic s also m ay af f ec t th e c om p reh ension p roc ess. ” 

The writing standards, too, reflect an emphasis on meaning. Students write opinion pieces and 
arguments, informative/explanatory texts, and narratives (W.K–12, Standards 1–3; WHST.6–12, 
Standards 1–2) clearly and logically to convey meaning. They produce writing in which the 
dev elop m ent and org aniz ation are ap p rop riate to th e task and p u rp ose, w h ic h , w ith g u idanc e and 
su p p ort, is rev ised and edited to ensu re ef f ec tiv e c om m u nic ation, and w h ic h em p loy s dig ital tools. 
A s noted in th e CCR A nc h or S tandards f or W riting ( CD E 2 0 1 3 , 2 0 ) , stu dents “ learn to ap p rec iate 
that a key purpose of writing is to communicate clearly” to a range of audiences (W.2–12.4; W.K–12, 
Standards 5–6; WHST.6–12, Standards 4–6). They also make meaning as they conduct research 
p roj ec ts, b u ilding and p resenting k now ledg e th ey h av e g ained and draw ing ev idenc e f rom tex ts to 
support analysis, reflection, and research (W.K–12, Standards 7–8; WHST.6–12, Standards 7–8) In 
sh ort, w riting is a m eaning f u l ac t. 

T h e S p eak ing and L istening strand of th e CA CCS S f or EL A / L iterac y also c enters on m eaning 
m ak ing as stu dents learn to c om m u nic ate ideas. S tu dents eng ag e in a rang e of c ollab orativ e 
discussions about texts and grade-level content, sharing and exploring ideas (SL.K–12.1). They 
learn to su m m ariz e th e m eaning of tex ts read alou d and inf orm ation p resented in div erse m edia 
and formats (SL.K–12, Standards 2–3). In addition, they learn to present information so that others 
understand, using media to enhance main ideas and themes (SL.K–12, Standards 4–5). Importantly, 
they use language appropriate to the task and situation in meaningful exchanges (SL.K–12.6). 

S tandards in th e L ang u ag e strand, too, inc lu de a f oc u s on m eaning m ak ing . S tu dents learn to 
determ ine and c larif y th e m eaning of u nk now n w ords and p h rases u sing a v ariety of strateg ies; 
understand figurative language, word relationships, and nuances in word meanings; and expand 
th eir v oc ab u lary so th at th ey c an c om p reh end tex t and c ontent and ex p ress ideas at th eir g rade lev el 
(L.K–12, Standards 4–6). And, they gain control over conventions of standard English grammar, usage, 
and mechanics (L.K–12, Standards 1–2 and L.2–12.3), allowing them to convey meaning effectively. 

The following subsections define complex text and provide guidance for teaching students to read 
c losely . 

Defining Complex Text 
R eading S tandard 1 0 of th e CA CCS S f or EL A / L iterac y estab lish es a stairc ase of inc reasing 

c om p lex ity in term s of th e tex ts stu dents sh ou ld b e ab le to read. T h is is c ru c ial if stu dents are 
to dev elop th e sk ills and k now ledg e req u ired f or c olleg e and c areers. T h is c all is im p ortant f or 
all teac h ers in all disc ip lines. T h e g oal is to c h alleng e stu dents so th at th ey inc rease th eir sk ill in 
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interac ting w ith tex ts; h ow ev er, th is req u ires ef f ec tiv e teac h ing . T eac h ers selec t tex ts th at are 
ap p rop riately c h alleng ing , y et not so c h alleng ing th at th ey are inac c essib le and not so sim p le th at 
th ere is no g row th . T ex ts rep resent a rang e of g enres and are c losely c onnec ted to th e sc h ool 
c u rric u lu m and c ontent standards. 

Text complexity can be difficult to determine and involves subjective judgments by expert teachers 
w h o k now th eir stu dents. A th ree- p art m odel f or determ ining th e c om p lex ity of a p artic u lar tex t 
is desc rib ed b y th e N G A / CCS S O in A p p endix A . T eac h ers c onsider ( 1 ) q u alitativ e dim ensions, ( 2 ) 
q u antitativ e dim ensions, and ( 3 ) th e reader and task . F ig u re 2 . 7 rep resents th e th ree dim ensions. S ee 
A p p endix A of th e CCS S f or EL A / L iterac y f or annotations of th e c om p lex ity of sev eral tex ts. 

  

 
   

Figure 2.7. The Standards’ Model of Text Complexity 

Source 
N ational G ov ernors A ssoc iation Center f or B est P rac tic es and Cou nc il of Ch ief 

State School Officers (NGA/CCSSO). 2010a. Common Core State Standards 
for English Language Arts and Literacy in History/Social Studies, Appendix A. 
N ational G ov ernors A ssoc iation Center f or B est P rac tic es,  Cou nc il of Ch ief S tate 
School Officers, Washington DC. 

Qualitative dimensions ref er to th ose asp ec ts of tex t c om p lex ity b est m easu red or only m easu rab le 
b y an attentiv e h u m an reader. A m ong th ese are th e lev els of m eaning ( literary tex ts) or p u rp ose 
( inf orm ational tex t) th at ex ist in a tex t. F or ex am p le, The Giving Tree b y S h el S ilv erstein is not j u st 
ab ou t a tree and Animal Farm b y G eorg e O rw ell is not j u st ab ou t anim als. Q u alitativ e dim ensions 
also inc lu de tex t stru c tu re, lang u ag e c onv entionality and c larity , and k now ledg e dem ands. T ex ts th at 
m ak e assu m p tions ab ou t readers’ lif e ex p erienc es, c u ltu ral/ literary k now ledg e, and c ontent/ disc ip line 
k now ledg e are g enerally m ore c om p lex th an th ose th at do not. F or ex am p le, a tex t th at ref ers 
to a S isy p h ean task or H erc u lean ef f ort assu m es th at readers are f am iliar w ith G reek and R om an 
mythology. More detail is provided about each of these qualitative factors in figure 2.8. 
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Figure 2.8. Q ualitativ e Dimensions of T ex t Complex ity 

Levels of Meaning (literary texts) or Purpose (informational texts) 
•  S ing le lev el of  m eaning   → M u ltip le lev els of  m eaning 
•  Ex p lic itly  stated p u  rp ose → I m p lic it p u rp ose,  m  ay b e h idden or ob sc u re

Structure 
•  S im p  le → Com p lex
•  Ex p  lic it → I m p lic it
•  Conv entional → Unconventional (chiefly literary texts)
•  Ev ents related in c h  ronolog ic al order → Ev ents related ou t of  c h ronolog ic al order  

(chiefly literary texts)
•  T raits of  a c om m on g enre or su b g enre → Traits specific to a particular discipline  

(chiefly informational texts)
•  S im p le g rap h  ic s → S op h istic ated g rap h ic s
•  G rap h ic s u nnec essary  or m  erely su p p lem entary  to u nderstanding   th e tex t → G rap h ic s

essential to u nderstanding  th e tex t and m ay  p rov ide inf orm ation not oth erw ise c onv ey ed in
th e tex t  

L ang uag e Conv entionality and Clarity 
•  L  iteral → F ig u rativ e or ironic 
•   Clear → A m b ig u ou s or p u rp osef u lly  m isleading 
•  Contem p orary ,  f am  iliar → A rc h aic  or oth erw ise u nf am iliar
•  Conv ersational → General academic and domain-specific

Knowledge Demands: Life Experiences (literary texts) 
•  S im p le th em  e → Com p lex  or sop h istic ated th em es
•  S ing le th em  es → M u ltip le th em es
•  Com m  on, ev ery day  ex p erienc es or c  learly f  antastic al situ ations → Ex p  erienc es distinc tly 

dif f erent f rom  one’ s ow n
•  S ing le p  ersp ec tiv e → M u ltip le p ersp ec tiv es
•  P  ersp ec tiv e( s) lik e one’ s ow n →  P ersp ec tiv e( s)  u nlik e or in op p osition to one’ s ow n

Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts) 
•  Ev ery day  k now ledg e and f am iliari y t  w ith  g enre c onv entions req u  ired → Cu ltu ral and literary  

k now ledg e u sef u l
•  L ow  intertex tu ali y t  ( f ew  if     any ref erenc es/ allu sions to oth er tex ts) → H ig h  intertex tu ality  

( m any  ref erenc es/ allu sions to oth er tex ts) 

Knowledge Demands: Content/Discipline Knowledge (chiefly informational texts) 
•   Ev ery day k now ledg e and f am iliari y t  w ith  g enre c onv entions req u  ired → Ex tensiv e,  p erh ap s

specialized discipline-specific content knowledge required
•  L ow  intertex tu ality  ( f ew  if   any ref erenc es to/ c    itations of oth er tex ts) → H ig h  intertex tu ality  

( m  any ref erenc es to/ c  itations of oth er tex ts) 

Source 
Ex c erp ted f rom 
National Governors Association Center for Best Practices and Council of Chief State School Officers (NGA/CCSSO). 2010a. 

 Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Appendix A, 6 .  
National Governors Association Center for Best Practices, Council of Chief State School Officers, Washington DC. 
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Quantitative dimensions ref er to th ose asp ec ts of tex t c om p lex ity , su c h as w ord leng th or 
frequency, sentence length, and text cohesion, that are difficult if not impossible for a human 
reader to evaluate efficiently, especially in long texts, and are thus typically measured by computer 
sof tw are. F ig u re 2 . 9 p rov ides u p dated tex t c om p lex ity g rade b ands and assoc iated rang es. H ow ev er, 
the scores in figure 2.9 can be misleading. Quantitative factors are not appropriate for determining 
th e c om p lex ity of som e ty p es of tex t, su c h as p oetry and dram a, nor are th ey ap p rop riate w ith 
k inderg arten and g rade one tex ts. 

Ex em p lar tex ts are listed in A p p endix B of th e CCS S f or EL A / L iterac y b y g rade sp an; h ow ev er, 
H ieb ert ( 2 0 1 2 / 2 0 1 3 ) notes th at th e lists c ontain a v aried rang e of tex ts and rec om m ends f u rth er 
analy sis to identif y tex ts ap p rop riate to th e b eg inning , m iddle, and end of eac h g rade, esp ec ially f or 
g rades tw o and th ree. F u rth erm ore, H ieb ert and M esm er ( 2 0 1 3 ) arg u e th at tex t lev els at th e m iddle 
and h ig h sc h ool “ h av e dec reased ov er th e p ast 5 0 y ears, not th e tex ts of th e p rim ary g rades” ( 2 0 1 3 , 
4 5 ) . T h ey w arn ag ainst th e p ossib le u nintended c onseq u enc es of ac c elerating th e c om p lex ity of tex ts 
at grades two and three. (See chapter 12 for specific recommendations to publishers of instructional 
m aterials f or Calif ornia. ) Cav eats aside, th e aim of th e CA CCS S f or EL A / L iterac y is to inc rease th e rig or 
and intellec tu al alleng e of  tex ts th at stu dents an su essf lly  na ig ate so th at y  th e end of  rade 
tw elv e all stu dents are rep ared or th e dem ands of  olleg e and areer  and th at th ey  a e th e sk ills 
to eng ag e deep ly  w ith  c h alleng ing  literatu re f or p ersonal satisf ac tion and enj oy m ent.  T h is f ram ew ork  
p rom otes a steady  p rog ression of  c om p lex ity  th rou g h  th e g rades as m ediated b y  k now ledg eab le and 
ef ec tiv e teac ers.  ieb ert  rec om m ends sev en ey  ac tions or teac ers in addressing  tex t:  

•  oc s on now ledg e 

•  Create c onnec tions 

•  A c tiv ate stu dents’  p assion 

•  D ev elop  v oc ab u lary 

•  nc rease th e olu m e 

•  B u ild u p  stam ina 

•  denti y  b enc h m ark s 

c h c c c u v b g
p f c c , h v

f h H ( 2 0 1 2 ) k f h

F u k

I v

I f

Figure 2.9. Updated Text Complexity Grade Bands and Associated Ranges from 

Multiple Measures 


Common 
Core Band AT O S * 

Deg rees 
of 

R eading 
Pow er® 

F lesch 
K incaid 8 

T he L ex ile 
F ramew ork ® 

R eading 
M aturity SourceR ater 

2nd–3 rd 2.75–5.14 42–54 1.98–5.34 420–820 3.53–6.13 0.05–2.48 

4th–5 th 4.97–7.03 52–60 4.51–7.73 740–1010 5.42–7.92 0.84–5.75 

6 th–8 th 7.00–9.98 57–67 6.51–10.34 925–1185 7.04–9.57 4.11–10.66 

9 th–10th 9.67–12.01 62–72 8.32–12.12 1050–1335 8.41–10.81 9.02–13.93 

11th–CCR 11.20–14.10 67–74 10.34–14.2 1185–1385 9.57–12.00 12.30–14.50 

* R enaissanc e L earning 

Source 
National Governors Association for Best Practices and Council of Chief State Schools Officers. n.d. “Supplemental 

I nf orm ation f or A p p endix A of th e Com m on Core S tate S tandards f or Eng lish L ang u ag e A rts and L iterac y : N ew 
R esearc h on T ex t Com p lex ity , ” 4 . Common Core State Standards Initiative. 
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Reader characteristics and task demands  also need to b e c onsidered in determ ining  th e 
om p lex ity  of  a tex t or a g rou p  of  learners.  V ariab les su c h  as th e reader’ s m otiv ation,  k now ledg e,  

and ex erienc es ontrib te to ow  om lex  a tex t is or a reade
assig ned and th e q u estions p osed sh ou ld b e c onsidered w h en 
determ ining  w h eth er a tex t is ap p rop riate or a g iv en stu dent.  
R eader and task  c onsiderations are b est m ade b y  teac h ers 
em p loy ing  th eir p rof essional j u dg m ent,  ex p erienc e,  and 
now ledg e of  th eir stu dents and th e su ec t.  eac ers need 

to k now  th eir stu dents— th eir b ac k g rou nd k now ledg e relev ant 
to th e tex t,  th eir now ledg e of  th e oc ab lary  in th e tex t,  and 
their proficiency in reading and in the English language—to 
determ ine th e m ost ap p rop riate tex ts and task s.  S om etim es,  
th e m ore om lex  th e task s,  th e m ore ac essib le th e tex t 
sh ou ld e.  

r  ik ew ise,  th e om lex ity  of  th e task  
c f

p c u h c p f . L c p

f Teachers need to know their 
students—their background 
knowledge relevant to the 
text, their knowledge of the 
vocabulary in the text, and 
their proficiency in reading 
and in the English language— 
to determine the most 
appropriate texts and tasks. 

k b j T h

k v u

c p c
b

S im ilarly  som e EL  sc olars ar e th at a m aj or oc s 
of  literac y  and c ontent instru c tion f or EL s sh ou ld b e on 
amplification of  onc ep ts and lang u ag e and not simplification W alq i and an ier  n oth er 
w ords,  EL s sh ou ld eng ag e w ith  om lex  tex ts and top ic s w ith  ap rop riate sc af olding  th at ac ilitates 
th eir ath  tow ard indep endenc e w ith  th e tex ts lep eg rell  s or all stu dents,  EL s w o 
are eg inning  readers in th e rim ary  rades sh ou ld e aref lly  m atc ed w th  tex ts or dev elop ing  
f ou ndational sk ills.  Y ou ng  readers’  interac tions w ith  c om p lex  tex ts g enerally  oc c u rs th rou g h  teac h er 
read alou ds. 

, h g u f u

c ( u v L 2 0 1 0 ) . I
c p p f f

p ( S c h p 2 0 0 4 ) . A f h
b p g b c u h f

T eac h ers p lay  a c ru c ial role in ensu ring  th at all stu dents eng ag e m eaning f u lly  w ith  and learn f rom  
h alleng ing  tex t.  T h ey  p rov ide strateg ic ally  desig ned instru c tion w ith  ap p rop riate lev els of  sc af f olding ,  
ased on stu dents’  needs th at are ap p rop riate f or th e tex t and th e task  w h ile h elp ing  stu dents w ork  
ow ard indep endenc e.  T eac h ing  p rac tic es th at illu strate th is ty p e of  instru c tion and sc af f olding  inc lu de 
ev erag ing  b ac k g rou nd k now ledg e;  teac h ing  c om p reh ension strateg ies,  v oc ab u lary ,  tex t org aniz ation,  
nd lang u ag e f eatu res;  stru c tu ring  disc u ssions;  seq u enc ing  tex ts and task s ap p rop riately ;  rereading  
h e sam e tex t f or dif f erent p u rp oses,  inc lu ding  loc ating  ev idenc e f or interp retations or u nderstanding s;  
sing  tools,  su c h  as tex t diag ram s and stu dent m ade ou tlines;  and teac h ing  w riting  in resp onse to 
ex t.  ig re 0  ro ides idanc e or su orting  learners’  eng ag em ent w ith  om lex  tex t in th ese 
reas,  along  w ith  additional c onsiderations c ritic al f or m eeting  th e needs of  ling u istic ally  div erse 
earners,  inc lu ding  EL s and standard Eng lish  learners.  

I m p ortantly ,  teac h ers ex p lic itly  draw  stu dents’  attention to tex t stru c tu re and org aniz ation and 
pecific language resources in the complex texts that help authors convey particular meanings. 
xamples of specific language resources are text connectives to create cohesion throughout a text 
e. g ,  for example,  suddenly,  in the end  long  nou n rases to ex and and enric h  th e m eaning  
f  sentenc es e. ,  “ The moral which I gained from the dialogue w as the power of truth over the 
onscience of even a slaveholder  CCS O   endix    and om lex  sentenc es th at 
om b ine ideas and indic ate relationsh ip s b etw een th em  ( e. g . ,  “ Because both Patrick and Catherine 
’Leary worked  th ey  w ere ab le to t a lar e addition on th eir ottag e desp ite a lot siz e of  st 5  
y  0  eet.  CCS O   endix    nderstanding  ow  th ese lang ag e resou r es 
re sed is esp ec ially  im ortant or EL s,  m any  of  w om  rely  on th eir teac ers to m ak e th e lang ag e 
f  Eng lish  tex ts ex p lic it and transp arent.  P rov iding  EL s w ith  op p ortu nities to disc u ss th e lang u ag e of  
h e c om p lex  tex ts th ey  read enh anc es th eir c om p reh ension w h ile also dev elop ing  th eir m etaling u istic  
wareness (or ability to reflect on and attend to language). 

c 
b 
t
l
a
t
u -
t F u 2 . 1 p v g u f p p c p
a
l

s
E
( . ) ; p h p
o ( g .
c . ” [ N G A / S 2 0 1 0 b : A p p B , 9 1 ] ) ; c p
c 
O , p u g c j u 2
b 1 0 f ” [ N G A / S 2 0 1 0 b : A p p B , 9 4 ] ) . U h u c
a u p f h h u
o
t
a
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Figure 2.10.  Strategies for Supporting Learners’ Engagement with Complex Text

Strategies Teachers support all students’ 
understanding of complex text by . . .

Additional, amplified, or differentiated 
support for linguistically diverse 

learners may include . . .
B

ac
kg

ro
un

d 
K

no
w

le
dg

e • Leveraging students’ existing background
knowledge

• Drawing on primary language and
home culture to make connections with
existing background knowledge

• Developing students’ awareness that
their background knowledge may live in
another language or culture

C
om

pr
eh

en
si

on
 

St
ra

te
gi

es

• Teaching and modeling, through thinking
aloud and explicit reference to strategies,
how to make meaning from the text
using specific reading comprehension
strategies (e.g., questioning, visualizing)

• Providing multiple opportunities
to employ learned comprehension
strategies

• Emphasizing a clear focus on the goal of
reading as meaning making (with fluent
decoding an important skill) while ELs
are still learning to communicate through
English

V
oc

ab
ul

ar
y

• Explicitly teaching vocabulary critical to
understanding and developing academic
vocabulary over time

• Explicitly teaching how to use
morphological knowledge and context
clues to derive the meaning of new
words as they are encountered

• Explicitly teaching particular cognates 
and developing cognate awareness

• Making morphological relationships 
between languages transparent (e.g., 
word endings for nouns in Spanish,
-dad, -ción/-sión, -ía, -encia) that have 
English counterparts (-ty, -tion/-sion, -y,
-ence/-ency) 

Te
xt

 O
rg

an
iz

at
io

n 
an

d 
G

ra
m

m
at

ic
al

 
St

ru
ct

ur
es

• Explicitly teaching and discussing text
organization, text features, and other
language resources, such as grammatical
structures (e.g., complex sentences)
and how to analyze them to support
comprehension

• Delving deeper into text organization
and grammatical features in texts that
are new or challenging and necessary
to understand in order to build content
knowledge

• Drawing attention to grammatical
differences between the primary
language and English (e.g., word order
differences)

D
is

cu
ss

io
ns

• Engaging students in peer discussions—
both brief and extended—to promote
collaborative sense making of text and
opportunities to use newly acquired
vocabulary

• Structuring discussions that promote
equitable participation, academic
discourse, and the strategic use of new
grammatical structures and specific
vocabulary

Se
qu

en
ci

ng

• Systematically sequencing texts and
tasks so that they build upon one
another

• Continuing to model close/analytical
reading of complex texts during teacher
read alouds while also ensuring students
develop proficiency in reading complex
texts themselves

• Focusing on the language demands of
texts, particularly those that may be
especially difficult for ELs

• Carefully sequencing tasks to build
understanding and effective use of the
language in texts
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Strateg ies T eachers support all students’ 
understanding  of complex  tex t by .  .  . 

Additional, amplified, or differentiated 
support for ling uistically div erse 

learners may include .  .  . 
er

ea
di

ng 

• R ereading th e tex t or selec ted p assag es 
to look f or answ ers to q u estions or to 
c larif y p oints of c onf u sion 

• R ereading th e tex t to b u ild 
u nderstanding of ideas and lang u ag e 
inc rem entally ( e. g . , b eg inning w ith 
literal c om p reh ension q u estions on initial 
reading s and m ov ing to inf erential and 
analy tic al c om p reh ension q u estions on 
su b seq u ent reads) 

R • R ep eated ex p osu re to ric h lang u ag e ov er 
tim e, f oc u sing on p artic u lar lang u ag e 
( e. g . , dif f erent v oc ab u lary ) du ring eac h 
reading 

oo
ls

 

• T eac h ing stu dents to dev elop ou tlines, 
c h arts, diag ram s, g rap h ic org aniz ers, or 
oth er tools to su m m ariz e and sy nth esiz e 
c ontent 

• T eac h ing stu dents to annotate tex t 

• Ex p lic itly m odeling h ow to u se th e 
ou tlines or g rap h ic org aniz ers to analy z e/ 
disc u ss a m odel tex t and p rov iding 
g u ided p rac tic e f or stu dents b ef ore th ey 
u se th e tools indep endently T 

(mark text and make notes) for specific 
elem ents ( e. g . , c onf u sing v oc ab u lary , 
m ain ideas, ev idenc e) 

• U sing th e tools as a sc af f old f or 
disc u ssions or w riting 

ri
ti

ng 

• T eac h ing stu dents to retu rn to th e tex t 
as th ey w rite in resp onse to th e tex t 
and p rov iding th em w ith m odels and 
f eedb ac k 

• P rov iding op p ortu nities f or stu dents to 
talk ab ou t th eir ideas w ith a p eer b ef ore 
( or af ter) w riting 

• P rov iding w ritten lang u ag e m odels ( e. g . , 
c h arts of im p ortant w ords or p ow erf u l 
sentenc es) W 

• P rov iding ref erenc e f ram es ( e. g . , 
sentenc e, p arag rap h , and tex t 
org aniz ation f ram es) , as ap p rop riate 

Reading Closely 
B oth th e CA CCS S f or EL A / L iterac y and th e CA EL D S tandards ac k now ledg e th e im p ortanc e of 

reading c om p lex tex ts c losely and th ou g h tf u lly to ex trac t and c onstru c t m eaning . A c c ording ly , teac h ers 
c aref u lly and p u rp osef u lly p rep are reading lessons th at f ac ilitate c lose reading . T eac h ers selec t 
c h alleng ing tex ts th at are w orth reading and rereading , read tex ts in adv anc e to determ ine elem ents 
th at m ay b e c h alleng ing f or p artic u lar stu dents, and p lan a seq u enc e of lessons th at su p p orts stu dents 
to read c om p lex tex ts w ith inc reasing indep endenc e. T h is p roc ess req u ires teac h ers to analy z e th e 
c og nitiv e and ling u istic dem ands of tex ts,  inc lu ding th e sop h istic ation of th e ideas or c ontent, stu dents’ 
p rior k now ledg e of th e c ontent, and th e c om p lex ity of th e v oc ab u lary , sentenc es, and org aniz ation. I n 
addition, teac h ers c aref u lly p lan instru c tion to h elp stu dents interp ret im p lic it and ex p lic it m eaning s in 
tex ts. 

A s stated in c h ap ter 1 , th e CA CCS S f or EL A / L iterac y em p h asiz e th e im p ortanc e of tex tu al ev idenc e 
“ p lac [ ing ] a p rem iu m on reading , w riting , and sp eak ing g rou nded in ev idenc e f rom tex t, b oth literary 
and inf orm ational. ” S tu dents are ex p ec ted to “ p resent c aref u l analy ses, w ell- def ended c laim s, and 
c lear inf orm ation” in resp onse to tex ts in w riting and sp eak ing . R ath er th an rely ing ex c lu siv ely on 
th eir b ac k g rou nd k now ledg e or g eneral inf orm ation ab ou t a tex t g leaned f rom c lassroom disc u ssions 
or I nternet searc h es, stu dents are ex p ec ted to read c aref u lly to m ak e m eaning and identif y ev idenc e. 
S tu dents learn to detec t th e th reads of ideas, arg u m ents, or th em es in a tex t, analy z e th eir 
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connections, and evaluate their credibility and effects on the reader. Such sophisticated analyses 
begin at the earliest grades by asking text-dependent questions; these are questions “that can only 
be answered by referring explicitly back to the text being read” (Student Achievement Partners 2013). 
Importantly, these questions are not simply literal recall but include the full range of comprehension 
(e.g., What does this story really mean? Why do you think so? How does the author let us know?). 
Questions also address elements of vocabulary, text structure, rhetorical impact, and support for 
arguments. 

Beyond responding to text-dependent questions orally and in writing, students learn to present 
evidence in their writing and oral presentations to support their arguments and demonstrate a clear 
analysis of their reading and research. Tied to 21st century learning, students exercise their critical 
thinking skills to sort through large quantities of information available via technology and determine 
their credibility. Their aim is to cite evidence that is clear and logical and that argues powerfully for 
their point of view. Figure 2.11 presents typical functions of text-dependent questions and a process 
for developing them.

Figure 2.11. Text-Dependent Questions 

Typical text-dependent questions ask students to perform one or more of 
the following tasks:

• Analyze paragraphs on a sentence by sentence basis and sentences on a
word by word basis to determine the role played by individual paragraphs, 
sentences, phrases, or words.

• Investigate how meaning can be altered by changing key words and why an
author may have chosen one word over another.

• Probe each argument in persuasive text, each idea in informational text, each
key detail in literary text, and observe how these build to a whole.

• Examine how shifts in the direction of an argument or explanation are
achieved and the impact of those shifts.

• Question why authors choose to begin and end when they do.

• Note and assess patterns of writing and what they achieve.

• Consider what the text leaves uncertain or unstated.

The following seven steps may be used for developing questions: 
1. Identify the core understandings and key ideas of the text.

2. Start small to build confidence.

3. Target vocabulary and text structure.

4. Tackle tough sections head-on.

5. Create coherent sequences of text-dependent questions.

6. Identify the standards that are being addressed.

7. Create the culminating assessment.

Source
Student Achievement Partners. 2013. “A Guide to Creating Text-Dependent Questions for Close Analytic 

Reading.” Achieve the Core.
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D u ring  instru c tion,  teac h ers m odel h ow  to read tex t c losely  
b y  th ink ing  alou d f or stu dents,  h ig h lig h ting  th e literal and 
inf erential q u estions th ey  ask  th em selv es and th e lang u ag e 
and ideas th ey  notic e w h ile reading .  T eac h ers p rov ide c onc rete 
m eth ods f or stu dents to read c om p lex  tex ts analy tic ally ,  of f ering  
ap p rop riate lev els of  sc af f olding  and enc ou rag ing  stu dents to 
read f req u ently .  S tu dents h av e m any  op p ortu nities to read 
and disc u ss a v ariety  of  c om p lex  tex ts,  ask ing  and answ ering  
literal and inf erential tex t dep endent q u estions to determ ine
tex tu al m eaning s,  and ev alu ate h ow  au th ors p resent th eir 
ideas.  T h ere is no sing le w ay  to teac h  stu dents to read c losely ,  

t tec niq es sh ou ld attend to a ariety  of  ac tors,  inc lu ding  
th e ontent and ling istic  om lex ity  of  th e tex t itsel  eac er 

Students have many 
opportunities to read and 
discuss a variety of complex 
texts, asking and answering 
literal and inferential text­
dependent questions to 
determine textual meanings, 
and evaluate how authors 
present their ideas. 

modeling, facilitated discussions, guided practice, and self-reflection all help students read closely. 
A s S now  and O Connor 2 0 1 3 ,  8 )  state: 

   th e m ost rodu tiv e se of  lose reading  w ill entail its req ent and onsistent se 
as a tool w ith in th e c ontex t of  b roader ac adem ic ally  p rodu c tiv e c lassroom  disc u ssion.  A s 
stu dents learn new  c ontent,  new  c onc ep tu al stru c tu res,  new  v oc ab u lary  and new  w ay s of  
th ink ing  th ey  w ill learn to retu rn to th e tex t as a rim ary  sou r e of  m eaning  and ev idenc e.  

t th eir lose reading  of  tex t w ill e em edded w ith in th e lar er m otiv ational ontex t of  
deep  om reh ension of  om lex  and eng ag ing  top ic s.  n oth er w ords,  lose reading  w ill e 
dep loy ed as a tool in ac h iev ing  p u rp oses oth er th an sim p ly  learning  to do c lose reading . 

-

b u h u v f
c u c p f . T h

’ (

. . . p c u c f u c u

, p c
B u c b b g c

c p c p I c b

Language Development 
L ang u ag e dev elop m ent,  esp ec ially  ac adem ic  lang u ag e,  is 

c ru c ial f or learning .  I t is th e m ediu m  of  literac y  and learning ;  
it is w ith  and th rou g h  lang u ag e th at stu dents learn,  th ink ,  
and ex ress.  e strands of  th e CA  CCS S  or EL iterac — 
R eading ,  W riting ,  S p eak ing  and L istening ,  and L ang u ag e— all 
a e lang ag e at th e ore,  as do th e arts of  th e CA  EL D  
tandards— nterac ting  in eaning l a s,  earning  ou t 

H ow  Eng lish  W ork s, ”  and “ U sing  F ou ndational L iterac y  S k ills. ”  
G row th  in m eaning  m ak ing ,  ef f ec tiv e ex p ression,  c ontent 
k now ledg e,  and f ou ndational sk ills dep ends on stu dents’  
increasing proficiency and sophistication in language. 

Intimately tied to identity, language is first learned from 
a ild’ s arents,  am ily  m em ers,  and areg iv ers and is 
sed to ac om lish  all asp ec ts of  daily  liv ing  n th e early  

y ears of  sc h ooling ,  c h ildren b u ild on th eir f am ily  f ou ndations 
and u se lang u ag e to read,  w rite,  disc u ss,  p resent,  q u estion,  
and ex lore new  onc ep ts and su ec ts.  s stu dents rog ress th rou h  th e rades,  th eir lang ag e 
dev elop s as th e resu lt of  learning  new  c ontent,  reading  m ore tex ts,  w riting  resp onses and analy ses,  
c onv ersing  w ith  teac h ers and c lassm ates,  and researc h ing  and p resenting  ideas— j u st as th eir ab ility  
to ac om lish  th ese task s dev elop s as th e resu lt of  inc reases in lang ag e.  oc ab lary  sy ntax  and 
g ram m atic al stru c tu res are delib erately  dev elop ed and su p p orted in all g rade lev els and disc ip lines,  
and instru c tion in ac adem ic  lang u ag e oc c u rs in m eaning f u l c ontex ts.  S tu dents h av e reasons to learn 
lang u ag e and m any  op p ortu nities to u se new  lang u ag e or g enu ine p u rp oses. 

As students progress through 
the grades, their language 
develops as the result of 
learning new content, reading 
more texts, writing responses 
and analyses, conversing with 
teachers and classmates, and 
researching and presenting 
ideas—just as their ability 
to accomplish these tasks 
develops as the result of 
increases in language. 

p T h f A / L y

h v u c p
S “ I M f u W y ” “ L A b

c h p f b c
u c p . I

p c b j A p g g u

c p u V u , ,

f
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In reading, children (RL/RI.K–12.4) move from identifying unknown words and phrases in text in 
kindergarten and first grade to interpreting figurative and connotative meanings and analyzing the 
im ac t of  w ord oic e on m eaning  and tone in rades six  and ab o e.  n w riting  stu dents em loy  
language to communicate opinions (W.K–5.1) and arguments (W.6–12.1), to inform and explain 
(W.K–12.2), and to narrate events and imagined experiences 
(W.K–12.3). In language, vocabulary is the focus of students’ 
w ork  as th ey  determ ine th e m eaning  of  w ords and p h rases 
in tex t u sing  an inc reasing ly  sop h istic ated array  of  strateg ies 
(L.K–12.4). Students explore connections between words, 
dem onstrate u nderstanding  of  nu anc es in w ords,  and analy z e 
word parts (L.K–12.5) as they acquire and use general academic 
and domain-specific words and phrases in reading, writing, 
speaking, and listening (L.K–12.6). The CA ELD Standards 
also draw particular attention to domain-specific and general 
ac adem ic  oc ab lary  now ledg e and sag e and th eir rev alenc e 
in ac adem ic  c ontex ts. 

p c h g v I , p

Language demands of 
academic tasks increase 
from the early elementary 
years to secondary 
schooling; students 
continuously develop the 
facility to interpret and use 
academic English. v u k u p

S om e stu dents m ay  e nf am iliar w ith  th e lang ag e nec essary  to eng ag e in som e sc ool 
task s,  su c h  as p artic ip ating  in a deb ate ab ou t a c ontrov ersial top ic ,  w riting  an ex p lanation ab ou t 
h ow  som eth ing  w ork s in sc ienc e,  tak ing  a stand in a disc u ssion and su p p orting  it w ith  ev idenc e,  
om reh ending  a istoric al ac ou nt or a m ath  rob lem  in a tex tb ook  or ritiq ing  a story  or no el.  

e lang ag e sed in th ese task s aries ased on th e disc ip line,  top ic  m ode of  om m nic ation,  and 
ev en th e relationsh ip s am ong  th e eop le in olv ed in th e task s.  ang ag e dem ands of  ac adem ic  task s 
inc rease f rom  th e early  elem entary  y ears to sec ondary  sc h ooling ;  stu dents c ontinu ou sly  dev elop  th e 
ac ility  to interp ret and se ac adem ic  Eng lish  ig re 2  desc rib es th e onc ep t of  ac adem ic  lang ag e 
in m ore detail.  

b u u h

c p h c p , c u v
T h u u v b , c u

p v L u

f u . F u 2 . 1 c u
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Figure 2.12. Academic Language 

A c adem ic lang u ag e b roadly ref ers to th e lang u ag e u sed in sc h ool to h elp 
stu dents dev elop c ontent k now ledg e and to c onv ey th eir u nderstanding s of th is 
k now ledg e. I t is dif f erent th an th e ty p e of Eng lish u sed in inf orm al, or ev ery day , 
soc ial interac tions. F or ex am p le, th e w ay w e desc rib e a m ov ie to a f riend is 
dif f erent f rom th e w ay a m ov ie rev iew is w ritten f or a new sp ap er. T h ese tw o 
c om m u nic ativ e ac ts or tex ts h av e dif f erent au dienc es and p u rp oses ( to p ersu ade 
som eone to do som eth ing v ersu s to entertain and inf orm readers) . S im ilarly , th e 
tex t stru c tu re and org aniz ation of an oral arg u m ent is dif f erent th an th at of a 
w ritten rev iew b ec au se th e p u rp ose is dif f erent. 

T h ere are som e f eatu res of ac adem ic Eng lish th at are c om m on ac ross 
disc ip lines, su c h as g eneral ac adem ic v oc ab u lary ( e. g . , evaluate, infer, resist ) , b u t 
there is also variation based on the discipline, such as domain-specific vocabulary 
( e. g . , metamorphic, parallelogram) . H ow ev er, ac adem ic Eng lish enc om p asses 
m ore th an v oc ab u lary . I n sc h ool or oth er ac adem ic setting s, stu dents c h oose 
p artic u lar w ay s of u sing lang u ag e or lang u ag e resou rc es to m eet th e ex p ec tations 
of th e p eop le w ith w h om th ey interac t or th e ac adem ic task s th ey are assig ned. 
A lth ou g h th ese lang u ag e resou rc es inc lu de v oc ab u lary , th ey also inc lu de w ay s 
of c om b ining c lau ses to sh ow relationsh ip s b etw een ideas, ex p anding sentenc es 
to add p rec ision or detail, or org aniz ing tex ts in c oh esiv e w ay s. L ang u ag e 
resources enable students to make meaning and achieve specific purposes (e.g., 
p ersu ading , ex p laining , entertaining , desc rib ing ) w ith dif f erent au dienc es in 
discipline-specific ways. 

F rom th is p ersp ec tiv e, lang u ag e is a m eaning - m ak ing resou rc e, and academic 
English enc om p asses disc ou rse p rac tic es, tex t stru c tu res, g ram m atic al stru c tu res, 
and v oc ab u lary — all insep arab le f rom m eaning ( B ailey and H u ang 2 0 1 1 ; W ong -
F illm ore and F illm ore 2 0 1 2 ; S c h lep p eg rell 2 0 0 4 ; S now and U c c elli 2 0 0 9 ) . A s 
indic ated, ac adem ic Eng lish sh ares c h arac teristic s ac ross disc ip lines ( it is densely 
p ac k ed w ith m eaning , au th oritativ ely p resented, and h ig h ly stru c tu red) b u t is 
also h ig h ly dep endent u p on disc ip linary c ontent ( Ch ristie and D erew iank a 2 0 0 8 ; 
D erew iank a and J ones 2 0 1 2 ; M oj e 2 0 1 0 ; S c h lep p eg rell 2 0 0 4 ) . 

N ot all c h ildren c om e to sc h ool eq u ally p rep ared to eng ag e w ith ac adem ic 
Eng lish . H ow ev er, all stu dents c an learn ac adem ic Eng lish , u se it to ac h iev e 
su c c ess in ac adem ic task s ac ross th e disc ip lines, and b u ild u p on it to p rep are 
f or c olleg e and c areers.  A ttending  to h ow  stu dents u se th e lang u ag e resou rc es 
of  ac adem ic  Eng lish  to m ak e m eaning  and ac iev e artic lar soc ial rp oses is 
c ritic ally  im p ortant.  D eep  k now ledg e ab ou t h ow  lang u ag e w ork s allow s stu dents 
to 

•	  rep resent th eir ex p erienc es and ex p ress th eir ideas ef f ec tiv ely ; 

•	  interac t w ith  a b roader v ariety  of  au dienc es;  and 

•	  stru c tu re th eir m essag es intentionally  and p u rp osef u lly  in order to ac h iev e 
p artic u lar p u rp oses.  

For more on the characteristics of academic English, see chapter five of the 
CA	  EL D  S tandards CD E 2 0 1 4 a) . 

h p u p u

(
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Vocabulary 
Over the past several decades, vocabulary knowledge has been repeatedly identified as a critical 

and powerful factor underlying language and literacy proficiency, including disciplinary literacy (e.g., 
ra es  Ch all,  ac ob s,  and aldw in  ec k  and eow n  Carlisle .  

esear h  oints to th e ef ec tiv eness of  a om reh ensiv e and m lti ac eted ap roac h  to oc ab lary  
instru tion ra es    tah l and ag y   in olv ing  a om ination of  sev eral ritic al 
c om p onents:  
•	  P rov iding  ric h  and v aried lang u ag e ex p erienc es,  inc lu ding  w ide reading ,  f req u ent ex p osu re 

to ric h  oral and w ritten lang u ag e,  teac h er read alou ds,  talk ing  ab ou t w ords,  and c lassroom  
disc u ssions 

•	  Teaching individual words (both general academic and domain specific) actively to develop deep 
now ledg e of  th em  o er tim e,  inc lu ding  new  w ords or now n onc ep ts,  new  w ords or new  

c onc ep ts,  and new  m eaning s f or k now n w ords. 
•	  T eac h ing  indep endent w ord- learning  strateg ies,  inc lu ding  u sing  c ontex t c lu es,  w ord p arts 

( m orp h olog y ) ,  c og nates,  and resou rc es su c h  as dic tionaries to determ ine a w ord’ s m eaning 
•  F ostering  w ord c onsc iou sness and lang u ag e p lay  

ec iding  w ic h  w ords to teac h  is im ortant.  ig re 3  disp la s a m odel or onc ep tu aliz ing  
ateg ories of  w ords ec  M eow n,  and an  e lev els,  or tiers,  rang e in term s of  

c om m onality  and ap p lic ab ility  of  w ords.  Conv ersational,  or T ier O ne,  w ords are th e m ost f req u ently  
occurring words with the broadest applicability. Domain-specific, or Tier Three, words are the least 
f req u ently  oc c u rring  w ith  th e narrow est ap p lic ab ility .  

M ost ildren ac ire on ersational oc ab lary  w ith ou t m h  teac er su ort,  alth ou h  ex lic it 
instru tion in th is orp s of  w ords m ay  need to e ro ided to som e EL s,  dep ending  on th eir 
experience using and exposure to conversational English. Domain-specific, or Tier Three, words— 
ru	 ial or now ledg e ac isition in ontent areas— are t ic ally  tau t in th e ontex t of  th e disc ip line;  

definitions are often provided both by texts and teachers. Target words are used repeatedly, and 
additional su p p ort f or u nderstanding ,  su c h  as diag ram s or g lossary  entries,  is of f ered.  G eneral 

G v 1 9 8 6 ; J B 1 9 9 0 ; B M c K 1 9 9 1 ; 2 0 1 0 )
R c p f c p u f p v u

c ( G v 2 0 0 0 , 2 0 0 6 , 2 0 0 9 ; S N 2 0 0 6 ) v c b c

k v f k c f

D h p F u 2 . 1 y f c
c ( B k , c K K u c 2 0 1 3 ) . T h

c h q u c v v u u c h p p g p
c c u b p v

c c f k q u c y p g h c

ac adem ic , or T ier T w o, w ords are c onsidered b y som e to b e th e w ords m ost in need of attention 
( B ec k , M c K eow n, and K u c an 2 0 1 3 ; N G A / CCS S O 2 0 1 0 a: A p p endix A , 3 3 ) . T ier T w o w ords im p ac t 
meaning, yet they are not likely to be defined in a text. They appear in many types of texts and 
c ontex ts, som etim es c h ang ing m eaning in dif f erent disc ip lines. T eac h ers m ak e v ital dec isions ab ou t 
w h ic h w ords to teac h . 

Figure 2.13. Categories of Vocabulary 

V ocabulary Definition Ex amples 

Conv ersational 
( T ier O ne) 

W ords of ev ery day u se happy, dog, run, family, boy, play, 
water 

G eneral A c adem ic 
( T ier T w o) 

W ords th at are f ar m ore lik ely to ap p ear 
in tex t th an in ev ery day u se, are h ig h ly 
g eneraliz ab le b ec au se th ey ap p ear in m any 
ty p es of tex ts, and of ten rep resent p rec ise 
or nu anc ed m eaning s of relativ ely c om m on 
th ing s 

develop, technique, disrupt, 
fortunate, frightening, enormous, 
startling, strolled, essential 

Domain-Specific 
( T ier T h ree) 

Words that are specific to a domain or field 
of stu dy and k ey to u nderstanding a new 
c onc ep t 

equation, place value, germ, 
improvisation, tempo, percussion, 
landform, thermometer 
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R ec ent researc h  w ith  EL s in k inderg arten th rou g h  g rade tw elv e dem onstrates th e p ositiv e ef f ec ts 
of focusing on domain-specific and general academic vocabulary through rich instruction using 
sop istic ated tex ts st,  Carlo  ressler  and now   Calderó n,  and oth ers  Carlo  and 
oth ers  ief er and esau    ilv erm an  now  a renc e,  and W ite ;  

er  oreo er  a anel on ened y  th e .  

h ( A u g u , D , S 2 0 0 5 ; 2 0 0 5 ; ,
2 0 0 4 ; K f L x 2 0 0 8 ; 2 0 1 0 ; S 2 0 0 7 ; S , L w h 2 0 0 9

S p y c h 2 0 0 9 ) . M v , p c v b U . S
D ep artm ent of  Edu c ation’ s I nstitu te f or Edu c ation S c ienc es 

ES )  to dev elop  a rac tic e ide or teac ers,  Teaching 
Academic Content and Literacy to English Learners in 
Elementary and Middle School,  rec om m ends teac ing  a set 
of  ac adem ic  v oc ab u lary  w ords intensiv ely  ac ross sev eral day s 
u sing  a v ariety  of  instru c tional ac tiv ities”  ( B ak er,  and oth ers 
2 0 1 4 ,  3 ) .  T h ree additional rec om m endations inc lu de integ rating  
oral and w ritten Eng lish  lang u ag e instru c tion into c ontent area 
teac h ing ;  of f ering  reg u lar,  stru c tu red op p ortu nities to dev elop  
w ritten lang u ag e sk ills;  and p rov iding  sm all- g rou p  instru c tional 
interv ention to stu dents stru g g ling  in areas of  literac y  and 
Eng lish  lang u ag e dev elop m ent. 

( I p g u f h Recent research with ELs in 
kindergarten through grade 
twelve demonstrates the 
positive effects of focusing on 
domain­specific and general 
academic vocabulary 
through rich instruction using 
sophisticated texts. 

h “

-

Cog nates are a ric h  ling u istic  resou rc e f or EL s,  and teac h ers draw  attention to c og nates to ensu re
th at all stu dents are aw are of  th eir p ow er.  Cog nates are w ords in tw o or m ore lang u ag es th at sou nd 
and/ or look  th e sam e or v ery  nearly  th e sam e and th at h av e sim ilar or identic al m eaning s.  F or 
ex am le,  th e w ord animal  in Eng lish  and th e w ord animal in Spanish are clearly identifiable cognates 

b ec au se th ey  are sp elled th e sam e,  sou nd nearly  th e sam e,  
nd a e th e sam e m eaning  ow ev er  ile som e og nates 
re easy  to identif y  b ec au se of  th eir sim ilar or identic al 
p elling ,  oth ers are not so transp arent ( e. g . ,  gato/cat ,  estatua/
tatue ) .  I n addition,  som e c og nates ap p ear inf req u ently  in 
ne lang u ag e or th e oth er,  or in b oth  Eng lish  and th e p rim ary  

ang u ag e,  and are th eref ore u nlik ely  to b e k now n b y  y ou ng er 
L s ( organísmo/organism .  B ec au se of  th e ab ndanc e of  
ords w ith  L atin roots in Eng lish  lang u ag e arts,  sc ienc e,  and 
istory  tex ts,  c og nates are esp ec ially  ric h  ling u istic  resou rc es 
o ex loit or ac adem ic  Eng lish  lang ag e dev elop m ent or 
p anish sp eak ing  EL s and oth er EL s w h ose p rim ary  lang u ag es 
re deriv ed rom  L atin.  B rav o,  H ieb ert,  and P earson 2 0 0 5 ;  
arlo  and oth ers ;  N ag  and oth ers  eac ers
elp  stu dents dev elop  aw areness of  c og nates, and u se
orp h olog ic al clues  to deriv e w ord m eaning s b ased on th e 

tu dents’  rim ary  lang ag es.  or ex am le,  teac ers sh ow  

 

p

a h v . H , w h cBecause of the abundance 
of words with Latin roots 
in English language arts, 
science, and history texts, 
cognates are especially 
rich linguistic resources to 
exploit for academic English 
language development for 
Spanish­speaking ELs and 
other ELs whose primary 
languages are derived from 
Latin. 

a
s
s
o
l
E ) u
w 
h 
t p f u f
S -
a f (
C , 2 0 0 4 y , 1 9 9 3 ) . T h
h 
m 
s p u F p h

stu dents th at w ord ending s or nou ns and adj ec tiv es in anish  a e Eng lish  ou nterp arts e. ,  
c reativ idad/ c reativ ity ,  u rioso u rious . 

Grammatical and Discourse-Level Understandings 
W ile ac adem ic  oc ab lary  is a ritic al asp ec t of  ac adem ic  Eng lish  it is only  one art.  ang ag e 

is a soc ial roc ess and a m eaning m ak ing  sy stem  and ram m atic al stru tu res and oc ab lary  
interac t to f orm  reg isters th at v ary  dep ending  u p on c ontex t and situ ation ( H alliday  and M atth iessen 

 rth erm ore,  disc ou rse stru tu res or th e or aniz ation of  tex ts dif er y  disc ip line.  dv anc ed 
English proficiency hinges on the mastery of a set of academic registers used in academic settings 
and tex ts th at onstru e m ltip le and om lex  m eaning s at all lev els and in all su ec ts of  sc ooling ”  

lep eg rell   ig re 4  resents th e onc ep t of  reg ister in m ore detail. 

f S p h v c ( g .
f / f )

h v u c , p L u
p - , g c v u

2 0 0 4 ) . F u c g f b A

“ c u c p b j h
( S c h p 2 0 0 9 , 1 ) . F u 2 . 1 p c
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Figure 2.14. Understanding Register 

Register ref ers to th e w ay s in w h ic h g ram m atic al and lex ic al resou rc es are c om b ined 
to m eet th e ex p ec tations of th e c ontex t ( i. e. , th e c ontent area, top ic , au dienc e, and m ode 
in w h ic h th e m essag e is c onv ey ed) . I n th is sense, “ reg ister v ariation” ( S c h lep p eg rell 
2 0 1 2 ) dep ends on w h at is h ap p ening ( th e c ontent) , w h o th e c om m u nic ators are and w h at 
th eir relationsh ip is ( e. g . , p eer- to- p eer, ex p ert- to- p eer) , and h ow th e m essag e is c onv ey ed 
( e. g . , w ritten, sp ok en, or oth er f orm at) . M ore inf orm al or “ sp ok en- lik e” reg isters m ig h t 
inc lu de c h atting w ith a f riend ab ou t a m ov ie or tex ting a relativ e. M ore f orm al or “ w ritten-
lik e” academic reg isters m ig h t inc lu de w riting an essay f or h istory c lass, p artic ip ating in 
a debate about a scientific topic, or providing a formal oral presentation about a work of 
literatu re. T h e c h arac teristic s of th ese ac adem ic reg isters, w h ic h are c ritic al f or sc h ool 
su c c ess, inc lu de sp ec ializ ed and tec h nic al v oc ab u lary , sentenc es and c lau ses th at are 
densely p ac k ed w ith m eaning and c om b ined in p u rp osef u l w ay s, and w h ole tex ts th at are 
h ig h ly stru c tu red and c oh esiv e in w ay s dep endent u p on th e disc ip linary area and soc ial 
p u rp ose ( Ch ristie and D erew iank a 2 0 0 8 ; H alliday and M atth iessen 2 0 0 4 ; O ’ D ow d 2 0 1 0 ; 
S c h lep p eg rell 2 0 0 4 ) . 

Many students often find it challenging to move from more everyday or informal 
reg isters of Eng lish to m ore f orm al ac adem ic reg isters. U nderstanding and g aining 
proficiency with academic registers and the language resources that build them opens 
u p p ossib ilities f or ex p ressing ideas and u nderstanding th e w orld. F rom th is p ersp ec tiv e, 
teac h ers w h o u nderstand th e lex ic al, g ram m atic al, and disc ou rse f eatu res of ac adem ic 
Eng lish and h ow to m ak e th ese f eatu res ex p lic it to th eir stu dents in p u rp osef u l w ay s th at 
b u ild b oth ling u istic and c ontent k now ledg e are in a b etter p osition to h elp th eir stu dents 
fulfill their linguistic and academic potential. 

Teaching about the grammatical patterns found in specific disciplines has been shown 
to help students with their reading comprehension and writing proficiency. The aims are 
to h elp stu dents b ec om e m ore c onsc iou s of h ow lang u ag e is u sed to c onstru c t m eaning in 
dif f erent c ontex ts and to p rov ide th em w ith a w ider rang e of ling u istic resou rc es. K now ing 
h ow to m ak e ap p rop riate lang u ag e c h oic es w ill enab le stu dents to c om p reh end and 
c onstru c t m eaning in oral and w ritten tex ts. A c c ording ly , instru c tion sh ou ld f oc u s on th e 
lang u ag e f eatu res of th e ac adem ic tex ts stu dents read and are ex p ec ted to w rite in sc h ool 
( e. g . , arg u m ents, ex p lanations, narrativ es) . I nstru c tion sh ou ld also su p p ort stu dents’ 
developing awareness of and proficiency in using the language features of these academic 
reg isters ( e. g . , h ow ideas are c ondensed in sc ienc e tex ts th rou g h nom inaliz ation, h ow 
arg u m ents are c onstru c ted b y c onnec ting c lau ses in p artic u lar w ay s, or h ow ag enc y is 
h idden in h istory tex ts b y u sing th e p assiv e v oic e) so th at th ey c an b etter c om p reh end 
and c reate ac adem ic tex ts ( B risk 2 0 1 2 ; G eb h ard, W illett, J im enez , and P iedra 2 0 1 1 ; 
F ang and S c h lep p eg rell 2 0 1 0 ; G ib b ons 2 0 0 8 ; H am m ond 2 0 0 6 ; R ose and A c ev edo 2 0 0 6 ; 
S c h lep p eg rell and de O liv eira 2 0 0 6 ; S p y c h er 2 0 0 7 ) . 

I t is im p ortant to p osition all stu dents, p artic u larly c u ltu rally and ling u istic ally div erse learners, as 
c om p etent and c ap ab le of ac h iev ing ac adem ic literac y . I t is esp ec ially im p ortant to p rov ide all learners 
an intellec tu ally c h alleng ing c u rric u lu m w ith ap p rop riate lev els of su p p ort, desig ned f or apprenticing 
th em to u se disc ip linary lang u ag e su c c essf u lly . F eatu res of ac adem ic lang u ag e sh ou ld b e m ade 
transparent to students to build their critical awareness and proficient use of language (Christie 2012; 
D erew iank a 2 0 1 1 ; G ib b ons 2 0 0 9 ; H alliday 1 9 9 3 ; H y land 2 0 0 4 ; S c h lep p eg rell 2 0 0 4 ; S p y c h er 2 0 1 3 ) . 
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Effective Expression 
R eading ,  w riting ,  sp eak ing ,  listening ,  and lang u ag e are tools f or ef f ec tiv e c om m u nic ation ac ross 

e disc ip lines.  e CA  CCS S  or EL iterac y  m ak e th is lear y  inc lu ding  standards or reading  
nd w riting  literary  and inf orm ational tex t in k inderg arten th rou g h  g rade tw elv e and b y  inc lu ding  
tandards f or literac y  in h istory / soc ial stu dies,  sc ienc e,  and tec h nic al su b j ec ts in g rades six  th rou g h  

elv e.  S tu dents ex p ress th eir u nderstanding s and th ink ing  in a v ariety  of  w ay s— th rou g h  w riting ,  
p eak ing ,  dig ital m edia,  v isu al disp lay s,  m ov em ent,  and m ore.  T h ese ex p ressions are b oth  th e 
rodu c ts of  stu dents’  learning  and th e w ay s in w h ic h  th ey  learn.  T h e rec ip roc al natu re of  reading ,  
riting  sp eak ing  and listening  is su h  th at eac h  is onstantly  inf orm ed y  th e oth ers.  e CA  CCS S  

or EL iterac y  and th e CA  EL D  tandards em asiz e th is 

th T h f A / L c b f
a
s
tw 
s
p 
w , , c c b T h

f A / L S p h
reciprocity by calling for students to reflect in their writing 
and sp eak ing  th eir analy sis of  ev idenc e ob tained b y  reading ,  
listening, and interacting (W.K–12, Standards 1–3; W.4–12.9; 
SL.K–12, Standards 1–2, SL.K–12, Standards 4–6; ELD. 
PI.K–12, Standards 1–4; ELD.PI.K–12, Standards 9–12). 
S tu dents learn to trac e an arg u m ent in tex t and to c onstru c t
ar m ents in th eir ow n w riting  ey  draw  on tex t ev idenc e 
to m ak e a p oint and to c onv ey  inf orm ation in ex p lanations 
and researc h  p roj ec ts.  T h ey  do th is in ev ery  c ontent area 
as th ey  ex p ress th em selv es th rou g h  w riting  and sp eak ing  
inf orm ally  and f orm ally ,  su c h  as in g iv ing  p resentations.   

Students write for a range of 
tasks, purposes, and audiences 
over extended and shorter time 
frames. Writing serves to clarify 
students’ thinking about topics 
and help them comprehend 
written and oral texts. 

g u . T h

Specifically, students write opinions in kindergarten through grade five and arguments in grades six 
through twelve (W.K–12.1); they write informative and explanatory texts (W.K–12.2); and they write 
narratives (W.K–12.3). They learn to produce this writing clearly and coherently and use technology 
to p rodu c e,  p u b lish ,  and interac t w ith  oth ers reg arding  th eir w riting .  S tu dents streng th en th eir w riting  
b y  eng ag ing  in p lanning ,  rev ising ,  editing ,  rew riting ,  and try ing  new  ap p roac h es.  S tu dents w rite f or 
a rang e of  task s,  p u rp oses,  and au dienc es ov er ex tended and sh orter tim e f ram es.  W riting  serv es to 
c larif y  stu dents’  th ink ing  ab ou t top ic s and h elp  th em  c om p reh end w ritten and oral tex ts.  

S tu dents sp eak  inf orm ally  and f orm ally  as th ey  p artic ip ate in learning  ex p erienc es,  interac t w ith  
tex ts,  and c ollab orate to sh are u nderstanding s and w ork  on p roj ec ts.  T h ey  eng ag e in disc u ssions 
reg u larly .  S tu dents u se f orm al sp eec h  w h en th ey  orally  desc rib e,  tell,  rec ite,  p resent,  and rep ort 
stories, experiences, and information (SL.K–5.4). Students present claims and findings in formal oral 
p resentations;  th ese inc lu de v ariou s ty p es of  sp eec h ,  inc lu ding  arg u m ent,  narrativ e,  inf orm ativ e,  
and response to literature (SL.6–12.4). From the earliest grades, students engage in collaborative 
c onv ersations reg arding  g rade- lev el top ic s and tex ts.  T eac h ers g u ide stu dents to eng ag e resp ec tf u lly  
and ef f ec tiv ely  in th ese c lassroom  c onv ersations,  j u st as th ey  g u ide stu dents to m eet c riteria f or 
ef f ec tiv eness in m ore f orm al p resentations.  

Ef f ec tiv e ex p ression in w riting ,  disc u ssing ,  and 
p resenting  dep ends on draw ing  c lear u nderstanding s f rom  
and interac ting  w ith  oral,  w ritten,  and v isu al tex ts.  T h ese 
u nderstanding s m ay  b e literal or inf erential and are im p ac ted 
b y  stu dents’  k now ledg e of  th e top ic  and c om p reh ension 
of  th e nderly ing  lang ag e stru tu res of  th e tex ts.  Cog ent 
p resentations in sp eak ing  and w riting  resu lt f rom  rep eated 
enc ou nters w ith  tex ts;  th ese enc ou nters are driv en b y  

Effective expression in writing, 
discussing, and presenting 
depends on drawing clear 
understandings from and 
interacting with oral, written, 
and visual texts. 

u u c

dif f erent p u rp oses,  w h ic h  h elp  stu dents analy z e and interp ret 
tex ts in term s of  alidity  and ling istic  and rh etoric al ef ec ts.  naly ing  w at a tex t sa s and an 
au th or s rp ose or sa ing  it in th e w ay  e or sh e does,  erm its stu dents to onsider th eir ow n 

v u f A z h y
’ p u f y h p c
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rhetorical stance in writing and speaking. Students become effective in their expression when they are 
able to make linguistic and rhetorical choices based on the models they read and hear and the text 
analyses they conduct. Their knowledge of and ability to use language conventions, including accurate 
spelling, also contributes to their effective expression. 

The Special Role of Discussion 
Because well-organized classroom conversations can enhance academic performance (Applebee 

1996; Applebee, and others 2003; Cazden 2001; Nystrand 2006), students have multiple opportunities 
daily to engage in academic conversations about text with a range of peers. Some conversations are 
brief, and others involve sustained exchanges. Kamil and others (2008, 21) note that “discussions 
that are particularly effective in promoting students’ comprehension of complex text are those 
that focus on building a deeper understanding of the author’s meaning or critically analyzing and 
perhaps challenging the author’s conclusions through reasoning or applying personal experiences and 
knowledge.” 

CCR Anchor Standard 1 in Speaking and Listening underscores the importance of these 
collaborations and requires students to “prepare for and participate effectively in a range of 
conversations and collaborations with diverse partners, building on others’ ideas and expressing 
their own clearly and persuasively.” “Such plentiful occasions for talk—about content, structure and 
rhetorical stance—cultivate students’ curiosity, motivation, and engagement; develop their thinking 
through sharing ideas with others; and prepare them to participate fully in [college]-level academic 
work” (Katz and Arellano 2013, 47). Other purposes of academic conversations include promoting 
independent literacy practices and encouraging multiple perspectives. “When students are able to 
‘make their thinking visible’ (Schoenbach, Greenleaf, and Murphy 2012) to one another (and become 
aware of it themselves) through substantive discussions, they eventually begin to take on the 
academic ‘ways with words’ (Heath 1983) they see classmates and teachers skillfully using” (Katz and 
Arellano 2013, 47).

Being productive members of academic conversations “requires that students contribute accurate, 
relevant information; respond to and develop what others have said; make comparisons and contrasts; 

and analyze and synthesize a multitude of ideas in various 
domains” (CDE 2013, 26). Learning to do this requires 
instructional attention. Educators teach students how to 
engage in discussion by modeling and providing feedback and 
guiding students to reflect on and evaluate their discussions.

Promoting rich classroom conversations demands planning 
and preparation. Teachers consider the physical environment 
of the classroom, including the arrangement of seating; 
routines for interaction, including behavioral norms and 
ways for students to build on one another’s ideas; scaffolds, 
such as sentence starters or sentence frames; effective 
questioning, including the capacity to formulate and respond 
to good questions; flexible grouping; and structures for group 
work that encourages all students to participate equitably. 
(For additional ideas on how to support ELs to engage in 

academic conversations, see the section in this chapter on ELD instruction.) Figure 2.15 provides 
examples of a range of structures for academic conversations.

Being productive members 
of academic conversations 
“requires that students 
contribute accurate, relevant 
information; respond to and 
develop what others have 
said; make comparisons and 
contrasts; and analyze and 
synthesize a multitude of 
ideas in various domains.”  
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Figure 2.15. Structures for Engaging All Students in Academic Conversations 

R ath er th an p osing a q u estion and tak ing im m ediate resp onses f rom a f ew stu dents, teac h ers em p loy 
m ore p artic ip atory and c ollab orativ e ap p roac h es su c h as th ose th at f ollow . T eac h ers also ensu re th at 
stu dents interac t w ith a rang e of p eers. F or eac h of th e illu strativ e ex am p les p rov ided h ere, teac h ers 
em p h asiz e ex tended disc ou rse, th at is, m u ltip le ex c h ang es b etw een stu dents in w h ic h th ey eng ag e in 
ric h dialog u e. I t is also im p ortant th at teac h ers selec t ap p roac h es th at su p p ort th e needs of stu dents and 
enc ou rag e v ary ing ty p es of interac tion. 

T hink - Pair- Share 
A q u estion is p osed and c h ildren are g iv en tim e to th ink indiv idu ally . T h en eac h stu dent ex p resses h is 

or h er th ou g h ts and resp onds to a p artner, ask ing c larif y ing q u estions, adding on, and so f orth . T h e 

c onv ersation is of ten ex p anded to a w h ole- c lass disc u ssion. ( L y m an 1 9 8 1 )
 

T hink - W rite- Pair- Share 
Students respond to a prompt or question by first thinking independently about their response, then 
w riting th eir resp onse. T h ey th en sh are th eir th ou g h ts w ith a p eer. T h e c onv ersation is of ten ex p anded to 
a w h ole- g rou p disc u ssion. 

Q uick  W rite/ Q uick  Draw 
S tu dents resp ond to a q u estion b y q u ic k ly w riting a f ew notes or rendering a draw ing ( e. g . , a sk etc h of th e 
w ater c y c le) b ef ore b eing ask ed to sh are th eir th ink ing w ith c lassm ates. 

L iterature/ L earning  Circles 
S tu dents tak e on v ariou s roles in p rep aration f or a sm all- g rou p disc u ssion. F or ex am p le, as th ey listen to, 
v iew , or read a tex t, one stu dent attends to and p rep ares to talk ab ou t k ey v oc ab u lary , anoth er stu dent 
p rep ares to disc u ss diag ram s in th e tex t, and a th ird stu dent p rep ares q u estions to p ose to th e g rou p . 
W h en th ey m eet, eac h stu dent h as a tu rn to sh are and oth ers are ex p ec ted to resp ond b y ask ing c larif y ing 
q u estions as needed and reac ting to and b u ilding on th e c om m ents of th e stu dent w h o is sh aring . ( D aniels 
1 9 9 4 ) 

I nside- O utside Circles 
S tu dents th ink ab ou t and m entally p rep are a resp onse to a p rom p t su c h as What do you think was the 
author’s message in the story? or Be ready to tell a partner something you found interesting in this unit 
of study. S tu dents f orm tw o c irc les, one inside th e oth er. S tu dents f ac e a p eer in th e op p osite c irc le. T h is 
p eer is th e p erson w ith w h om th ey sh are th eir resp onse. A f ter b rief c onv ersations, stu dents in one c irc le 
m ov e one or m ore p eers to th eir rig h t in order to h av e a new p artner, th u s g iv ing th em th e op p ortu nity to 
artic u late th eir th ink ing ag ain and h ear a new p ersp ec tiv e. ( K ag an 1 9 9 4 ) 

Discussion W eb 
S tu dents disc u ss a deb atab le top ic inc orp orating listening , sp eak ing , reading , and w riting . S tu dents 

are g iv en c ontent- b ased reading , a f oc u sing q u estion, and c lear direc tions and sc af f olds f or dev elop ing
 
arg u m ents su p p orting b oth sides of th e q u estion. ( A lv erm ann 1 9 9 1 ; B u eh l 2 0 0 9 )
 

Ex pert G roup Jig saw 
Students read a text and take notes, then work together in small (3–5 students) expert groups w ith oth er 
stu dents w h o read th e sam e tex t to c om p are notes and eng ag e in an ex tended disc u ssion ab ou t th e 
reading . T h ey c om e to a c onsensu s on th e m ost im p ortant th ing s to sh are w ith oth ers w h o did not read 
th e sam e tex t. T h en, th ey c onv ene in sm all jigsaw groups to sh are ab ou t w h at th ey read and to g ath er 
inf orm ation ab ou t w h at oth ers read. F inally , th e ex p ert g rou p s rec onv ene to c om p are notes on w h at th ey 
learned. 

Structured Academic Controv ersy 
L ik e th e D isc u ssion W eb , S tru c tu red A c adem ic Controv ersy is a c oop erativ e ap p roac h to c onv ersation in 
w h ic h sm all team s of stu dents learn ab ou t a c ontrov ersial issu e f rom m u ltip le p ersp ec tiv es. S tu dents w ork 
in p airs, analy z ing tex ts to identif y th e m ost salient p arts of th e arg u m ent f rom one p ersp ec tiv e. P airs 
p resent th eir arg u m ents to anoth er set of p artners, deb ate th e p oints, and th en sw itc h sides, deb ating a 
sec ond tim e. F inally , th e stu dents aim to c om e to c onsensu s th rou g h a disc u ssion of th e streng th s and 
w eak nesses of b oth sides of th e arg u m ent. ( J oh nson and J oh nson 1 9 9 9 ) 
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Opinion Formation Cards
Students build their opinion on a topic as they listen to the ideas of others. Students have evidence cards—
small cards with different points of evidence drawn from a text or texts. Students meet with other students 
who have different points of evidence, read the points to each other, state their current opinions, ask 
questions, and prompt for elaboration. (Zwiers, O’Hara, and Pritchard 2014)

Socratic Seminar 
Students engage in a formal discussion in which the leader asks open-ended questions based on a text. 
The teacher facilitates the discussion as students listen closely to the comments of others, ask questions, 
articulate their own thoughts, and build on the thoughts of others. (Israel 2002)

Philosopher’s Chair, Strategic Collaborative Instruction, Constructive Conversations, and Argument Balance 
Scales are examples of other strategies, and there are many others.

Teachers and students plan ways to assess and build accountability for collaborative conversations. 
Possible items to consider include the following:

• Active Listening – Students use eye contact, nodding, and posture to communicate
attentiveness.

• Meaningful Transitions – Students link what they are about to say to what has just been said,
relating it to the direction/purpose of the conversation.

• Shared Participation – All students share ideas and encourage table mates to contribute.
• Rigor and Risk – Students explore original ideas, ask important questions that do not have

obvious or easy answers, and look at the topic in new ways.
• Focus on Prompt – Students help each other remain focused on the key question, relating their

assertions back to the prompt.
• Textual/Evidentiary Specificity – Students refer often and specifically to the text in question or to 

other evidence that supports their claims.
• Open-Minded Consideration of All Viewpoints – Students are willing to alter initial ideas, adjust

positions to accommodate others’ assertions, and “re-think” claims they have made.
These can be assessed on a three-point rating scale (clear competence, competence, little 

competence) by the teacher and, as appropriate for their grade, the students.

Content Knowledge
Reading, writing, speaking, listening, and language are tools for acquiring, constructing, and 

conveying knowledge. Students who exhibit the capacities of literate individuals build strong content 
knowledge. As stated in the CA CCSS for ELA/Literacy, “Students establish a base of knowledge 
across a wide range of subject matter by engaging with works of quality and substance. They become 
proficient in new areas through research and study. They read purposefully and listen attentively to 
gain both general knowledge and discipline-specific expertise. They refine and share their knowledge 
through writing and speaking” (CDE 2013, 6). 

The building and acquisition of content knowledge is a dominant theme across the strands of 
standards. In the Reading strand, students read a range of texts, including informational texts, 
and demonstrate an understanding of the content (RL/RI.K–12, Standards 1–3) and an ability to 
integrate knowledge and ideas (RL/RI.K–12, Standards 7–9). They acquire knowledge of written and 
spoken language as they achieve the foundational skills (RF.K–5, Standards 1–4) and learn language 
conventions (L.K–5, Standards 1–3). Other strands of the language arts, too, include attention to 
content knowledge. Students acquire the vocabulary of the disciplines (L.K–12, Standards 4–6). They 
learn to convey knowledge of structures, genres, and ideas as they write (W.K–12, Standards 1–3), 

Essential Considerations Chapter 2 | 87



speak (SL.K–5, Standards 1–3), and present ideas and information (SL.K–5, Standards 4–6). They 
engage in research to build and share knowledge with others (W.K–12, Standards 7–9). The CA ELD 
S tandards f ac ilitate EL s’  ac q u isition and ex p ression of  k now ledg e in all c ontent areas. 

R ec ip roc ity  is p iv otal;  c ontent k now ledg e c ontrib u tes to adv anc em ent in reading ,  w riting ,  and 
lang u ag e,  and sk ill in th e lang u ag e arts enab les th e ac q u isition,  c onstru c tion,  and ex p ression of  
ontent now ledg e.  W illing am   ig lig ts th e 

im ortanc e of  now ledg e in ridg ing  ap s in w ritten tex t.  
inc e m ost tex ts m ak e assu m tions ab ou t w at a reader 


k now s,  th e inf orm ation nec essary  to u nderstand a tex t is 
not nec essarily  ex p lic itly  p rov ided.  T h e role of  k now ledg e 
in resolv ing  am ig ity  in om reh ension an e im ortant 

as w ell.  tu dies indic ate th at stu dents w o now  m ore 
ab ou t th e top ic  of  a tex t om reh end etter th an w at 
m ig t e redic ted y  th eir reading  sk ills W illing am ,  
2 0 0 9 . 

H ow  is ontent now ledg e est dev elop ed?  t is th e 
result of many practices, but first and foremost is the 
lac e of  ontent instru tion w ith in th e sc ool sc edu le.  

F rom  th e earliest g rades,  c h ildren need to learn h istory / 
soc ial stu dies,  sc ienc e,  m ath em atic s,  literatu re,  lang u ag es,  

c k h ( 2 0 0 9 ) h h h
p k b g

From the earliest grades, children 
need to learn history/social studies, 

science, mathematics, literature, 

languages, physical education, 
health, and the visual and 
performing arts. They learn these 
subjects through hands­on and 
virtual experiences, explorations 
and inquiries, demonstrations, 
lectures, discussions, and texts. 

S p h

b u c p c b p
S h k

c p b h
h b p b ( h
)

c k b I

p c c h h

p h y sic al edu ation,  ealth  and th e isu al and erf orm ing  arts.  ey  learn th ese su ec ts th rou h  
h ands- on and v irtu al ex p erienc es,  ex p lorations and inq u iries,  dem onstrations,  lec tu res,  disc u ssions,  
and tex ts.  I t is essential th at stu dents b e p rov ided rob u st,  c oh erent p rog ram s b ased on c ontent 
standards.  W h eth er stu dents enc ou nter c ontent tex ts w ith in th eir lang u ag e arts,  desig nated EL D ,  
or w ith in a desig nated eriod or th e su ec t,  ontent tex ts sh ou ld e onsistent w ith  th e ontent 
standards f or th e g rade and reinf orc e c ontent learning .  S tu dents also p u rsu e th eir ow n interests 
through content texts, chiefly by means of an independent reading program. 

ev elop ing  ou ndational sk ills in reading  sh ou ld oc  an im ortant sp ac e in th e sc ool da  in th
early grades. Providing extra time for students who are experiencing difficulty in reading during the 
early  g rades and b ey ond is also im p ortant.  H ow ev er,  f oc u sing  on lang u ag e arts or strateg y  instru c tion 

to th e ex c lu sion of  c ontent instru c tion does not resu lt in 

c h , v p T h b j g

p f b j c b c c

D f c u p y p h y e 

b etter readers and w riters.  R ath er,  sc h ool team s need to 
m ak e strateg ic  dec isions in p lanning  sc h ool sc h edu les and 
estab lish ing  g rou p ing  to m eet th e needs of  stu dents f or
learning  f ou ndational sk ills and c ontent.  

Content k now ledg e is also b u ilt b y  reading  a w ide rang e 
of  tex ts b oth  in sc h ool and indep endently .  S tu dents sh ou ld 
read w idely  ac ross a v ariety  of  disc ip lines in a v ariety  of  
setting s to learn c ontent and b ec om e f am iliar w ith  th e 
disc ou rse p atterns u niq u e to eac h  disc ip line.  ( S ee sec tion 
on w ide reading  and indep endent reading  earlier in th is 

ap ter  n addition,  stu dents w o eng ag e in inq iry  and 
p roj ec t b ased learning ,  inc lu ding  c iv ic  learning  ex p erienc es,  

Content knowledge is 
strengthened as students 
become proficient readers, 
writers, speakers, and listeners. 
As students progress through 
the grades, their increasing skill 
in the strands of the language 
arts supports their learning of 
content. c h . ) I h u -

-
h av e op p ortu nities to read and h ear c ontent tex ts w ith in real- w orld c ontex ts th at enh anc e stu dents’  
eng ag em ent b y  p iq u ing  th eir interests and c onnec ting  w ith  th eir ow n liv es.  

Content knowledge is strengthened as students become proficient readers, writers, speakers, 
and listeners.  A s stu dents p rog ress th rou g h  th e g rades,  th eir inc reasing  sk ill in th e strands of  th e 
lang u ag e arts su p p orts th eir learning  of  c ontent.  F rom  th e earliest g rades,  stu dents learn th at tex ts 
are stru c tu red dif f erently  in dif f erent disc ip lines,  th at w ords h av e dif f erent m eaning s dep ending  on 
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the topics, and that sentences may be patterned in ways unique to particular fields. Developing 
m etaling u istic  aw areness of  th e v ariety  of  lex ic al and g ram m atic al p atterns and tex t stru c tu res th at are 
b oth  u niq u e and c om m on ac ross disc ip lines b u ilds b oth  literac y  and c ontent k now ledg e.  

I n disc u ssing  th e dev elop m ent of  c ontent k now ledg e and tex t selec tion,  th e CA  CCS S  f or 
EL iterac y  rec om m end a sy stem atic  roc ess  CD E  : 

ilding  now ledg e sy stem atic ally     is lik e iv ing  ildren ariou s iec es of  a le in 
eac h  rade th at,  o er tim e,  w ill orm  one ig  ic tu re.  t a rric lar or instru tional lev el,  
tex ts— w ith in and ac ross g rade lev els— need to b e selec ted arou nd top ic s or th em es th at 
sy stem atic ally  dev elop  th e k now ledg e b ase of  stu dents.  W ith in a g rade lev el,  th ere sh ou ld 
e an adeq ate nu m er of  titles on a sing le top ic  th at w ou ld allow  ildren to stu dy  th at 

top ic  or a su stained eriod.  e now ledg e ildren a e learned ab ou t artic lar top ic s 
in early  g rade lev els sh ou ld th en b e ex p anded and dev elop ed in su b seq u ent g rade lev els to 
ensu re an inc reasing ly  deep er u nderstanding  of  th ese top ic s .  .  . 

A / L p ( 2 0 1 3 , 4 3 )

B u k . . . g c h v p p u z z
g v f b p A c u u c

b u b c h
f p T h k c h h v p u

Foundational Skills 
A c q u isition of  th e f ou ndational sk ills of  literac y — p rint c onc ep ts,  p h onolog ic al aw areness,  p h onic s 

and word recognition, and fluency—is crucial for literacy achievement. In order for students to 
indep endently  learn w ith  and enj oy  tex t and ex p ress th em selv es th rou g h  w ritten lang u ag e th ey  need 
to dev elop  ac ility  w ith  th e alp ab etic  ode.  is ram ew ork  rec og niz es th at early  ac isition of  th e 
f ou ndational sk ills is im p erativ e.  T h e sooner c h ildren u nderstand and c an u se th e alp h ab etic  sy stem  
or th eir ow n rp oses,  th e m ore th ey  an eng ag e w ith  tex t,  w ic h  is th e ery  oint of  learning  th e 
ou ndational sk ills.  T h e m ore stu dents eng ag e w ith  tex t,  th e m ore lang u ag e and k now ledg e and 
am iliarity  ith  th e orth og rap y  ritten sy stem  th ey  ac ire,  ic h  in tu rn su ort rth er literac y  
dev elop m ent.  

A ttention to eac h  of  th e p rog ram  c om p onents,  
inc lu ding  eaning  ak ing  ang ag e ev elop m ent,  
Ef f ec tiv e Ex p ression,  and Content K now ledg e,  is essential 
at every grade level,  and th e F ou ndational S k ills are 
c ritic al c ontrib u tors to th eir dev elop m ent.  I n oth er w ords,  
dev elop m ent of  th e f ou ndational sk ills is a nec essary ,  b u t not 
sufficient, condition for students to appreciate and use the 
w ritten sy stem — to m ak e m eaning  w ith  it,  ontinu e to ac ire 
ric h  lang u ag e f rom  interac tions w ith  it,  ex p ress th em selv es 
ef ec tiv ely  in w riting  and ain now ledg e rom  tex t sou r es.  
t is ru ial th at edu ators nderstand th e im ortanc e of  th e 

f ou ndational sk ills and ac t on th at k now ledg e b y  c losely  m onitoring  stu dents’  sk ill dev elop m ent and 
p rov iding  ex c ellent,  dif f erentiated instru c tion.  T h e p lac em ent of  disc u ssions of  f ou ndational sk ills in 
th is f ram ew ork  and of  th e listing  of  th e standards th em selv es ( th at is,  f ollow ing  oth er disc u ssions 
and standards)  sh ou ld y  no m eans su est th at th ey  are a low er riority  th an oth er asp ec ts of  
th e rric lu m  ndeed,  ac iev em ent of  th e ou ndational sk ills is iv en ig h  riority  in EL literac y  
instruction in the early years and sufficient priority in later years to meet, as appropriate, the needs of 
older c h ildren and adolesc ents. 

S tu dents ac q u ire f ou ndational sk ills th rou g h  ex c ellent,  c aref u lly  desig ned sy stem atic  instru c tion 
and am le op ortu nities to rac tic e.  tu dents of  any  rade w o stru le w ith  ou ndational sk ills 
sh ou ld b e p rov ided additional,  som etim es dif f erent,  instru c tion w h ile also h av ing  ac c ess to and 
artic ip ating  in th e oth er om onents of  EL literac y  rog ram s and su ec t m atter rric la e. ,  

sc ienc e,  soc ial stu dies,  m ath em atic s) .  T h is req u ires c reativ e and c ollab orativ e p lanning  b y  edu c ators.  
Chapters 3–5 in this ELA/ELD Framework  disc ss th e ou ndational sk ills th at sh ou ld e ac ired at 
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f p u c h v p
f
f w h ( w ) q u w h p p f u

M M , L u D The sooner children 
understand and can use the 
alphabetic system for their 
own purposes, the more they 
can engage with text, which is 
the very point of learning the 
foundational skills. 

c q u

f , g k f c
I c c c u p

b g g p
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each grade level for students whose first language is English, and chapter 9 provides guidance for 
serving students who experience difficulty with literacy. Chapters 3–7 also discuss foundational skills 
instru tion or EL s w o m ay  req ire it du e to th eir artic lar ac rou nd ex erienc es and learning  
needs. 

Amplification of the Key Themes in the CA ELD Standards 

c f h u p u b k g p

T h e CA  EL D  tandards am li y  th e im ortanc e of  th e ey  th em es or EL s at all Eng lish  lang ag e 
proficiency levels. The CA ELD Standards in Part I focus on meaningful interaction with others and 
w ith  oral and w ritten tex ts v ia th ree m odes of  c om m u nic ation:  
c ollab orativ e,  interp retiv e,  and p rodu c tiv e.  T h e standards in P art 
I  oc s on ow  Eng lish  w ork s to m ak e m eaning  ia th ree road 

lang u ag e p roc esses:  stru c tu ring  c oh esiv e tex ts,  ex p anding  and 
enric h ing  ideas,  and c onnec ting  and c ondensing  ideas.  P art I I I  of  
th e CA  EL D  tandards ig lig ts th e im ortanc e of  onsidering  
indiv idu al ac rou nd now ledg e and sk ills w en ro iding  
f ou ndational sk ills instru c tion f or EL s w h o req u ire it.  I n addition 
to am p li y ing  th e k ey  th em es,  th e CA  EL D  S tandards sig nal 
to teac ers ow  EL s at artic lar stag es of  Eng lish  lang ag e 
dev elop m ent Em er ing  Ex anding  ridg ing  an e su orted 

to dev elop  th e lang u ag e k now ledg e,  sk ills,  and p rac tic es c alled 
f or in th e CA  CCS S  f or EL A / L iterac y  and oth er c ontent standards.
 

S p f p k f u

The CA ELD Standards 
amplify the emphasis the 
CA CCSS for ELA/Literacy 
place on developing 
language awareness and 
flexible use of English 
across disciplines, topics, 
audiences, tasks, and 
purposes.
 

I f u h v b

S h h h p c
b k g k h p v

f
h h p u u

( g , p , B ) c b p p

Meaning Making and Content Knowledge 
s do all stu dents in instru tion ased on th e CA  CCS S  or EL iterac  EL s at ev ery  lev el of  

English language proficiency interpret oral and written texts on a regular and frequent basis. They 
u se c om p reh ension strateg ies and analy tic al sk ills to g rasp  tex ts’  m eaning s dem onstrating  th eir 
understandings differently across the three English language proficiency levels. When explaining 
their thinking about the literary and informational texts they read closely (ELD.PI.K–12.6) or listen 
to actively (ELD.PI.K–12.5), ELs at the Emerging level of English language proficiency typically 
need su stantial su ort,  su h  as sentenc e ram es or rap ic  or aniz ers.  ey  m ay  on ey  th eir 
u nderstanding s b y  u sing  sh ort sentenc es and a m ore lim ited set of  v oc ab u lary  th an stu dents at th e 
Expanding or Bridging levels. However, as the CA ELD Standards indicate, ELs at all three proficiency 
lev els are ab le to eng ag e in intellec tu ally ric h  ac tiv ities in w h ic h  m eaning  m ak ing  and dev elop ing  
ontent now ledg e are th e oc s. 

A c b f A / L y ,

b p p c f g h g T h c v

-
c k f u

Language Development and Effective Expression 
e CA  EL D  tandards am li y  th e em asis th e CA  CCS S  or EL iterac y  lac e on dev elop ing  

language awareness and flexible use of English across disciplines, topics, audiences, tasks, and 
purposes. This amplification is featured prominently in both Parts I and II of the CA ELD Standards. 
F or ex am p le,  in P art I ,  stu dents dev elop  lang u ag e aw areness w h en analy z ing  and ev alu ating  th e 
lang ag e oic es sp eak ers and riters m ak e or th eir ef ec tiv eness in on ey ing  m eaning  EL . 
PI.K–12, Standards 7–8), when selecting particular vocabulary or other language resources to write for 
specific purposes or audiences (ELD.PI.K–12.12), or when adjusting their own language choices when 
interacting through speaking or writing (ELD.PI.2–12.4). Knowledge of how English works is a major 
focus of Part II of the CA ELD Standards. English learner students develop proficiency in structuring 
c oh esiv e tex ts,  u sing  th eir u nderstanding  of  tex t org aniz ation and c oh esiv e dev ic es ( e. g . ,  link ing  w ords 
and phrases) (ELD.PII.K–12, Standards 1–2), and they apply their growing knowledge of language 
resources to create precise and detailed texts that convey meaning effectively (ELD.PII.K–12, 
Standards 3–7). 
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Foundational Skills 
A s noted p rev iou sly ,  f ou ndational sk ills instru c tion f or EL s needs to b e dif f erentiated b ased on 

a v ariety  of  f ac tors,  inc lu ding  ag e,  sim ilarities b etw een th e p rim ary  lang u ag e and Eng lish ,  and oral 
language proficiency in English. For ELs enrolled in a mainstream program in which English is the 
medium of instruction, teachers provide foundational literacy skills in English as specified in the 
CA  CCS S  or EL iterac y  sing  th e CA  EL D  tandards idanc e arts inc lu ded in th e rade- sp an 
h ap ters of  th is ELA/ELD Framework)  to p lan dif f erentiated instru c tion b ased on stu dent needs.  

F or EL s enrolled in an alternativ e b iling u al p rog ram  ( e. g . ,  du al im m ersion,  tw o- w ay  im m ersion,  
dev elop m ental iling al)  teac ers se th e CA  CCS S  or EL iterac y  and th e CA  EL D  tandards in 

tandem  w ith  th e CCS S alig ned p rim ary  lang u ag e standards 

f A / L u S g u c h ( g
c

b u , h u f A / L S
-

to dev elop  stu dents’  f ou ndational literac y  sk ills in b oth  th e 
p rim ary  lang u ag e and Eng lish .  B u ilding  f ou ndational sk ills in 
Eng lish  ac ording  to a aref l sc op e and seq enc e is ritic al 
to ensu re th at EL s dev elop  th e f ou ndational literac y  sk ills to 
accurately and fluently decode complex texts in English as 
th ey  enter into th e u p p er elem entary  g rades.  

I t is im p ortant to note th at  pronunciation differences du e 
to native language, dialect influences, or regional accent 
sh ou ld not b e m isu nderstood as dec oding  or c om p reh ension 
difficulties. In addition, both teachers and ELs need to 
u nderstand th e im p ortanc e of  m ak ing  m eaning  as stu dents 
practice and develop fluent decoding skills. Some ELs may not 

Building foundational skills in 
English according to a careful 
scope and sequence is critical 
to ensure that ELs develop 
the foundational literacy skills 
to accurately and fluently 
decode complex texts in 
English as they enter into the 
upper elementary grades. 

c c u u c

k now  th e m eaning s of  th e w ords th ey  dec ode,  and teac ers sh ou ld teac h  stu dents th e m eaning s of  as 
m any  of  th e w ords th ey  dec ode as p ossib le,  em p h asiz ing  m eaning  m ak ing  w h ile dec oding  to reinf orc e 
th e im p ortanc e of  m onitoring  th eir ow n c om p reh ension w h ile reading . 

Approaches to Teaching and Learning 
A p p roac h es to teac h ing  and learning  su p p ort th e im p lem entation of  th e g oals,  instru c tional 

ontex t,  and ey  th em es or EL  literac  and EL D  instru tion desc rib ed th rou ou t th is ELA/ELD 
Framework.  D esc rib ed in th is sec tion are ap p roac h es f or enac ting  ef f ec tiv e teac h ing  m eth odolog ies,  
p rov iding  c u ltu rally  and ling u istic ally  resp onsiv e instru c tion,  and su p p orting  stu dents strateg ic ally .  A ll 
req u ire p u rp osef u l p lanning  and c ollab oration am ong  teac h ers,  sp ec ialists,  and oth er leaders.  

Intentional Teaching 
Ef f ec tiv e teac h ing  is intentionally  p lanned reg ardless of  th e m odel of  instru c tion.  W h ile v ariations 

oc c u r in resp onse to stu dent learning  and ev ents in th e m om ent,  or ev en as a p art of  an instru c tional 
m odel,  th e p u rp oses of  instru c tion are c lear and c oh erent.  T h e g oals f or instru c tion are c ollab orativ ely  
determ ined b y  th e instru c tional team  in resp onse to assessed stu dent needs and th e c u rric u lu m .  
I nstru c tion is p lanned to b u ild stu dents’  sk ills,  k now ledg e,  and disp ositions f or learning  ov er th e c ou rse 
of  eac h  teac h ing  u nit and y ear.  S elec ted instru c tional m eth ods are w ell m atc h ed to instru c tional g oals,  
c ontent,  and learners’  needs and m ax im iz e op p ortu nities f or ap p ly ing  and transf erring  k now ledg e to 
new  setting s and su b j ec ts. 

h
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Models of Instruction 
eac ing  is a om lex  and dy nam ic  ac t.  roac es to 

instru c tion v ary  w idely ,  and ex c ellent teac h ers em p loy  dif f erent
ap p roac h es as ap p rop riate or th e lesson ob ec tiv es and th eir 
students. Briefly described in this section are three broad 
m odels of  instru c tion:  inq u iry b ased instru c tion,  c ollab orativ e 
learning ,  and direc t instru c tion.  I t is im p ortant to note th at a 

sing le lesson m ay  entail one or m ore of  th ese ap p roac h es and 
th at teac h ers’  ap p roac h es to teac h ing  and learning  are not 
lim ited to th ose disc u ssed h ere.
 

Teaching is a complex and 
dynamic act. Approaches 
to instruction vary widely, 
and excellent teachers 
employ different approaches 
as appropriate for lesson 

objectives and their students.
 

 

Inquiry-Based Learning 
Inquiry-based learning, broadly defined, involves students’ pursuit of knowledge through their 

interac tion w ith  m aterials,  resou rc es,  and p eers rath er th an p redom inantly  th rou g h  teac h er inp u t.  
S tu dents m ak e ob serv ations,  g enerate q u estions,  inv estig ate,  dev elop  ex p lanations,  and som etim es 
reate rodu ts.  n inq iry  ap roac h  an e sed in a sing le lesson or an ex tend o er sev eral da s 

or w eek s.  I nq u iry b ased learning  is driv en b y  stu dents’  q u estions.  T h e teac h er m ay  introdu c e stu dents 
to a p rob lem  or issu e,  p erh ap s b y  c ondu c ting  a dem onstration,  sh aring  a v ideo or tex t,  or c ap italiz ing  
on a loc al or g lob al c u rrent ev ent.  O r,  th e q u estions m ay  arise f rom  th e stu dents’  ob serv ations of  and 
interac tions w ith  th eir w orlds.  I nq u iry b ased learning  p rom otes th e integ ration of  th e lang u ag e arts 
as students read and engage with one another to formulate and refine their questions, develop plans 
for answering them, produce written texts and performances, and share their findings with others. 
I nq u iry b ased learning  also p rom otes th e integ ration of  reading ,  w riting ,  sp eak ing ,  and listening  ac ross 
c ontent areas as stu dents p u rsu e k now ledg e relev ant to th eir inq u iry . 

The CA CCSS for ELA/Literacy related to research (W.K–3, Standards 7–8; W.4–12, Standards 7–9; 
WHST.6–12, Standards 7–9) that begin in kindergarten are likely to be accomplished through inquiry-

b ased learning .  S tu dents p u rsu e q u estions,  loc ate inf orm ation,  

T h c p A p p h
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and present their findings to one another. Contrived question
re less lik ely  to g enerate stu dents’  interest and ef f ort 
h an au th entic  q u estions th at em erg e f rom  stu dents’  liv es,  
x erienc es,  or th e rric la.  or ex am le,  tw o stu dents 
re interested in learning  m ore ab ou t inf ec tiou s diseases 
fter studying the Black Plague in a history unit. They define 
h eir q u estion:  W h at inf ec tiou s diseases th reaten h u m an 
op u lations today ?  N ex t th ey  p u rsu e inf orm ation,  ac c essing  
ig ital and p ap er sou rc es and interv iew ing  a p eer’ s p arent 

o is a sic ian.  rou h  th ese m eaning l interac tions 
ith texts and with others, they refine their question and 
ontinu e th eir researc h .  T h ey  org aniz e and sy nth esiz e th e 

s 
Inquiry­based learning, 
broadly defined, involves 
students’ pursuit of knowledge 
through their interaction 
with materials, resources, 
and peers rather than  p
predominantly through 
teacher input. w

a
t
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a
a
t
 
d
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w
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inf orm ation th ey  g ath er,  c onsu lt w ith  th eir teac h er,  su m m ariz e th eir analy ses,  and p rep are and deliv er 
a formal presentation of their findings for their classmates. They also prepare a tri-fold brochure which 
inc lu des inf orm ation ab ou t disease trends,  sy m p tom s,  ef f ec ts,  and p rev ention. 

e rodu ts of  inq iry ased learning  ec om e esp ec ially  m eaning l to stu dents w en th ey  are 
p rep ared f or and p resented to au dienc es b ey ond th e teac h er.  A f ter teac h er rev iew ,  stu dents p ost th eir 
rodu ts on a lass W eb  ag e or distrib te th em  to non- sc ool ersonnel or m eaning l rp oses.  

For example, a student who conducts research on food production shares a flyer he produces on the 
benefits of organic food with the organizers of a local farmers market and gains their agreement to 
display the flyer at their information booth. 

T h p c u - b b f u h
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Collaborative Learning 
Collab orativ e learning  w ic h  m ay  oc r ac e- to- ac e or irtu ally  in olv es tw o or m ore stu dents 

w ork ing  tog eth er tow ard a sh ared ac adem ic  g oal.  Eac h  stu dent c ontrib u tes to th e oth er stu dents’  
learning .  M any  m odels of  c ollab orativ e learning  ex ist.  S om e c ollab orations tak e p lac e ov er th e c ou rse 
of  a ew  inu tes;  oth ers oc r o er da s or eek s.  or ex am le,  stu dents eet ith  a eer to 
disc ss th eir interp retation of  a oem  r  th ey  ork  or sev eral da s in airs to dev elop  a m ltim edia 
p resentation ab ou t th e p oem  and its h istoric al and literary  relev anc e.  

ec ip roc al teac ing  alinsc ar and row n  is a m ore stru tu red t e of  ollab orativ e learning .  
n sm all rou s,  stu dents disc ss a tex t w ith  th e oc s on m ak ing  m eaning  and om reh ension 

m onitoring .  T h ey  em p loy  f ou r c om p reh ension strateg ies:  su m m ariz ing ,  q u estioning ,  c larif y ing ,  and 
p redic ting .  U sing  a g radu al release of  resp onsib ility  ap p roac h  ( see elsew h ere in th is c h ap ter) ,  teac h ers 
initially  direc t th e disc u ssion.  T h ey  lead th e g rou p ,  m odel th e strateg ies,  sc af f old stu dents’  ef f orts 
to c ontrib u te to th e disc u ssion,  and p rov ide f eedb ac k .  I nc reasing ly ,  th e resp onsib ility  f or direc ting  
th e disc u ssion is h anded ov er to th e stu dents,  and eac h  stu dent h as a tu rn leading  th e disc u ssion 
and direc ting  th e u se of  th e c om p reh ension strateg ies,  th ereb y  ensu ring  eq u itab le p artic ip ation.  
om etim es,  stu dents eac h  tak e on only  one of  th e roles i. e.  one stu dent su m m ariz es th e tex t,  a 

dif f erent stu dent p oses q u estions,  and so f orth )  eac h  c ontrib u ting  to th e g rou p  disc u ssion.  R ec ip roc al 
teac h ing  h as b een im p lem ented ef f ec tiv ely  at all g rade lev els and w ith  a rang e of  readers and tex t 
t es tah l  it also as een su essf lly  ap lied in rec ent ears to m eet th e needs of  EL s and 
stu dents w ith  disab ilities K ling ner,  and oth ers 2 0 0 4 ;  V au g h n,  and oth 

M any  of  th e CA  CCS S  or EL iterac y  and th e CA  EL D  tandards 
req u ire c ollab oration.  F or ex am p le,  S p eak ing  and L istening  
S tandard 1  dem ands th at stu dents eng ag e ef f ec tiv ely  in a rang e of  
c ollab orativ e disc u ssions;  W riting  S tandards 5  and 6  ex p lic itly  c all 
f or c ollab oration as w ell.  A lth ou g h  c ollab oration is not nam ed in 
th e researc h related standards in th e W riting  strand,  it is lik ely  to 
b e a p rom inent f eatu re of  learning  ex p erienc es th at address th ese 
standards.  Collab orativ e learning  p rom otes c om m u nic ation am ong  
students; it is particularly beneficial for ELs because peer interaction 
contributes to the development of language. Beyond the benefits of 
inc reased learning  and c om p reh ension,  c ollab orativ e learning  also 
resu lts in th e f ollow ing : 

ers 2 0 1 1 . 
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Collaborative learning 
promotes communication 
among students; it is 
particularly beneficial 
for ELs because peer 
interaction contributes 
to the development of 
language.

-

•	  S tu dents interac t w ith  div erse p eers,  th u s b u ilding  relationsh ip s and c om ing  to u nderstand 
div erse p ersp ec tiv es. 

• 	 S tu dents sh are th eir k now ledg e w ith  one anoth er. 

• 	 S tu dents’  th ink ing  b ec om es transp arent. 

• 	 S tu dents u se ac adem ic  lang u ag e to c onv ey  th eir u nderstanding s of  c ontent. 

Direct Instruction 
lth ou h  th ere are ariations of  direc t instru tion,  w at di erent m odels a e in om m on is th e 

straig h tf orw ard,  sy stem atic  p resentation of  inf orm ation b y  th e teac h er.  D irec t instru c tion g enerally  
inv olv es th e ollow ing : 

•	  T h e teac h er states th e lesson ob j ec tiv e and its im p ortanc e. 

•	  The teacher provides input, which may include explanations, definitions, and modeling, 
c onnec ts th e new  sk ill or learning  w ith  p rev iou sly  learned c onc ep ts,  and c h ec k s f or stu dents’  
u nderstanding . 
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• 	 e teac er as stu dents rac tic e th e new  learning  nder is or er idanc e,  ro ides 

f eedb ac k ,  and,  if  nec essary ,  reteac h es th e c onc ep t or sk ill.
 

• 	 e stu dents dem onstrate m astery  of  th e ob ec tiv e y  erf orm ing  a task  w ith ou t teac er 
assistanc e. 

• 	 T h e stu dents eng ag e in indep endent p rac tic e. 

irec t instru tion is a ow erf l m odel th at is alu ab le in m any  ontex ts.  W ell su ited to teac ing  
isc rete sk ills,  su c h  as c u rsiv e w riting ,  f orm ing  p ossessiv es,  and u sing  q u otation m ark s,  direc t 

nstru tion an also e ef ec tiv e in teac ing  om lex  task s,  su h  as onstru ting  an ar m ent and 
sing digital sources to find information. It is a particularly effective model for students who are 
xperiencing difficulty (Troia and Graham 2002; Vaughn, and others 2012). (See chapter 9.) 

ulturally and Linguistically Responsive Pedagogy 
eac ers sh ou ld enu inely  ac now ledg e and alu e th e ltu ral and ling istic  resou r es th at 

tu dents b ring  to th e c lassroom  f rom  h om e and draw  on th ese resou rc es to p rom ote learning .  I n 
ddition,  teac h ers ac tiv ely  su p p ort th eir stu dents to dev elop  ac adem ic  reg isters of  Eng lish ,  so stu dents 
an lly  artic ip ate in a roader rang e of  soc ial and ac adem ic  ontex ts.  o im lem ent ltu rally  and 
ing u istic ally  resp onsiv e p edag og y ,  teac h ers adop t th e f ollow ing  g eneral p rac tic es: 

•	  Create a w elc om ing  c lassroom  env ironm ent th at ex u des resp ec t f or c u ltu ral and ling u istic
  
div ersity 
 

•	  U se m u ltic u ltu ral literatu re to p rom ote stu dents’  p ositiv e self im ag e and ap p rec iation f or c u ltu ral 
div ersity . 

•	  U se an inq u iry  ap p roac h  to raise aw areness of  lang u ag e v ariation ( e. g . ,  c ontrastiv e aw areness) . 

•	  U se dram a to p rov ide a saf e sp ac e f or stu dents to ex p erim ent w ith  dif f erent v arieties of  Eng lish  
( e. g . ,  readers’  th eater or rep orting  th e new s u sing  dif f erent dialec ts or reg isters) . 

•	  P rov ide a lang u ag e ric h  env ironm ent th at also p rom otes lang u ag e div ersity . 

•	  et to now  arents and am ilies and of er m ltip le w a s or th em  to ac tiv ely  artic ip ate in th eir 
c h ild/ adolesc ent’ s sc h ooling  ex p erienc es. 

h ap ter 9  p rov ides m ore inf orm ation on c u ltu rally  and ling u istic ally  resp onsiv e teac h ing . 

upporting Students Strategically 
Students vary widely on many dimensions: academic performance, language proficiency, physical 

nd em otional w ell- b eing ,  sk ills,  attitu des,  interests,  and needs.  T h e w ider th e v ariation of  th e stu dent 
op lation in eac h  lassroom  th e m ore om lex  are th e task s of  or aniz ing  ig ality  rric lu m  
nd instru c tion and ensu ring  eq u itab le ac c ess f or all stu dents.  Ef f orts to su p p ort stu dents sh ou ld 
c c u r at th e c lassroom ,  sc h ool,  and distric t lev els and inc lu de c u ltu rally  and ling u istic ally  relev ant 
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p edag og y . T h e su b sec tions th at f ollow p resent sev eral im p ortant c onsiderations f or su p p orting all 
stu dents strateg ic ally . B ey ond th e g eneral edu c ation ef f orts desc rib ed, su p p orts, ac c om m odations, and 
modifications are provided to students who qualify for special education or other services, as outlined 
in th eir indiv idu aliz ed p lans. U sing th e CA EL D S tandards ac ross th e c u rric u lu m in w ay s ap p rop riate to 
th e needs of EL s of f ers th em p ow erf u l and strateg ic su p p ort. 
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Guiding Principles: UDL, MTSS, and Sharing Responsibility 
F u ndam ental to ef f orts to ef f ec tiv ely  edu c ate all stu dents f rom  th e start are im p lem entation of  

niv ersal esig n or earning  in th e lassroom  estab lish ent of  a lti- iered stem  of  orts at
th e sc h ool and distric t lev els,  and institu tion of  a c u ltu re of  sh ared resp onsib ility  f or stu dents’  p rog res

U niv ersal Desig n for L earning 
niv ersal esig n or earning   CA T   is a ram ew ork  or lanning  instru tion th at 

ac now ledg es th e rang e of  learners.  eac ers se w at th ey  now  ab ou t th eir stu dents to desig n 
lessons and learning  ex p erienc es th at,  f rom  th e ou tset,  are ap p rop riate f or all stu dents in th e setting .  
n oth er w ords,  rom  th e p oint of  first instruction ,  g eneral edu c ation teac h ers c onsider eq u ity  and 

ac ess.  Cu rric lu m  and instru tion are desig ned in su h  a ay  th at no stu dent is ru strated ec au se 
the learning experience is inaccessible or because it is not sufficiently challenging. Teachers provide 
stu dents w ith  m u ltip le m eans of  ac q u iring  sk ills and k now ledg e,  m u ltip le m eans of  ex p ressing  th eir 
u nderstanding s,  and m u ltip le m eans of  eng ag ing  w ith  th e c ontent.  S ee c h ap ter 9  of  th is ELA/ELD 
Framework  or m ore inf orm ation ab ou t U D L . 

M ulti- T iered System of Supports 
ools and distric ts sh ou ld a e a sy stem  of  su orts in lac e or ensu ring  th e su ess of  all 

stu dents.  S im ilar,  b u t m ore enc om p assing  th an Calif ornia’ s R esp 
R tI ,  is a ram ew ork  k now n as a M u lti- T iered S y stem  of  S u p p o

a sy stem ic  stru tu re y  w ic h  data are analy ed and sed 
to m ak e dec isions ab ou t rric lu m  instru tion,  and stu dent 
serv ic es.  A t th e sc h ool lev el,  data are ex am ined to identif y  
sc h ool and g rade lev el trends,  ev alu ate th e ef f ec tiv eness of  th e 
c u rric u la,  inf orm  g oal setting ,  and identif y  stu dents in need of  
additional assessm ent or instru c tion.  A t th e distric t lev el,  data 
on stu dent learning  are sed to ide rric lu m  im ro em ent,  
rec om m end innov ations and su stain p rac tic es,  targ et serv ic es 
and su p p orts ac ross sc h ools,  and g u ide th e alloc ation of  
resou rc es f or p rof essional learning .  U nder M T S S ,  all stu dents 
are provided high quality first instruction that employs UDL. 

ose or w om  instru tion is inac essib le or inef ec tiv e are 
p rov ided su p p lem ental instru c tion.  S tu dents w h o ex p erienc e 
considerable difficulty are provided more intensive intervention. 
ee ap ter 9  or m ore inf orm ation ab ou t M .  

onse to I nterv ention and I nstru c tion 
rts M T S S .  T h is ram ew ork  p rov ides 

 
s.  
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Teachers use what they 
know about their students to 
design lessons and learning 
experiences that, from the 
outset, are appropriate for 
all students in the setting. In 
other words, from the point 
of  first instruction, general 
education teachers consider 
equity and access. 
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Sharing  R esponsibility 
T h e integ rated and interdisc ip linary  natu re of  th e CA  CCS S  f or EL A / L iterac y  and th e CA  EL D  

S tandards req u ires new  c onc ep tions of  p lanning ,  c u rric u lu m ,  instru c tion,  and assessm ent to im p lem ent 
th e standards as env isioned b y  th is f ram ew ork .  S h aring  resp onsib ility  m eans th at teac h ers,  sp ec ialists,  
and adm inistrators c ollab orate to ensu re th at all stu dents are p rov ided c u rric u la and instru c tion th at 
ef f ec tiv ely  integ rates literac y  w ith in eac h  c ontent area.  A dditionally ,  it m eans th at resp onsib ility  f or 
Eng lish  lang u ag e dev elop m ent is also sh ared am ong  edu c ators,  and EL D  instru c tion is m erg ed w ith  
Eng lish  lang u ag e arts and ev ery  su b j ec t area.  A ll edu c ators p lay  a role in ensu ring  th at stu dents g ain 
th e literac y  sk ills nec essary  f or su c c essf u l interac tions w ith  c ontent. 

P rac tic ally  sp eak ing ,  teac h ers,  sp ec ialists ( reading ,  lang u ag e dev elop m ent,  sp ec ial edu c ation,  and 
lib rary ) ,  su p p ort staf f ,  and adm inistrators c onsider th e im p lic ations of  th is c u rric u lar integ ration w h en 
desig ning  daily  and w eek ly  sc h edu les,  sh ort  and long term  interdisc ip linary  p roj ec ts,  instru c tional 
m aterials,  and p eriodic  assessm ents.  A t th e elem entary  lev el,  teac h ers m eet w ith in and ac ross g rade 
lev els to determ ine ow  EL  and EL  ill e ro ided;  th ey  also determ ine ow  EL  EL  and 
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th e c ontent areas w ill b e integ rated.  A t th e sec ondary  lev el,  teac h ers w ith in Eng lish  lang u ag e arts 
dep artm ents lan w a s to im lem ent th e CA  CCS S  or EL A  and th e CA  EL D  tandards in tandem .  
T eac h ers f rom  oth er c ontent area dep artm ents w ork  tog eth er to im p lem ent th e CA  CCS S  f or L iterac y  
in istory oc ial tu dies,  ienc e,  and ec nic al ec ts and th e CA  EL D  tandards ith in th eir 
disc ip lines in c onj u nc tion w ith  th eir ow n c ontent standards.  Collab oration b etw een disc ip linary  areas 
e.  EL A  ith  istory  and/ or sc ienc e)  is em asiz ed th rou ou t th is ELA/ELD Framework.  

A  u niq u e op p ortu nity  ex ists f or EL A ,  EL D ,  c ontent area teac h ers,  sp ec ialists,  and teac h er lib rarians 
to dev elop  c olleg ial p artnersh ip s as th ey  learn new  standards and p lan th eir im p lem entation.  S c h ool 

p y p f S
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leaders f oster a c ollab orativ e learning  c u ltu re th at su p p orts 
teac h ers as th ey  f org e new  relationsh ip s and dev elop  
new  c u rric u lar and instru c tional ap p roac h es.  S h aring  th e 
resp onsib ility  f or dev elop ing  all stu dents’  literac y  m eans th at 
g rade- lev el and dep artm ental dif f erenc es are set aside and 
th e ex p ertise of  ev ery  teac h er is rec og niz ed and lev erag ed.  
A c k now ledg ing  th at all p rof essionals are f ac ed w ith  learning  
b oth  sets of  standards and adap ting  to c u rric u lar and 
instru c tional c h ang e is im p ortant.  D ec isions ab ou t sc h edu ling  
g rou p ing ,  c u rric u lu m  m aterials,  instru c tional p rac tic es,  
and interv ention strateg ies are needed at ev ery  sc h ool.  

Educators agree on the settings where literary and non-fiction texts are taught, where assignments 
inc orp orating  op inion/ arg u m entativ e,  inf orm ativ e/ ex p lanatory ,  and narrativ e w riting  oc c u r,  and w h ere 
oral p resentations and researc h  p roj ec ts tak e p lac e.  

I deally ,  all of  th ese dec isions are th e resu lt of  p rof essional c ollab orations.  V ariou s stru c tu res 
org aniz e th ese c ollab orations— instru c tional rou nds,  p rof essional learning  c om m u nities,  c ritic al 
f riends,  inq u iry  c irc les,  and m ore.  R eg ardless of  th e stru c tu re,  teac h ers,  sp ec ialists,  su p p ort staf f ,  and 
adm inistrators u se f orm ativ e and su m m ativ e assessm ent inf orm ation to p lan and adj u st instru c tion,  
g rou p ing ,  and sc h edu ling .  T h ey  w ork  tog eth er to reg u larly  ex 
w riting ,  rev iew  a v ariety  of  stu dent w ork ,  c reate c om m on 
assessm ents,  and p lan lessons and any  nec essary  
interv entions.  T eac h ers and sp ec ialists also c onsider 
op tions to teac h  tog eth er  or o- teac  to m ax im iz e 
learning  op ortu nities or stu dents.  ee ap ter )  
I m p rov ed c olleg iality  h as th e p otential to y ield im p rov ed 
instru c tion and inc reased stu dent learning ,  as w ell as a 
m ore c oop erativ e and satisf y ing  p rof essional c u ltu re.  

Using Assessment to Inform Instruction 
W h ile th ere are sev eral p u rp oses f or assessm ent 

see ap ter  th e m ost im ortant rp ose is to inf orm  
instru c tion.  U sing  th e resu lts of  assessm ent to m ak e 
dec isions to m odif y  instru c tion in th e m om ent,  w ith in a 
specific lesson or unit of instruction, or across a longer 
tim e ram e,  is a dy nam ic  art of  th e teac ing  and learning  
p roc ess p rom oted in th is ELA/ELD Framework.  F orm ativ e 

am ine stu dent data,  ev alu ate stu dent 

Sharing the responsibility 
for developing all students’ 
literacy means that grade­
level and departmental 
differences are set aside and 
the expertise of every teacher 
is recognized and leveraged. ,

. . . teachers, specialists, support 
staff, and administrators use 
formative and summative 
assessment information to plan 
and adjust instruction, grouping, 
and scheduling. They should 
work together to regularly 
examine student data, evaluate 
student writing, review a variety 
of student work, create common 
assessments, and plan lessons and 
any necessary interventions. 

, c h ,
p f ( S c h 1 1 .

( c h 8 ) , p p u

f p h

assessment, in particular, provides many benefits to teachers and students (Black and Wiliam 1998; 
attie and im erley   attie  esc rib ed y  nrau  and letc er  orm ativ e 

assessm ent inv olv es g ath ering ,  interp reting ,  and u sing  inf orm ation as f eedb ac k  to c h ang e teac h ing  
and learning  in th e sh ort ru n so th at th e ap  etw een ex ec ted and ob serv ed stu dent erf orm anc e 

H T p 2 0 0 7 ; H 2 0 1 2 ) . D b U F h ( 2 0 1 3 ) , “ f

g b p p
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can close.” The information teachers obtain informs ongoing instruction in the classroom—to refine, 
reinf orc e,  ex tend,  deep en,  or ac c elerate teac h ing  of  sk ills and c onc ep ts.  

Ef ec tiv e assessm ent eg ins w ith  lear onc ep tions of  th e oals and ob ec tiv es of  learning .  
e CA  CCS S  or EL iterac y  ro ide statem ents of  ex ec ted m astery  y  th e end of  eac h  ear of  

instruction (or in the case of high school, grade spans nine–ten and eleven–twelve). Translating the 

f b c c g j
T h f A / L p v p b y

y ear end g oals into daily ,  w eek ly ,  m onth ly ,  and q u arter  
or sem ester long  instru c tional inc rem ents,  or b ac k w ards 
p lanning ,  is th e c h alleng e of  standards- b ased instru c tion.  
M onitoring  th e ong oing  p rog ress of  stu dents tow ard 
th e long er term  oals of  instru tion is ey  s attie 

 )  su ests,  teac ers and leaders sh ou ld see 
assessm ent as f eedb ac k  ab ou t th eir im p ac t”  on stu dents 
and sh ou ld oc s m ore on th e learning  th an th e teac ing  
t is a le of  inq iry  th at m o es learning  orw ard ailey  

and H eritag e 2 0 0 8 . 
T h e p roc ess of  f orm ativ e assessm ent eq u ally  inv olv es 

stu dents as it does teac ers.  lied ef ec tiv ely  orm ativ e 
assessm ent c an h elp  stu dents u nderstand “ learning  
intentions and c riteria f or su c c ess, ”  rec eiv e f eedb ac k  
ab ou t th eir p rog ress tow ard learning  g oals,  and u se th at 

eedb ac k  to lan nex t step s lac k  and W iliam   attie   attie notes th e resear h  
ev idenc e su orting  th e alu e of  ef ec tiv e eedb ac k  and oses th ree eedb ac k  estions th at teac ers 
and stu dents an se to ointly  assess and ide learning  W ere am   oing  ow  am   oing  
th ere?  and W ere to nex t?  rey  and ish er  term  th ese step s as eed p  larif y  th e oal) ,  
eed ac k  resp ond to stu dent w ork  and eed orw ard m odif y  instru tion)  Ef ec tiv e eedb ac k  to 

students is timely, “focused, specific, and clear” (Hattie 2012, 151). Moreover, feedback and formative 
assessm ent strateg ies “ ac tiv ate stu dents as instru c tional resou rc es f or one anoth er and as ow ners of  
th eir ow n learning  lac  and illiam   . 

T h e resu lts of  assessm ent lead teac h ers,  sp ec ialists,  and sc h ool leaders to c onsider stru c tu ral 
changes to improve instruction and learning—regrouping, reconfiguring elements of the curriculum, 
c h ang ing  sc h edu les,  or seek ing  additional instru c tional su p p orts f or stu dents— as needed.  A ssessm ent 
is entral to th e im lem entation of  L  and  ee ap ter 8  or m ore inf orm ation on assessm ent.  

- -
-

The process of formative 
assessment equally involves 
students as it does teachers. 
Applied effectively, formative 
assessment can help students 
understand “learning intentions 
and criteria for success,” receive 
feedback about their progress 
toward learning goals, and use 
that feedback to plan next steps. 

- g c k . A H
( 2 0 1 2 , 1 8 5 g g h “

f u “ h . ”
I c y c u v f ( B

)

h A p p f , f

f p ( B 2 0 0 9 ; H 2 0 1 2 , 1 4 3 ) . H c
p p v f f p f q u h

c u j g u : “ h I g ? ” “ H I g
” “ h ” F F ( 2 0 1 1 ) F U ( c g

F B ( ) , F F ( c . f f

” ( B k W 2 0 0 9 , 8 )

c p U D M T S S . S c h f

Planning 
P lanning  tak es on sp ec ial im p ortanc e w ith  integ rated 

instru tion.  or reading  w riting  and disc ou rse    to su ort 
one anoth er’ s dev elop m ent”  and f or “ reading ,  w riting ,  and 
lang ag e rac tic es    to e]  em lo ed as tools to ac ire 
k now ledg e and inq u iry  sk ills and strateg ies w ith in disc ip linary  
c ontex ts,  su c h  as sc ienc e,  h istory ,  or literatu re”  ( Com m ittee 
on Defining Deeper Learning and 21st Century Skills 2012, 

 instru tion sh ou ld e aref lly  lanned and im lem ented 
and stu dent p rog ress m onitored.  T eac h ers and sp ec ialists 
need to attend to stu dents’  g row ing  c om p etenc ies ac ross th e 
k ey  th em es of  th is ELA/ELD Framework,  strands of  th e CA  
CCS S  or EL iterac  and arts of  th e CA  EL D  tandards as 
th ey  p lan instru c tion.  D eterm ining  h ow  th ese c om p onents of  th e f ram ew ork  and standards c an b e 
rou t tog eth er ef ec tiv ely  in EL  EL  and ontent instru tion an only  e ac om lish ed th rou h  

c ollab orativ e p lanning  and c u rric u lu m  dev elop m ent.  

Essential Considerations Ch ap ter 2  9 7 

Teachers and specialists 
need to attend to students’ 
growing competencies 
across the key themes of 
this ELA/ELD Framework,
strands of the CA CCSS for 
ELA/Literacy, and parts of 
the CA ELD Standards as 
they plan instruction. 

c F “ , , . . . p p

u p . . . [ b p y q u
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The framing questions in figure 2.16 are important to consider when planning instruction for all 
stu dents, inc lu ding th e additional q u estions w h en p lanning instru c tion f or EL s. T h e f ram ing q u estions 
req u ire th at teac h ers b e c lear ab ou t th e u ltim ate g oals of instru c tion, related standards, targ ets of 
specific lessons, assessed strengths and needs of students, features of texts and tasks, instructional 
ap p roac h es, ty p es of sc af f olding , op p ortu nities f or interac tion, and m eth ods of assessm ent. T h e 
q u estions are u sed to p lan indiv idu al lessons and u nits of instru c tion as w ell as w h en dev elop ing 
sem ester- and y ear- long c u rric u lu m p lans. 

Figure 2.16. Framing Questions for Lesson Planning 

F raming  Q uestions for All Students Add for Eng lish L earners 

• W h at are th e b ig ideas and c u lm inating p erf orm anc e 
task s of th e larg er u nit of stu dy , and h ow does th is 
lesson b u ild tow ard th em ? 

• W h at are th e learning targ ets f or th is lesson, and w h at 
sh ou ld stu dents b e ab le to do at th e end of th e lesson? 

• W h ic h c lu sters of CA CCS S f or EL A / L iterac y does th is 
lesson address? 

• W h at are th e Eng lish lang u ag e 
proficiency levels of my 
stu dents? 

• W h ic h CA EL D S tandards 
am p lif y th e CA CCS S f or 
EL A / L iterac y at stu dents’ 
English language proficiency 
lev els? 

• W h at b ac k g rou nd k now ledg e, sk ills, and ex p erienc es do 
m y stu dents h av e related to th is lesson? 

• H ow c om p lex are th e tex ts and task s? 

• H ow w ill stu dents m ak e m eaning , ex p ress th em selv es 
ef f ec tiv ely , dev elop lang u ag e, and learn c ontent? H ow 
w ill th ey ap p ly or learn f ou ndational sk ills? 

• W h at ty p es of sc af f olding , ac c om m odations, or 
modifications will individual students need for effectively 
eng ag ing in th e lesson task s? 

• H ow w ill m y stu dents and I m onitor learning du ring and 
af ter th e lesson, and h ow w ill th at inf orm instru c tion? 

• W h at lang u ag e m ig h t b e new 
f or stu dents and/ or p resent 
c h alleng es? 

• H ow w ill stu dents interac t in 
m eaning f u l w ay s and learn 
ab ou t h ow Eng lish w ork s in 
c ollab orativ e, interp retiv e, 
and/ or p rodu c tiv e m odes? 

Grouping 
Ef f ec tiv e teac h ers em p loy a v ariety of g rou p ing strateg ies to m ax im iz e stu dent learning . I nstru c tion 

is p rov ided at tim es to th e w h ole g rou p and, at oth er tim es, to sm all g rou p s or to indiv idu als. G rou p ing 
is flexible—that is, groups are not static. They are formed and dissolved, and membership changes. 
S tu dents m ov e in and ou t of g rou p s dep ending on th e p u rp ose. 

H eterog eneou s g rou p s m ax im iz e stu dents’ op p ortu nities to interac t w ith a rang e of p eers. 
M em b ersh ip in h eterog eneou s g rou p s m ay b e selec ted strateg ic ally b y th e teac h er or self - selec ted 
b y stu dents. O p p ortu nities f or c h oic e are im p ortant. A s stu dents w ork tow ard g oals of ef f ec tiv e 
ex p ression and u nderstanding th e p ersp ec tiv es of oth ers, ex p erienc es w ith div erse p eers are c ru c ial. 
T h u s, h eterog eneou s g rou p ing p rac tic es are im p ortant and oc c u r reg u larly . T h ese p rac tic es are 
also c ritic al f or ensu ring th at stu dents w h o are learning Eng lish as an additional lang u ag e interac t 
frequently with peers who are more proficient in English. Meaningful interactions—via collaborative 
c onv ersations and c ollab orativ e task s— p rom ote th e dev elop m ent of Eng lish . A lth ou g h EL s at sim ilar 
English language proficiency levels are grouped together for designated ELD instruction, this is only a 
sm all p art of th e sc h ool day . 
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H om og eneou s rou s onsist of  stu dents w o are alik e in som e w a  or ex am le,  th e stu dents 
m ig h t h av e th e sam e or sim ilar: 

• 	 I nterests,  su c h  as an interest in sc rip tw riting  or an interest in eng ineering 

• 	 Skills or achievement levels, such as proficiency in phoneme segmentation or the ability to rea
tex t of  ap p rox im ately  th e sam e lev el 

• 	 Ex erienc es,  su h  as a ing  iew ed th e sam e doc m entary  read th e sam e ook  or artic ip ate
in th e sam e inv estig ation 

• 	 T alents,  su c h  as draw ing  or p erf orm ing 

• 	 English language proficiency for designated ELD instruction 

S om etim es g rou p s are f orm ed ac ross c lasses or sp ec ialists j oin teac h ers in th eir c lassroom s to 
w ork  w ith  sm all rou s.  n eith er ase,  teac ers eng ag e in oint lanning  and rp ose setting  o es
serv e stu dents,  teac h ers rou tinely  eng ag e in f orm ativ e assessm ent and u se w h at th ey  learn ab ou t 
stu dents to ide rou ing  rac tic es.  

Scaffolding 
e m etap oric al term  scaffolding  ru ner  Caz den  Celc e- M r ia  M ariani ) 

ref ers to artic lar w a s in w ic h  teac ers ro ide temporary  su p p ort to stu dents,  adj u sted to th eir 
artic lar learning  needs.  e term  dra s rom  otsk s  notion of  th e zone of proximal 

development   th e instru tional sp ac e th at ex ists etw een w at th e learner an do indep endent
and that which is too difficult for the learner to do without strategic support, or scaffolding. Scaffoldin
is tem p orary  h elp  th at is f u tu re- oriented.  I n oth er w ords,  sc af f olding  su p p orts stu dents to do 
som eth ing  today  th at th ey  w ill b e ab le to do indep endently  in th e u tu re.  

s am m ond  as em asiz ed,  sc af olding  
does not st sp ontaneou sly  oc r   t is,  rath er  
ntentionally  desig ned f or a learner’ s p artic u lar needs,  and 
h en sy stem atic ally  and strateg ic ally  c arried ou t.  T h e lev el 
f  sc af f olding  a stu dent needs dep ends on a v ariety  of  
ac tors,  inc lu ding  th e natu re of  th e task  and th e learner’ s 
ac rou nd now ledg e of  relev ant ontent,  as w ell as th e 

earner’s proficiency with the language required to engage 
n and om lete th e task  af olding  does not ang e th e 
ntellec tu al c h alleng e of  th e task ,  b u t instead allow s learners to
u essf lly  artic ip ate in or om lete th e task  in order to ild
h e k now ledg e and sk ills to b e ab le to p erf orm  sim ilar task s 
ndep endently  in th e f u tu re.  

d 

d 

t 

g p c h y . F p

g p I c h j p p u . T b

g u g p p

T h h ( B 1 9 8 3 ; 1 9 8 6 ; u c 2 0 0 1 ; 1 9 9 7
p u y h h p v

p u T h w f V y g y ’ ( 1 9 7 8 )
( Z P D ) , c b h c ly 

g 

f
A H ( 2 0 0 6 ) h p h f

“ j u c u ” ( 2 7 1 ) , b u ,Scaffolding does not change 
the intellectual challenge of 
the task, but instead allows 
learners to successfully 
participate in or complete 
the task in order to build the 
knowledge and skills to be 
able to perform similar tasks 
independently in the future. 

i
t
o
f 
b k g k c
l
i c p . S c f c h
i  
s c c u p c p b u  
t
i

Scaffolding practices are intentionally selected based on lesson goals, identified learner needs, 
and antic ip ated task  alleng es.  ib ons  of ers a ay  of  onc ep tu aliz ing  th e du al oal of  
eng ag ing  stu dents in intellec tu ally  c h alleng ing  instru c tional ac tiv ities,  w h ile also p rov iding  th em  w ith  
the appropriate level of support. See figure 2.17. 

c h G b ( 2 0 0 9 ) f w c g

p c h v v u , b , p
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Figure 2.17. Four Zones of Teaching and Learning 

H ig h Challeng e 

L ow  Support 

F ru stration/ 
A nx iety Z one 

L earning 
Eng ag em ent 
Z one ( Z P D ) 

H ig h Support 

B oredom Z one Com f ort Z one 

L ow  Challeng e 

Source 
G ib b ons, P au line. 2 0 0 9 . English Learners, Academic Literacy, and Thinking: Learning in the Challenge Zone. 

P ortsm ou th , N H : H einem ann. 
A dap ted f rom 
M ariani, L u c iano. 1 9 9 7 . “ T eac h er S u p p ort and T eac h er Ch alleng e in P rom oting L earner A u tonom y . ” 

Perspectives, a Journal of TESOL-Italy. X X I I I ( 2 ) . 

Planned scaffolding  is w at teac ers rep are and do in adv anc e of  teac ing  in order to rom ote 
ac c ess to ac adem ic  and ling u istic  dev elop m ent.  Ex am p les of  p lanned sc af f olding  inc lu de,  b u t are not 
lim ited to,  th e f ollow ing : 

•	  ak ing  into ac ou nt at stu dents already  now  inc lu ding  rim ary  lang ag e and ltu re,  and 
relating  it to w h at th ey  are to learn 

• 	 S elec ting  and seq u enc ing  task s,  su c h  as p rov iding  adeq u ate lev els of  m odeling  and ex p laining ,  
and ensu ring  stu dents h av e op p ortu nities to ap p ly  learning  ( e. g . ,  g u ided p rac tic e) 

• 	 F req u ently  c h ec k ing  f or u nderstanding  du ring  instru c tion,  as w ell as th ink ing  ah ead ab ou t h ow  
to g au g e p rog ress th rou g h ou t th e y ear 

• 	 Choosing texts carefully for specific purposes (e.g., to motivate, to build content knowledge, to 
ex	 p ose stu dents to p artic u lar lang u ag e) 

• 	 ro iding  a ariety  of  op ortu nities or ollab orativ e rou p  w ork  in w ic h  all stu dents a e an 
eq u itab le c h anc e to p artic ip ate 

• 	 Constru c ting  g ood q u estions th at are w orth  disc u ssing  and th at p rom ote c ritic al th ink ing  and 
ex tended disc ou rse 

• 	 U sing  a rang e of  inf orm ation sy stem s,  su c h  as g rap h ic  org aniz ers,  diag ram s,  p h otog rap h s,  
v ideos,  or oth er m u ltim edia to enh anc e ac c ess to c ontent 

3   ere are an  a s to ateg oriz e sc af olding  e term s sed ere are adap ted rom  am ond and ib ons )  
w h o ref er to “ desig ned- in”  and “ interac tional”  sc af f olding .  D esig ned- in ( or p lanned)  sc af f olding  ref ers to th e su p p ort teac h ers 
c onsc iou sly  p lan in adv anc e.  I nterac tional sc af f olding  ref ers to th e su p p ort teac h ers p rov ide c ontinu ou sly  th rou g h  dialog u e 
du ring  instru c tion or oth er interac tion.  
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•  P rov iding  stu dents w ith  lang u ag e m odels,  su c h  as sentenc e f ram es and starters,  ac adem ic  
oc ab lary  w alls,  lang ag e ram e arts,  ex em lary  w riting  sam les,  or teac er lang ag e 

m odeling  e.  sing  ac adem ic  oc ab lary  or rasing ) 

T 	 is p lanned sc af f olding  in tu rn allow s teac h ers to p rov ide just-in-time  sc af f olding  du ring  
nstruction, which flexibly attends to students’ needs. This type of scaffolding occurs when teachers 
m p loy  in- th e- m om ent f orm ativ e assessm ent,  c losely  ob serv ing  stu dents’  resp onses to instru c tion a
ro iding  su ort as needed.  Ex am les of  th is t e of  sc af olding  inc lu de th e ollow ing : 

• 	 P rom p ting  a stu dent to elab orate on a resp onse in order to c larif y  th ink ing  or to ex tend h is or
h er lang u ag e u se 

•	  P arap h rasing  a stu dent’ s resp onse and inc lu ding  targ et ac adem ic  lang u ag e as a m odel w h ile 
also ac c ep ting  th e u se of  ev ery day  lang u ag e or nonstandard v arieties of  Eng lish 

• 	 A dj u sting  instru c tion on th e sp ot b ased on f req u ent c h ec k ing  f or u nderstanding 

• 	 ink ing  w at a stu dent is sa ing  to rior now ledg e 

W h ile sc af f olding  is an im p ortant notion f or all 
tu dents,  th e CA  EL D  S tandards p rov ide g eneral g u idanc e 
n lev els of  sc af f olding  f or EL s at dif f erent Eng lish  

anguage proficiency levels. In the CA ELD Standards, the 
h ree ov erall lev els of  sc af f olding  th at teac h ers p rov ide 
o EL s du ring  instru c tion are substantial, moderate, and  
ight.  Eng lish  L earners at th e Em erg ing  lev el of  Eng lish  
anguage proficiency generally require more substantial 
	u ort to dev elop  ap ac ity  or m any  ac adem ic  task s th an 
o stu dents at th e ridg ing  lev el.  is does not m ean th at 
h ese stu dents alw ay s req u ire su b stantial/ m oderate/ lig h t 
c af f olding  f or ev ery  task .  Eng lish  learners at ev ery  lev el 
f English language proficiency engage in some academic 
ask s th at req ire lig t or no sc af olding  ec au se stu dents 
av e already  m astered th e req u isite sk ills f or th e g iv en 
ask s;  sim ilarly  stu dents eng ag e in som e ac adem ic  task s 

or to learning  to om e rev iew ing ) 

v u u f c h p p h u
( g . , u v u p h

i
e nd 

 

s While scaffolding is an important 
notion for all students, the CA 
ELD Standards provide general 
guidance on levels of scaffolding 
for ELs at different English 
language proficiency levels. In 
the CA ELD Standards, the three 
overall levels of scaffolding that 
teachers provide to ELs during 
instruction are substantial, 
moderate, and light. 
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th at req ire m oderate or su stantial sc af olding  ec au se th ey  a e not et ac ired th e og nitiv e 
or ling istic  sk ills req ired y  th e task s.  or ex am le,  w en a alleng ing  ac adem ic  task  req ires 
stu dents to ex tend th eir th ink ing  and stretc h  th eir lang u ag e,  stu dents at Ex p anding  and B ridg ing  
levels of English language proficiency may also require substantial support. Teachers need to provide 
the level of scaffolding appropriate for specific tasks and learners’ cognitive and linguistic needs, and 
stu dents req u ire m ore or less su p p ort dep ending  on th ese and oth er v ariab les.  

S inc e sc af f olding  is intended to b e tem p orary ,  th e g radu al release of  resp onsib ility  is one w ay  
to onc ep tu aliz e th e m o e rom  ea ily  sc af olded instru tion to rac tic e and ap lic ation in w ic h  
stu dents are inc reasing ly  indep endent.  s desc rib ed y  earson and allag er  th e roc ess 
f oc u ses on th e “ dif f ering  p rop ortions of  teac h er and stu dent resp onsib ility ”  f or su c c essf u l task  
om letion.  W en th e teac er is tak ing  all or m ost of  th e resp onsib ility  or task  om letion,  e or 

sh e]  is ‘ m odeling ’  or dem onstrating  th e desired ap p lic ation of  som e strateg y .  W h en th e stu dent is 
tak ing  all or m ost of  th at resp onsib ilit  e or]  sh e is rac tic ing  or ap ly ing  th at strateg  W at 
c om es in b etw een th ese tw o ex trem es is th e g radu al release of  resp onsib ility  f rom  teac h er to stu dent,  
or at osensh ine m ig t all ided rac tic e’  earson and allag er   e,  and oth ers 
(2011) update this definition by identifying five stages of gradual release of responsibility in reading 
c om p reh ension instru c tion: 

u b f b h v y q u c
u u b F p h c h u

c v f h v f c p p h
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1 .	  n ex lic it desc rip tion of  th e strateg y  and w en and ow  it sh ou ld e sed 
2 	  T eac h er and/ or stu dent m odeling  of  th e strateg y  in ac tion 
	 .  Collab orativ e u se of  th e strateg y  in ac tion
 


  G u ided p rac tic e u sing  th e strateg y  w ith  g radu al release of  resp onsib ilit
 
	  Independent use of the strategy (Duke, and others 2011, 64–66) 

P op u larly  k now n as I  do it, ”  W e do it, ”  Y ou  do it tog eth er ”  and Y ou  do it alone”  F ish er and 
rey    th is m odel an e ap lied ac ross m any  disc ip lines and sk ill areas.  e end oal is or 

stu dents to b e ab le to ap p ly  sk ills and c onc ep ts indep endently ,  and w h ile som e indiv idu al lessons 
m ay  disp lay  m any  or all of  th e step s of  th e g radu al release of  resp onsib ility  m odel,  oth ers m ay  not.  
om e ap roac es ac om lish  th e sam e oal o er th e ou rse of  a nit or th rou h  an initial stag e 

th at eatu res stu dent ex loration e.  inq iry ased learning  eep ing  in m ind th e oal of  stu dent 
indep endenc e,  ef ec tiv e instru tion is th ou tf lly  lanned and im lem ented to m o e aref lly  th rou h
lev els of  sc af f olding ,  teac h er direc tion,  and stu dent c ollab oration to ac h iev e th at aim . 

Primary Language Support 
Eng lish  learners c om e to Calif ornia sc h ools w ith  a v alu ab le resou rc e— th eir p rim ary  lang u ag e— 

ic h  enh anc es rath er th an detrac ts rom  th eir learning  of  Eng lish  st and anah an ;  
G enesee,  and oth ers 2 0 0 6 ) .  L ang u ag e and literac y  sk ills and ab ilities ( su c h  as p h onolog ic al aw arenes
dec oding ,  w riting ,  or c om p reh ension sk ills)  c an b e transf erred f rom  stu dents’  p rim ary  lang u ag e to 
Eng lish .  T eac h ers f ac ilitate th is transf er in m any  w ay s and h elp  EL s dev elop  Eng lish  th rou g h  strateg ic  
u se of  p rim ary  lang u ag e resou rc es.  F or ex am p le,  du ring  c ollab orativ e c onv ersations,  EL s sh are 
ideas in their primary language with a peer while they increase their proficiency and confidence in 
interp reting  and ex p ressing  th e sam e ideas in Eng lish .  Eng lish  learners w h o read in th eir p rim ary  
lang u ag e are g iv en th e op p ortu nity  to read tex ts in b oth  th eir p rim ary  lang u ag e and Eng lish ,  allow ing 
th em  to eng ag e w ith  tex ts ab o e th eir Eng lish  reading  lev el.  s 
draw  ev idenc e f rom  p rim ary  or sec ondary  resou rc es in th eir p rim 
findings in English. In addition to allowing the use of the primar
p rov ide b rief  oral or w ritten translations w h en ap p rop riate and 
draw  EL s’  attention to c og nates ( w ords th at are th e sam e or 
sim	 ilar in sp elling  and sh are th e sam e m eaning  in th e p rim ary  
lang u ag e and Eng lish . 

eaf  and ard of  earing  stu dents m ay  a e m eric an 
ig n ang ag e  as a rim ary  lang ag e.  n sc ools 

w h ere stu dents are p lac ed in m ainstream  c lassroom s,  p rim ary  
lang u ag e su p p ort ty p ic ally  c onsists of  translating  oral ( sp eak ing 
and listening )  c lassroom  ac tiv ities f rom  Eng lish  into A S L  and 
v ic e v ersa.  F or ex am p le,  deaf  stu dents v iew  an interp reter 
translating  liv e rom  sp ok en Eng lish  to A S L  or v iew  a v ideo of  
a sp eec h  or p erf orm anc e translated into A S L  w ith  an interp reter or c ap tions.  D eaf  stu dents also sig n 
w h ile an interp reter translates th eir A S L  into sp ok en Eng lish ,  or th ey  rec ord a sig ned p erf orm anc e 
u sing  v ideo.  Cap tions or v oic eov er are added to translate A S L  into Eng lish . 

Structuring the Instructional Day 
P lanning  th e instru c tional day  and sc h ool y ear is a c om p lex  u ndertak ing ,  and stu dent learning  

oals of ten om ete w ith  m ltip le dem ands and rac tic alities.  e alleng e or sc ools,  as th ey  w ork  
to im lem ent th e CA  CCS S  or EL iterac y  and th e CA  EL D  tandards su essf lly  is to m itig ate th e 
intru sion of  p rac tic al c onsiderations in order to estab lish  learning  env ironm ents c ondu c iv e to teac h ing  
and learning  f or all stu dents.  
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English learners come to 
California schools with a 
valuable resource—their 
primary language—which 
enhances (rather than 
detracts from) their learning 
of English. 
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I nstru c tional tim e is v alu ab le and sh ou ld b e p rotec ted f rom  interru p tion.  I t is u sed w isely  and 
efficiently to maximize student engagement and learning. Sufficient time is allocated to instruction 
in EL A / literac y ,  EL D  ( as needed) ,  and oth er c ontent areas.  I n self c ontained c lassroom s,  adeq u ate -

tim e is alloc ated to th e lang u ag e arts so th at stu dents 
gain proficiency in the CA CCSS for ELA/Literacy and, 
as ap p rop riate,  th e CA  EL D  S tandards.  I n oth er w ords,  
sufficient time is provided for teaching and practicing new 
sk ills related to eac h  of  th e ey  th em es of  EL literac y  and 
EL D  instru tion:  eaning  ak ing  ang ag e ev elop ent,  
Ef f ec tiv e Ex p ression,  and F ou ndational S k ills of  reading .  
In addition, sufficient time is allocated to STEM subjects 
( sc ienc e,  tec h nolog y  eng ineering ,  and m ath em atic s) ,  h istory / 
soc ial stu dies,  th e arts,  w orld lang u ag es,  h ealth ,  and p h y sic al 

Instructional time is valuable 
and should be protected from 
interruption. It is used wisely 
and efficiently to maximize 
student engagement and 
learning. 

k A /
c M M , L u D m

,

edu c ation.  S trateg ic  integ ration of  th e lang u ag e arts w ith  oth er c ontent areas m ax im iz es c u rric u lar 
of ering s in oth  and ro ides oc asions or inq iry ased and oth er st entu ry  m odes of  learning .  
I n dep artm entaliz ed setting s,  literac y  is a p riority  in ev ery  su b j ec t,  and c ross- disc ip linary  p lanning  
and instru c tional op p ortu nities,  inc lu ding  2 1 st c entu ry  learning ,  are p rom oted.  ( S ee c h ap ter 1 0  f or a 
disc u ssion of  2 1 st c entu ry  learning . ) 

A t all lev els,  instru c tional p lanning  c onsiders th e assessed needs of  stu dents w h en c reating  
schedules and classroom settings in which students receive excellent first instruction and specific 
and ef f ec tiv e interv entions as needed.  Considerations of  stu dent m otiv ation and eng ag em ent are 
also tak en into ac c ou nt as c u rric u la are adop ted and c alendars are estab lish ed.  T h e link  b etw een 
deep content knowledge and proficiency in reading, writing, speaking, listening, and language is 

ell estab lish ed.  ee e,  earson,  trac an,  and illm an 1  and W ilk inson and on 1  or 
disc ssions on th is top ic  e alleng e is to rom ote ef ec tiv e ross- disc ip linary  ap roac es th at 
inc rease stu dent ac h iev em ent w h ile h onoring  th e integ rity  of  eac h  disc ip line.  T h e c h alleng e also is to 
p rov ide stu dents w ith  sp ec ial learning  needs th e additional tim e and su p p ort needed to b e su c c essf u l 
w h ile not elim inating  th eir ac c ess to th e f u ll rang e of  c u rric u la.  
inc lu ding  h om ew ork ,  b ef ore and af ter sc h ool p rog ram m ing ,  su m 
tim e w ith in th e sc ool day  e.  lu nc h  or reak  eriods) ,  
and c om m u nity  literac y  ac tiv ities su p p ort stu dents’  learning  
needs and enric h  th eir dev elop m ent.  T o m eet th e needs of  
all stu dents,  ex isting  stru c tu res,  sc h edu les,  and c alendars are 
reex am ined,  and non- traditional ap p roac h es are em p loy ed.  
B alanc ing  all th ese v ariab les w h en desig ning  ef f ec tiv e 
instru c tional p rog ram s req u ires sh ared resp onsib ility :  th e 
c om m itm ent and p artic ip ation of  all sc h ool staf f ,  f am ilies,  and 
th e c om m u nity .  S h ared resp onsib ility  is disc u ssed earlier in 
th is h ap ter and in h ap ter 1 1 . 

Ex tended learning  op p ortu nities,  
m er and v ac ation sessions,  additional 

f b p v c f u - b 2 1 c

w ( S D u k P S h B 2 0 1 S 2 0 1 f
u . ) T h c h p f c p h

h ( g . , b p

The challenge is to promote 
effective cross­disciplinary 
approaches that increase 
student achievement while 
honoring the integrity of each 
discipline.

c c
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English Language Development 
s em asiz ed th rou ou t th is ELA/ELD Framework,  EL s ac e th e u niq u e alleng e of  learning  

Eng lish  as an additional lang u ag e as th ey  are also learning  g rade- lev el c ontent th rou g h  Eng lish .  
is alleng e reates a du al resp onsib ility  or teac ers o teac h  EL s.  ne is to ensu re th at all EL s 

h a e ll ac ess to rade- lev el rric u la in all ontent areas,  and th e sec ond is to ensu re th at EL s 
sim u ltaneou sly  dev elop  th e adv anc ed lev els of  Eng lish  nec essary  f or su c c ess w ith  ac adem ic  task s and 
tex ts in th ose c ontent areas.  Eng lish  lang u ag e dev elop m ent ( EL D )  instru c tion is b u t one nec essary  
component of a comprehensive instructional program for ELs that fulfills this dual responsibility. 

Learning English as an Additional Language 
Cali ornia’ s EL s om e to sc ool at dif erent ag es and w ith  a rang e of  ltu ral and ling istic  

backgrounds, formal schooling, proficiencies in their primary language(s) and English, socioeconomic 
statu ses,  and oth er ex p erienc es in th eir h om es,  sc h ools,  and c om m u nities.  I n addition,  Calif ornia’ s EL s 

A p h g h f c h

T h c h c f h w h O
v f u c g c u c

f c h f c u u

c om e rom  nations all ov er th e w orld,  as w ell as th e U S .  A ll 
of  th ese f ac tors af f ec t h ow  EL s learn Eng lish  as an additional 
lang u ag e and h ow  teac h ers desig n and p rov ide instru c tion
to ensu re steady  ling u istic  and ac adem ic  p rog ress.  ( F or m ore 
detailed inf orm ation reg arding  dif f erent ty p es of  EL s,  see 
h ap ter 9 )  

R eg ardless of  th eir indiv idu al b ac k g rou nds and lev els of  
English language proficiency, ELs at all levels of proficiency 
are ab le to eng ag e in intellec tu ally  c h alleng ing  and c ontent
ric h  ac tiv ities,  w ith  ap rop riate su ort rom  teac ers th at 
addresses th eir lang u ag e and ac adem ic  learning  needs.  T h e
term  English as an additional language  is u sed intentionally  
to sig nal th e ex lic it oal or EL s to add Eng lish  to th eir 
linguistic repertoires as they develop and maintain proficiency 
in th eir p rim ary  lang u ag e( s) .  T h e CA  EL D  S tandards p rov ide 

f .

Regardless of their individual 
backgrounds and levels of 
English language proficiency, 
ELs at all levels of proficiency 
are able to engage in 
intellectually challenging and 
content­rich activities, with 
appropriate support from 
teachers that addresses their 
language and academic 
learning needs. 

c .

-
p p p f h

p g f

g u idep osts of  th e Eng lish  lang u ag e sk ills,  ab ilities,  and k now ledg e th at teac h ers p rom ote and assess 
as th eir EL s p rog ress along  th e EL D  Continu u m . 

Stages of English Language Development 
R esearc h  h as sh ow n th at learners of  an additional lang u ag e g enerally  f ollow  a c om m on p ath  to 

sec ond lang ag e dev elop m ent.  e CA  EL D  tandards ref er to th e stag es along  th is ath  as Em er ing ,  
Expanding, and Bridging. (See chapter 1). Represented in figure 2.18, the general progression of 
Eng lish  lang ag e dev elop m ent is su m m ariz ed y  th e Eng lish  ang ag e ev elop m ent ontinu m  in th e 
CA  EL D  S tandards. 

u T h S p g

u b L u D c u
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Figure 2.18. General Progression of the CA ELD Standards ELD Continuum 

EL D Continuum 

N ativ e L ang uag e Emerg ing Ex panding Bridg ing 
L ifelong 

L ang uag e 
L earners 

EL s c om e to 
sc h ool w ith a 
w ide rang e of 
k now ledg e and 
c om p etenc ies 
in th eir p rim ary 
lang u ag e, w h ic h 
th ey draw u p on to 
dev elop Eng lish . 

EL s at th is 
lev el ty p ic ally 
p rog ress v ery 
q u ic k ly , learning 
to u se Eng lish 
f or im m ediate 
needs as w ell 
as b eg inning to 
u nderstand and 
u se ac adem ic 
v oc ab u lary and 
oth er f eatu res 
of ac adem ic 
lang u ag e. 

EL s at th is 
lev el inc rease 
th eir Eng lish 
k now ledg e, 
sk ills, and 
ab ilities in m ore 
c ontex ts. T h ey 
learn to ap p ly a 
g reater v ariety 
of ac adem ic 
v oc ab u lary , 
g ram m atic al 
stru c tu res, 
and disc ou rse 
p rac tic es in m ore 
sop h istic ated 
w ay s, ap p rop riate 
to th eir ag e and 
g rade lev el. 

EL s at th is lev el 
c ontinu e to learn 
and ap p ly a rang e 
of adv anc ed 
Eng lish lang u ag e 
k now ledg e, sk ills, 
and ab ilities in 
a w ide v ariety 
of c ontex ts, 
inc lu ding 
c om p reh ension 
and p rodu c tion 
of h ig h ly 
c om p lex tex ts. 
T h e “ b ridg e” 
allu ded to is th e 
transition to f u ll 
eng ag em ent 
in g rade- lev el 
ac adem ic task s 
and ac tiv ities 
in a v ariety of 
c ontent areas 
w ith ou t th e need 
f or sp ec ializ ed 
instru c tion. 

S tu dents w h o 
h av e reac h ed f u ll 
proficiency in the 
Eng lish lang u ag e, 
as determ ined b y 
state and/ or loc al 
c riteria, c ontinu e 
to b u ild inc reasing 
b readth , dep th , 
and c om p lex ity in 
c om p reh ending 
and c om m u ni-
c ating in Eng lish 
in a w ide v ariety 
of c ontex ts. 

The proficiency level descriptors and grade-level and grade-span standards in the CA ELD 
S tandards ( CD E 2 0 1 4 a) of f er additional inf orm ation on th ese stag es. 

W h ile g u idanc e on th e g eneral stag es of Eng lish lang u ag e dev elop m ent is p rov ided, th e c om p lex 
and m u ltilay ered p roc ess of learning Eng lish as an additional lang u ag e does not nec essarily oc c u r in 
a linear f ash ion. A n EL , at any g iv en p oint along h is or h er traj ec tory of Eng lish learning , m ay ex h ib it 
some abilities (e.g., speaking skills) at a higher proficiency level, while at the same time exhibiting 
other abilities (e.g., writing skills) at a lower proficiency level (Gottlieb, 2006). Similarly, a student may 
u nderstand m u c h m ore th an sh e or h e c an sp eak . A dditionally , a stu dent m ay su c c essf u lly p erf orm a 
particular skill at a lower proficiency level (e.g., reading and analyzing an informational text) and, at 
the next higher proficiency level, need review in the same reading and analysis skills when presented 
w ith a new or m ore c om p lex ty p e of inf orm ational tex t. 

Cross­Language Relationships 
R esearc h h as dem onstrated th at th e k now ledg e, sk ills, and ab ilities stu dents h av e dev elop ed 

in th eir p rim ary lang u ag e c an transfer to th eir dev elop m ent of Eng lish lang u ag e and literac y . F or 
ex am p le, p h onolog ic al aw areness, sy ntac tic aw areness, and alp h ab etic k now ledg e transf er ac ross 
lang u ag es, m eaning th at EL s w h o h av e already learned th ese sk ills in th eir p rim ary lang u ag es do not 
need to relearn th em  in Eng lish .  T h is transf er w ork s dif f erently ,  h ow ev er,  dep ending  on sim ilarities 
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and dif erenc es etw een th e rim ary  lang ag e and Eng lish  or ex am le,  EL s w o already  now  ow  
to lend onem es in th eir rim ary  lang ag e are ab le to transf er th is onolog ic al aw areness sk ill 
to Eng lish  Eng lish  learners w o already  dec ode in a lang ag e th at ses th e atin alp ab et e. ,  
S p anish ,  R om anian)  are ab le to transf er dec oding  and w riting  sk ills m ore easily  th an stu dents w h o 
dec ode in lang ag es ith  non- atin alp ab ets e.  rab ic  orean,  ssian)  or lang ag es ith  a 
nonalp h ab etic  w riting  sy stem  ( e. g . ,  Ch inese) .  

Just as ELs with primary languages with Latin alphabets do, ELs who already read proficiently in 
a non- atin alp ab et rim ary  lang ag e e.  rab ic  Ch inese,  orean,  ssian)  are ab le to transf er 

f b p u . F p h k h
b p h p u p h

. h u u L h ( g .

u w L h ( g . , A , K R u u w

L h p u ( g . , A , K R u
im p ortant k now ledg e ab ou t reading  e. g ,  h ow  to m ak e 
inf erenc es or su m m ariz e tex t ile reading  ow ev er  th ey  m ay  
need targ eted instru c tion to learn th e L atin alp h ab et,  w riting  
sy stem ,  and sentenc e stru c tu re,  as c om p ared or c ontrasted w ith  
th eir nativ e lang u ag e w riting  sy stem  ( e. g . ,  direc tion of  p rint,  
sy m b ols rep resenting  w h ole w ords,  sy llab les,  or p h onem es)  and 
sentenc e stru tu re e. ,  su ec t erb ob ec t s.  su ec t ob ec t
erb  w ord order)  rop erly  ev alu ating  an EL s rim ary  lang ag e 

and literac y  sk ills and u nderstanding  h ow  c ross- lang u ag e 
transf er w ork s are c ritic al to desig ning  ap p rop riate instru c tional
p rog ram s.  Ef f ec tiv e p rog ram s ensu re th at stu dents do not lose 
v alu ab le tim e relearning  w h at th ey  already  k now  or ( c onv ersely )  
m iss c ritic al teac h ing  th eir nativ e Eng lish sp eak ing  p eers h av e 
already  rec eiv ed. 

( .
w h ) . H ,

Properly evaluating an 
EL’s primary language 
and literacy skills and 
understanding how cross­
language transfer works 
is critical to designing 
appropriate instructional 
programs. 

c ( g . b j - v - j v b j - j -
v . P ’ p u

-

L earning  Eng lish  as an additional lang u ag e is a c om p lex  and spiraling  p roc ess th at inv olv es 
m u ltip le interrelated lay ers,  and w h ic h  is f ostered th rou g h  m eaning f u l interac tions,  intellec tu ally ric h  
c u rric u la,  attention to lang u ag e aw areness,  and ap p rop riate sc af f olding  b ased on p rim ary  lang u ag e 
and English language proficiency, among other factors. The CA ELD Standards provide concise 
inf orm ation identif ing  w at EL s an e ex ec ted to now  and do w ith  and th rou h  Eng lish  as th ey  
gain increasing English language proficiency. This ELA/ELD Framework  ( inc lu ding  th e nex t sec tion of  
th is ap ter on EL D  instru tion)  of ers idanc e on desig ning  and im lem enting  th e t e of  instru tion 
th at w ill ensu re EL s’  rap id rog ression along  th e EL D  ontinu m . 

ELD Instruction 
A ll teac h ers sh ou ld attend to th e lang u ag e learning  needs of  th eir EL s in strateg ic  w ay s th at 

p rom ote th e sim u ltaneou s dev elop m ent of  c ontent k now ledg e and adv anc ed lev els of  Eng lish .  I n th is 
section, ELD instruction is described first generally and then in terms of using the CA ELD Standards in 
tw o w a s:  

	 .  I nteg rated EL D,  in w ic h  all teac ers w ith  EL s in th eir lassroom s se th e CA  EL D  tandards 
in tandem with  th e oc al CA  CCS S  or EL iterac y  and oth er ontent standards 

	 .  Desig nated EL D,  or a rotec ted tim e du ring  th e reg lar sc ool da  in w ic h  teac ers se th e 
CA  EL D  tandards as th e oc al standards in w a s th at ild into and from content instruction  in 
order to dev elop  c ritic al lang u ag e EL s need f or c ontent learning  in Eng lish 4 

4  Integrated  and designated  EL D  m ay  e nf am iliar term s.  ese new  term s enc om ass elem ents of  rev iou sly  sed term s,  
su h  as sheltered instruction, SDAIE,  or dedicated ELD  t is ey ond th e sc op e of  th is ram ew ork  to identi y  all rev iou sly  
u sed or ex isting  term s,  and readers sh ou ld ex am ine th is ELA/ELD Framework  c aref u lly  to determ ine h ow  th e new  term inolog y  
reflects or differs from previous terms and understandings. 
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T h rou ou t th e sc ool day  and ac ross th e disc ip lines,  
EL s learn to use English  as th ey  sim u ltaneou sly  learn c ontent 
k now ledg e through English.  Eng lish  learners dev elop  Eng lish  
p rim arily  th rou g h  m eaning f u l interac tions w ith  oth ers 
and th rou g h  intellec tu ally ric h  c ontent,  tex ts,  and task s:  
interp reting  and disc u ssing  literary  and inf orm ational tex ts;  
w riting  ( b oth  c ollab orativ ely  and indep endently )  a v ariety  of  
tex t ty p es;  or u sti y ing  th eir op inions b y  p ersu ading  oth ers 

w ith  relev ant ev idenc e,  f or ex am p le.  T h rou g h  th ese ac tiv ities,
  

Throughout the school day 
and across the disciplines, ELs 
learn to use English as they 
simultaneously learn content 
knowledge through English.

EL s streng th en th eir ab ilities to u se Eng lish  su c c essf u lly  in sc h ool w h ile also dev elop ing  c ritic al c ontent 

k now ledg e th rou g h  Eng lish 
  

I n addition to learning  to u se Eng lish  and learning  th rou g h  Eng lish ,  EL s also need to learn about 
English in order to dev elop  adv anc ed lev els of  Eng lish .  I n oth er w ords,  EL s need to learn h ow  Eng lish  
w ork s to om m nic ate artic lar m eaning s in di erent w a s,  ased on disc ip line,  top ic  au dienc e,  
task  and rp ose.  ang ag e aw areness th e onsc iou s now ledg e ab ou t lang ag e and ow  it w ork s 
to m ak e m eaning  is rom inently  eatu red in th e CA  EL D  tandards or th is rp ose.  W en teac ers 
draw  attention to lang ag e and ow  it w ork s,  EL s ec om e onsc iou s of  ow  artic lar lang ag e 

oic es af ec t m eaning s.  Ex am les inc lu de learning  ow  th e w ord reluctant  to desc rib e a p erson  
rodu es a dif erent ef ec t th an th e w ord sad;  ow  an ar m ent is or aniz ed di erently  th an a 

narrativ e ec au se its rp ose is to ersu ade rath er th an to entertain;  and y  lang ag e sed ith  
riends du ring  lu nc h  is di erent rom  lang ag e ex ec ted to e sed in m ore ac adem ic  setting s.  

rou h  th e dev elop m ent of  lang ag e aw areness,  EL s nderstand ow  th ey  an adj st th eir 
lang u ag e u se and selec t p artic u lar lang 	 ag e resou rc es b ased on au dienc e,  disc ip line,  top ic ,  and task .  

A s a resu lt,  EL s are ab le to draw  on a w ider rang e of  lang u ag e 

g h h

-

j f

.

c u p u f f y b ,
, p u L u ( c k u h

) p f S f p u h h
u h b c h p u u

c h f p h
p c f f h g u g f f

b p u p w h u u w
f f f f u p b u

T h g u u h c u
u

resou r es w en m ak ing  m eaning  and to m ak e m ore inf orm ed
 h oic es ab ou t u sing  Eng lish .  U nderstanding  h ow  Eng lish  
 ork s to m ak e m eaning  in di erent ontex ts is im ortant or 
all stu dents,  t it is ritic al or EL s,  m any  of  w om  rely  on 
sc ool ex erienc es to dev elop  th e t es of  ac adem ic  Eng lish  
nec essary  or su ess in sc ool and ey ond.  

F ig u re 2 . 1 9  p resents th e th ree interrelated areas of  
 om p reh ensiv e EL D :  learning  to u se Eng lish ,  learning  th rou g  
Eng lish ,  and learning  ab ou t Eng lish .  Com p reh ensiv e EL D  
inc orp orates b oth  integ rated EL D  and desig nated EL D . 

c hThrough the development 
cof language awareness, ELs  w

understand how they can 
adjust their language use and 
select particular language 
resources based on audience, 
discipline, topic, and task. c

f f c p f
b u c f h

h p y p
f c c h b

h
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Figure 2.19. Three Interrelated Areas of Comprehensive ELD*

*Comprehensive ELD includes both integrated and designated ELD.
Sources
Halliday, Michael. A. K. 1978. Language as Social Semiotic. London, UK: 

Edward Arnold. 
Gibbons, Pauline. 2002. Scaffolding Language, Scaffolding Learning. 

Portsmouth, NH: Heinemann. 
Schleppegrell, Mary J. 2004. The Language of Schooling: A Fu

Linguistics Perspective. Mahwah, NJ: Lawrence Erlbaum.
nctional 

Integrated ELD
This framework uses the term integrated ELD to refer to ELD taught throughout the day and 

across the disciplines. All teachers with ELs in their classrooms should use the CA ELD Standards in 
addition to their focal CA CCSS for ELA/Literacy and other content standards to support their ELs’ 
linguistic and academic progress. The goal statement for each set of grade-level and grade-span CA 
ELD Standards indicates that all ELs in California schools should read, analyze, interpret, discuss, 
and create a variety of literary and informational text types. Through these experiences, ELs develop 
an understanding of language as a complex and dynamic resource for making meaning, and they 
develop language awareness, including an appreciation for their primary language as a valuable 
resource in its own right and for learning English. They demonstrate knowledge of content through 
oral presentations, writing, collaborative conversations, and multimedia, and they develop proficiency 
in shifting language use based on task, purpose, audience, and text type.

As explained in chapter 1, the CA ELD Standards describe the key knowledge, skills, and abilities 
in critical areas of English language development that students learning English as an additional 
language need to develop in order to be successful in school. Along with the CA CCSS for ELA/Literacy 
and other content standards, they call for instruction that includes an abundance of collaborative 
discussions about content, meaningful interactions with complex texts, and engaging and intellectually 
rich tasks. Part I of the CA ELD Standards, “Interacting in Meaningful Ways,” provides guidance on 
instruction for ELs at different English language proficiency levels and sets the stage for deeper 
learning about the language used in texts and tasks. Part II of the CA ELD Standards, “Learning About 
How English Works,” offers guidance on instruction to help ELs develop proficiency in using academic 
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Eng lish  ac ross a rang e of  disc ip lines.  art  of  th e CA  EL D  tandards ides teac ers to su ort EL s 
in ways appropriate to their grade level and English language proficiency level, to accomplish the 
f ollow ing : 
• 	 Unpack  m eaning s in th e w ritten and oral tex ts th ey  enc ou nter in dif f erent c ontent areas in ord

to etter om reh end th em  
• 	 M ak e inf orm ed oic es ab ou t ow  to se oral and w ritten Eng lish  ow erf lly  and ap rop riately 

b ased on disc ip line,  top ic ,  p u rp ose,  au dienc e,  and task  
P art I I I  of  th e CA  EL D  S tandards,  “ U sing  F ou ndational 

L iterac y  S k ills, ”  sig nals to teac h ers th at th ese sk ills are a 
f u ndam ental c om p onent of  reading  and w riting  and th at 
th e p artic u lar c h arac teristic s of  indiv idu al EL s are tak en 
into c onsideration in f ou ndational sk ills instru c tion.  T h ese 
characteristics include a student’s proficiency in literacy 
in th e p rim ary  lang u ag e,  sim ilarities and dif f erenc es 
b etw een th e stu dent’ s p rim ary  lang u ag e and Eng lish ,  
and the student’s oral language proficiency in English. 
G enerally  sp eak ing ,  f ou ndational sk ills instru c tion,  w h en 
needed,  oc c u rs du ring  EL A  instru c tion and not du ring  
desig nated EL D  tim e sinc e desig nated EL D  tim e f oc u ses 
p rim arily  on lang u ag e dev elop m ent in w ay s th at b u ild 
into and f rom  c ontent instru c tion.  H ow ev er,  som e newcomer EL s,  p artic u larly  in u p p er elem entary  
and sec ondary  setting s,  m ay  need ex p lic it instru c tion in f ou ndational sk ills du ring  desig nated EL D .  
T eac h ers and sp ec ialists c aref u lly  assess stu dents to m ak e th is determ ination.  G u idanc e on p rov iding  
f ou ndational sk ills instru c tion to EL s in transitional k inderg arten th rou g h  g rade tw elv e is p rov ided in 
chapters 3–7. 

B ec au se c ontent and lang u ag e are inex tric ab ly  link ed,  th e th ree p arts of  th e CA  EL D  S tandards— 
nterac ting  in eaning l a s,  earning  ou t ow  Eng lish  ork s,  and sing  ou ndational 

L iterac y  S k ills” — sh ou ld b e interp reted as c om p lem entary  and interrelated dim ensions of  a rob u st 
instru tional rog ram  or EL s.  e integ rated se of  arts  and  th rou ou t th e day  and ac ross 
th e disc ip lines em p h asiz es th e interrelated roles of  content knowledge,  purposes  f or u sing  Eng lish  
( e. g . ,  ex p laining ,  entertaining ,  arg u ing ) ,  and th e language  resources  e.  oc ab lary  ram m atic al 

stru c tu res,  disc ou rse p rac tic es)  av ailab le in Eng lish .  P arts 

er 

 

Part III of the CA ELD Standards, 
“Using Foundational Literacy 
Skills,” signals to teachers that 
these skills are a fundamental 
component of reading and 
writing and that the particular 
characteristics of individual ELs 
are taken into consideration in 
foundational skills instruction. 

P I I S g u h p p

“ I M f u W y ” “ L A b H W ” “ U F

c p f T h u P I I I g h

( g . , v u , g

The integrated use of Parts I 	 I

and II throughout the day and 
kacross the disciplines emphasizes 

the interrelated roles of content  
knowledge, purposes for  m
using English (e.g., explaining, 
entertaining, arguing), and 
the language resources (e.g., 
vocabulary, grammatical 
structures, discourse practices) 
available in English. 

f

  and I I  are p resented sep arately  to h ig h lig h t th e need to 
oc u s both  on m eaning  and interac tion and  on b u ilding  
 now ledg e ab ou t th e ling u istic  resou rc es av ailab le in 
Eng lish . 

The CA ELD Standards are organized to focus first on 
 eaning  and interac tion and th en f oc u s on k now ledg e 
ab ou t th e Eng lish  lang u ag e and h ow  it w ork s af terw ard.  

ording ly  th e standards in art I  are not sed in 
isolation b u t rath er are seen as nested w ith in th e c ontex t 
of  th e standards in P art I .  n oth er w ords,  th ey  are u sed in 
th e c ontex t of  intellec tu ally  and disc ou rse- ric h ,  m eaning f u l
interac tions,  as ou tlined in P art I .  I n tu rn,  all th ree p arts 
of  th e CA  EL D  S tandards are nested w ith in th e CA  CCS S  
 or EL A / L iterac y  and are ap p lied in all c ontent areas. 

f

A c c , P I u

I

b c p
c h h u p u p
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A F ocus on L ang uag e Dev elopment and Content:  Promoting  Collaborativ e 
Discussions About Content 

e CA  EL D  tandards am li y  th e CA  CCS S  or EL iterac s em asis on lang ag e and 
c ontent dev elop m ent th rou g h  c ollab orativ e literac y  task s,  inc lu ding  disc u ssions ab ou t th e c om p lex  
literary  and inf orm ational tex ts stu dents read and th e c ontent th ey  learn th rou g h  a v ariety  of  task s 
and artner/ rou  riting  roj ec ts.  n th e ollab orativ e ode of  art  of  th e CA  EL D  tandards,  

T h S p f f A / L y ’ p h u

p g p w p I c m P I S
ex c h ang ing  inf orm ation and ideas,  interac ting  v ia w ritten 
Eng lish ,  of f ering  op inions,  and adap ting  lang u ag e c h oic es 
are h ig h lig h ted as c ritic al p rinc ip les c orresp onding  to th e 
CA	  CCS S  or EL iterac  or ex am le,  th e standards in 
the collaborative mode of Part I call for ELs to refine their 
ab ilities to ac tiv ely  and ap p rop riately  c ontrib u te to ac adem ic  
disc u ssions ( e. g . ,  f ollow ing  tu rn- tak ing  ru les,  ask ing  relev ant 
questions, affirming others, adding relevant information, 
b 	 ilding  on resp onses) .  R ic h  c ollab orativ e disc u ssions
in w h ic h  stu dents dev elop  b oth  c ontent k now ledg e and 
lang ag e m ost of ten oc r w en th e top ic s stu dents are 
ask ed to disc u ss are w orth  disc u ssing  or th e tex ts stu dents 
are ask ed to read are w orth  reading . 

Rich collaborative discussions 
in which students develop 
both content knowledge and 
language most often occur 
when the topics students are 
asked to discuss are worth 
discussing or the texts students 
are asked to read are worth 
reading. 

f A / L y . F p

u

u c u h

T h e CA  EL D  tandards ide teac ers in su orting  th eir EL s at di erent Eng lish  lang ag e 
proficiency levels to participate in collaborative discussions about rich content. For example, teaching 
req u ently  u sed p h rases e. g ,  Can you say more? Can you explain that again? Yes, I agree with you.) 

and sentenc e stem s ( Why do you think ____? What is your idea about ____? How do you ____?) to 
ELs who are at the early Emerging level of English language proficiency supports active participation 
in c onv ersations and lang u ag e dev elop m ent.  P osting  th ese p h rases and sentenc e stem s,  along  
with domain-specific vocabulary (with a picture or drawing, when needed), promotes their frequent 
u se du ring  c onv ersations ab ou t c ontent.  Eq u itab le c ollab orativ e stru c tu res ( e. g . ,  th ink p air sh are,  
stru tu red rou  ork  rec ip roc al teac ing  in ic  stu dents se th e new  lang ag e rp osef lly  are 
essential f or ensu ring  th at all EL s h av e op p ortu nities to ac tiv ely  c ontrib u te to c onv ersations and not 
j u st listen p assiv ely .  ( S ee th e sec tion on c ollab orativ e learning  in th is c h ap ter f or additional ideas. ) 

s EL s rog ress along  th e EL D  ontinu m  teac ers adj st th e lev el of  su ort th ey  ro ide to 
m eet th eir stu dents’  lang u ag e learning  needs and p rom ote th e u se of  th e ac adem ic  Eng lish  req u ired 
for specific topics. To promote the use of particular general academic or domain-specific vocabulary, 
teac h ers an 

•  briefly preview some of the words that are critical for content understanding before students 
read e. g ,  determination,  mitosis ,  meiosis ;  

•	  ex p lain som e of  th e w ords w h ile stu dents read;  

•	  ex lic itly  teac h  a selec t rou p  of  ig h  lev erag e eneral ac adem ic  w ords after  stu dents h av e 
enc ou ntered th em  in th e tex t;  

•	  ost th e w ords so stu dents an ref er to th em ;  and 

•	  enc ou rag e stu dents to u se th e w ords du ring  c onv ersations or in w riting ,  u sing  a sentenc e f ram e 
w 	 en needed e. g ,  Rosa Parks showed determination when she_ _ _ _ .  

o rom ote th e se of  inc reasing ly  m ore om lex  ram m atic al stru tu res e.  om lex  sentenc es 
or sentenc es th at inc orp orate p artic u lar su b ordinate c onj u nc tions,  su c h  as although  or despite ,  
teac ers ro ide op en sentenc e ram es ontaining  th e tar et ac adem ic  lang ag e e. ,  Although 
mitosis and meiosis both involve cell division, they __.) .  Caref u lly  c raf ted,  op en sentenc e f ram es 
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provide opportunities for students to practice specific academic language while also providing 
op ortu nities or ex tended disc ou rse on a artic lar top ic  n ontrast,  losed sentenc e ram es e. ,  
All objects are made up of tiny particles called ____. )  lim it stu dent lang u ag e p rodu c tion and are u sed 
sparingly for very specific purposes (e.g., to provide a substantial level of support for an EL student at 
th e early  Em er ing  lev el)  ese t es of  ling istic  sc af olds su ort oral lang ag e dev elop m ent and 
c ollab oration and also serv e as a b ridg e to w riting . 

t is im ortant to rem em er th at th e desig n of  sentenc e ram es and stem s is ig ly  dep endent on 
c ontent and lesson ob j ec tiv es.  T eac h ers inc orp orate th e f ollow ing  w h en c reating  stem s and f ram es: 

• 	 Content knowledge students need to develop (e.g., relationships between scientific concepts, 
ow  a arac ter ev olv es,  a seq enc e of  istoric al ev ents) 

•	  L ang u ag e stu dents need to dev elop  to ef f ec tiv ely  c onv ey  u nderstanding s of  c ontent ( e. g . ,  new  
oc ab lary  or ram m atic al stru tu res,  w a s of  or aniz ing  di erent t es of  w riting  w ic h  m ay  

vary depending on the level of English language proficiency 

m ortantly  sc af olding  su h  as sentenc e stem s or ram es,  is sed rp osef lly  and dic iou sly ,  
and teac ers determ ine i  su h  sc af olding  m ay  in ac t disc ou rag e or im ede rodu tiv e disc ou rse 
e.  w en stu dents eel th ey  m st se sentenc e ram es in order to sp eak  or w rite) . 

A F ocus on M eaning  M ak ing  and Content:  Supporting  Comprehension and 
I nterpretation of Complex  T ex ts 

e CA  EL D  tandards also am li y  th e CA  CCS S  or EL iterac s em asis on lose reading s of  
c om p lex  literary  and inf orm ational tex ts.  I n th e interp retiv e m ode of  P art I  of  th e CA  EL D  S tandards,  
listening actively, reading and viewing closely,  and evaluating and analyzing language resources are 
ig lig ted as ritic al rinc ip les orresp onding  to th e CA  CCS S  or EL iterac  e CA  EL D  tandards 

guide teachers in supporting their ELs at different English language proficiency levels to read and 
ac tiv ely  listen to c om p lex  tex ts.  

W en ap roac ing  disc ssions ab ou t ow  Eng lish  w ork s,  
teac ers eg in y  ask ing  stu dents w at th ey  notic e ab ou t th e 
lang u ag e u sed in th e c om p lex  inf orm ational and literary  tex ts 
th ey  read,  t soon,  a m ore stru tu red ap roac h  to analy ing  
and disc ssing  th e lang ag e of  tex ts is sef l.  or ex am le,  
teac ers ex lain to stu dents ow  th e lang ag e w riters oose 
in a specific place in a text elicits a particular effect on readers 
(e.g., employing a figurative use of the word erupt  to sh ow  ow  
a character behaved, describing a historical figure’s career as 

p f p u . I c c f ( g .

g . T h y p u f p p u

I p b f h h

h c h u h

v u g c y g f f y p ) , h

I p , f , c f u p u u j u
h f c f f p p c

( g . , h f u u f
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h h h c p c f A / L y . T h S

h p h u h The CA ELD Standards 
guide teachers in supporting 
their ELs at different English 
language proficiency levels 
to read and actively listen to 
complex texts. 

h b b h

b u c p z
u u u u F p

h p h u c h

h

distinguished, or u sing  th e w ord extremely  to add f orc e to a statem ent,  as in extremely dangerous .  
T eac h ers also m odel h ow  th ey  loc ate instanc es in tex ts w h ere w riters u se m odality  to p resent th eir 
op inions or attitu des e. g ,  T h e g ov ernm ent should definitely p ass th is law )  or h ow  artic lar lang ag e 
h elp s g u ide readers th rou g h  a tex t e. g ,  th e u se of  for example,  or in addition .  n term s of  tex t 
org aniz ation and stru c tu re,  teac h ers c all attention to p artic u lar p lac es in a tex t w h ere w riters p resent 
ev idenc e to su ort an ar m ent and draw  distinc tions etw een m ore su essf l and less su essf l 
ses of  lang ag e or th is rp ose.  ese ex am les m odel or EL s ow  artic lar lang ag e resou r es 

are u sed to m ak e m eaning . 
I n addition,  teac h ers p rov ide stu dents w ith  g u ided op p ortu nities to ev alu ate and analy z e th e 

lang ag e th ey  enc ou nter in ac adem ic  tex ts.  or ex am le,  a teac er ask s EL s at th e Em er ing  lev el of  
English language proficiency to explain how the use of different familiar words with similar meanings 
to desc rib e a arac ter e.  oosing  to se th e w ord polite v ersu s  good)  rodu es a dif erent 
ef ec t on th e reader  e ask s EL s at th e Ex anding  lev el to ex lain ow  th e se of  di erent eneral 
ac adem ic  w ords w ith  sim ilar m eaning s e.  desc rib ing  a arac ter as diplomatic v ersu s respectful)  
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or figurative language (e.g., The wind whispered through the night. ) p rodu c e sh ades of m eaning and 
dif f erent ef f ec ts on readers. S tu dents w ork w ith p eers to arriv e at th ese ex p lanations initially , and th en 
as students gain confidence with this type of analysis, they work more independently. 

T eac h ers u se P art I I of th e CA EL D S tandards as a g u ide f or sh ow ing EL s h ow dif f erent tex t ty p es 
are org aniz ed and stru c tu red ( e. g . , h ow a story is stru c tu red or w h ere in an arg u m ent ev idenc e is 
p resented) or h ow lang u ag e is u sed p u rp osef u lly to m ak e m eaning ( e. g . , h ow sentenc es are c om b ined 
to show relationships between ideas). For example, a science teacher identifies a particular sentence 
in th e sc ienc e tex tb ook th at is c h alleng ing f or stu dents b u t c ritic al f or u nderstanding th e top ic . T h e 
teac h er leads a disc u ssion in w h ic h th e c lass u np ac k s th e inf orm ationally dense sentenc e f or its 
m eaning u sing m ore ev ery day lang u ag e. F ig u re 2 . 2 0 p resents an ex am p le. ( N ote: th e m ain c lau se is 
in italic s. ) 

Figure 2.20. Sentence Unpacking 

”.to create devastating human health problems each year

O rig inal sentence: 
“ A lth ou g h m any c ou ntries are addressing p ollu tion, environmental degradation continues 

M eaning s: 
• P ollu tion is a b ig p rob lem arou nd th e w orld.
 
• P eop le are c reating p ollu tion and ru ining th e env ironm ent.
 
• T h e ru ined env ironm ent leads to h ealth p rob lem s in p eop le.
 
• H ealth p rob lem s are still h ap p ening ev ery y ear.
 
• T h e h ealth p rob lem s are really , really b ad.
 
• A lot of c ou ntries are doing som eth ing ab ou t p ollu tion.
 
• Ev en th ou g h th e c ou ntries are doing som eth ing ab ou t p ollu tion, th ere are still b ig
 

p rob lem s. 
What this sentence is mostly about: Env ironm ental deg radation 
What it means in our own words: P eop le are c reating a lot of p ollu tion and m essing u p th e 
env ironm ent all arou nd th e w orld, and ev en th ou g h a lot of c ou ntries are try ing to do th ing s 
ab ou t it, a lot of p eop le h av e b ig h ealth p rob lem s b ec au se of it. 

This type of analysis demystifies academic language and provides a model students can use to 
tac k le th e of ten c h alleng ing lang u ag e th ey enc ou nter in th eir sc h ool tex ts. A s stu dents b ec om e m ore 
c om f ortab le disc u ssing lang u ag e, teac h ers g u ide th em to analy z e lang u ag e m ore deep ly b ased on 
lesson objectives and students’ age and proficiency levels. For example, teachers discuss with their 
stu dents th e density of inf orm ation p ac k ed into th e term environmental degradation and ex am ine 
w h y th e w riter u sed it instead of th e w ord pollution. T eac h ers also disc u ss h ow u sing th e su b ordinate 
c onj u nc tion although c reates a relationsh ip of c onc ession b etw een th e tw o ideas in th e m ain and 
su b ordinate c lau ses and h ow c onnec ting ideas in th is w ay is p artic u larly u sef u l— and c om m on— in 
ac adem ic w riting . 

U sing th e CA EL D S tandards to c ondu c t th ese ty p es of analy ses ensu res th at all EL s are eng ag ed 
w ith intellec tu ally ric h c ontent and are ab le to read tex ts c losely w ith sc af f olding adap ted to th eir 
p artic u lar lang u ag e learning needs. 

112 | Ch ap ter 2 Essential Considerations 



 

A F ocus on Effectiv e Ex pression and Content:  Supporting  Academic W riting  and 
Speak ing 

e CA  EL D  tandards em asiz e th e t es of  w riting  op inion/ ar m ent,  inf orm ativ e/ ex lanatory
and narrativ e)  and orm al oral resentations alled or y  th e CA  CCS S  or EL iterac y  y  oc sing  
on ow  EL s su essf lly  eng ag e in th ese ac adem ic  task s sing  artic lar lang ag e resou r es.  n th e 

rodu tiv e m ode of  art  of  th e CA  EL D  tandards,  presenting, 
writing, supporting opinions,  and selecting language resources  are 
ig lig ted as ritic al rinc ip les orresp onding  to th e CA  CCS S  or 

T h S p h y p ( g u p , 
f p c f b f A / L b f u

h c c u u p u u c I
p c P I S

In the productive mode 
of Part I of the CA ELD 
Standards, presenting, 
writing, supporting 
opinions, and selecting 
language resources are 
highlighted as critical 
principles corresponding 
to the CA CCSS for 
ELA/Literacy. 

h
EL iterac  e CA  EL D  tandards ide teac ers in su orting  
their ELs at different English language proficiency levels to write 
dif f erent tex t ty p es and p resent th eir ideas f orm ally  in sp eak ing .  

or ex am le,  in order to su ort EL s in w riting  oh esiv e storie
u sing  an u nderstanding  of  th e w ay s stories are org aniz ed,  a teac h 
ref ers to P art I I  of  th e CA  EL D  S tandards to desig n lessons th at 
support her ELs at different proficiency levels. She begins by usin
a story  w ith  w ic h  stu dents are am iliar to sh ow  ow  it is or aniz
into p redic tab le stag es ( orientation- c om p lic ation- resolu tion or 
introdu c tion- p rob lem resolu tion) .  S h e th en draw s stu dents’  
attention to th e link ing  w ords and p h rases ( tex t c onnec tiv es)  th at
help create cohesion and make the story flow. In the orientation 

h h c p c f
A / L y . T h S g u h p p

F p p p c s 
er

g 
h f h g ed 

-
 

stag e,  tex t onnec tiv es m ay  e once upon a time  or long ago  n th e om lic ation stag e,  t ic al 
tex t onnec tiv es or sig naling  a sh i t are suddenly  or all of a sudden.  I n th e resolu tion stag e,  tex t 
c onnec tiv es su c h  as finally  or in the end  are u sed.  

e teac er osts notes rom  an analy sis th e lass ondu ted of  th e story  to ref er to as a m odel,  
and sh e also ro ides th em  a rap ic  or aniz er w ith  th e sam e stag es so th ey  an eg in to w rite th eir
first drafts in a structured way. In order to support her ELs at the Emerging level of English language 
proficiency, the teacher pulls a small group of these students together to jointly construct a story to 
f ac ilitate th eir u nderstanding  of  th e org aniz ation of  stories and 
tex t c onnec tiv es,  literary  v oc ab u lary ) . 

I n addition to f oc u sing  on tex t stru c tu re and org aniz ation,  
o er tim e sh e ex lic itly  teac es som e of  th e eneral 
ac adem ic  w ords in th e literary  tex ts stu dents read and 
enc ou rag es th em  to se th e w ords in th eir story  w riting  
e. g ,  ecstatic, murmured, reluctance)  or oral retelling s.  

e teac er also sh ow s th em  ow  to ex and th eir ideas 
e. g ,  adding  a p rep ositional p h rase to sh ow  w h en or w h ere 

som eth ing  h ap p ened)  or c onnec t th eir ideas and sentenc es 
in oth er w ay s.  Caref u lly  ob serv ing  h ow  stu dents u se th e 
lang ag e sh e teac es elp s er determ ine w a s to w ork  w ith  
th e w ole lass,  sm all rou s,  and indiv idu als to ensu re th at 
all are su p p orted to w rite th eir ow n stories. 

T h e sam e instru c tional attention to lang u ag e c an b e ap p lied to oth er c ontent areas and 
inf orm ational tex ts.  F or ex am p le,  a h istory  teac h er draw s stu dents’  attention to h ow  a h istoric al 
ar m ent is or aniz ed,  sh ow s th e artic lar lang ag e resou r es sed to reate oh esion e.  t 
th e eg inning  of  th e entu ry     ter rec onstru tion,     and teac es th e eneral ac adem ic  and 
domain-specific vocabulary students need to convey their understanding of the topic in writing. The 
teacher provides ELs at the Emerging level of proficiency a graphic organizer with the stages of a 
h istoric al arg u m ent and p arag rap h  f ram es to p rov ide sc af f olding  f or w riting  an initial draf t of  an essay .  

th eir u se of  p artic u lar lang u ag e ( e. g . ,  

c b . I c p y p
c f f

T h h p f c c c
p v g h g c b  

v p h g The teacher posts notes from 
an analysis the class conducted 
of the story to refer to as a 
model, and she also provides 
them a graphic organizer with 
the same stages so they can 
begin to write their first drafts 
in a structured way. 

u
( .
T h h h p
( .

u h h h y
h c g p

g u g p u u c u c c ( g . , A
b c , . . . A f c . . . ) , h g
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Eng lish  earners at th e Ex anding  lev el m ay  only  need a rap ic  or aniz er and som e tex ts to se as 
a m odel,  stu dents at th e B ridg ing  lev el m ay  only  need m odel tex ts f or ref erenc e.  T h ese instru c tional 
dec isions dep end on a v ariety  of  f ac tors,  inc lu ding  stu dents’  f am iliarity  w ith  top ic s and task s as w ell as 
their English language proficiency levels. 

I mplications for I nteg rated EL D 
e ex am les st desc rib ed are am ong  th e m any  a s teac ers an se arts  and  of  th e CA  

EL D  tandards th rou ou t th e day  in tandem  w ith  th e CA  CCS S  or EL iterac y  and oth er ontent 
standards to su p p ort th eir EL s in learning  ric h  c ontent and dev elop ing  adv anc ed lev els of  Eng lish .  
eac ers,  in eac h  ex am le: 
• 	 ou tinely  ex am ine th e tex ts and task s sed or instru tion to identif y  lang ag e th at m ay  e 

c h alleng ing  f or EL s 

• 	 eterm ine th e op ortu nities to ig lig t and disc ss 
artic lar lang ag e resou r es e.  ow erf l or 
rec ise oc ab lary  dif erent w a s of  om ining  

ideas in sentenc es,  w ay s of  starting  p arag rap h s to 
em	 asiz e ey  ideas) 

• 	 O b serv e stu dents to determ ine h ow  th ey  are u sing  
th e targ eted lang u ag e 

• 	 dj st w ole rou p  instru tion or w ork  w ith  sm all 
g rou p s or indiv idu als to p rov ide adeq u ate and 
ap	 p rop riate su p p ort 

Above all, ELs routinely and 
frequently engage in discussions 
to develop content knowledge, 
use comprehension strategies 
and analytical skills to interpret 
complex texts, produce oral and 
written English that increasingly 
meets the expectations of 
the context, and develop an 
awareness about how English 

A 	 ov e all,  EL s rou tinely  and f req u ently  eng ag e works to make meaning. 
in disc u ssions to dev elop  c ontent k now ledg e,  u se 
c om p reh ension strateg ies and analy tic al sk ills to interp ret 
c om p lex  tex ts,  p rodu c e oral and w ritten Eng lish  th at inc reasing ly  m eets th e ex p ec tations of  th e 
c ontex t,  and dev elop  an aw areness ab ou t h ow  Eng lish  w ork s to m ak e m eaning . 

D eep ly  g rou nded in th eory  and researc h ,  th e CA  EL D  S tandards p rom ote ef f ec tiv e instru c tion 
for ELs that occurs throughout the day and across all disciplines: integrated ELD. See figure 2.21 for 
a su m m ary  or related resear  see also nstrom  and oth ers  st and anah an ;  
ranc is,  and oth ers  enesee,  and oth er  ort and itz sim m ons . 

Figure 2.21. Integrated ELD 

Ef ec tiv e instru tional ex erienc es or EL s th rou ou t th e day  and ac ross th e disc ip lines: 

•  A re interac tiv e and eng ag ing ,  m eaning f u l and relev ant,  and intellec tu ally  ric h  and 
c h alleng ing 

•  A re ap p rop riately  sc af f olded in order to p rov ide strateg ic  su p p ort th at m ov es learners 
tow ard indep endenc e 

•  D ev elop  b oth  c ontent k now ledg e and ac adem ic  Eng lish 

•  alu e and ild on rim ary  lang ag e and ltu re and oth er orm s of  rior now ledg e 

L p g h g u

T h p j u w y h c u P I I I
S g h f A / L c

T h p

p h k

A u h g c

b

. F c h , A , 2 0 1 0 ; A u g u S h 2 0 0 6
F 2 0 0 6 ; G 2 0 0 6 ; S h F 2 0 0 7

f c p f g h

V b u p u c u f p k

R u f c u b

D p h h h u
p u u c ( g . , p u
p v u , f y c b
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Designated ELD 
A s indic ated in th e disc u ssion ab ou t integ rated EL D ,  m ost EL s’  Eng lish  lang u ag e dev elop m ent 

oc rs th rou ou t th e day  and ac ross ontent areas as th ey  learn to se Eng lish  learn ontent 
th rou g h  Eng lish ,  and learn— to v ary ing  deg rees,  dep ending  on disc ip line and top ic — ab ou t h ow  Eng lish  

ork s to m ak e m eaning  ow ev er  resear h  and rac tic al ex erienc e su est th at setting  aside a 
time during the day to focus strategically on language is beneficial (August and Shanahan 2006; CDE 
2 0 1 0 a;  Ch ristie 2 0 0 5 ;  G enesee,  and oth ers,  2 0 0 6 ;  S au nders,  F oorm an,  and Carlson 2 0 0 6 .  

c u g h c u , c

w . H , c p p g g

)
D esig nated EL D  is a p rotec ted tim e du ring  th e reg u lar 

sc ool day  w en teac ers se th e CA  EL D  tandards as th e 
oc al standards in w a s th at ild into and from content 
instruction  in order to dev elop  c ritic al Eng lish  lang u ag e 
sk ills,  k now ledg e,  and ab ilities needed f or c ontent learning  
in Eng lish .  D esig nated EL D  is not sep arate and isolated 
f rom  EL A ,  sc ienc e,  soc ial stu dies,  m ath em atic s,  and oth er 
disc ip lines t rath er is an op ortu nity  du ring  th e reg lar 
sc ool day  to su ort EL s in dev elop ing  th e disc ou rse 
p rac tic es,  g ram m atic al stru c tu res,  and v oc ab u lary  nec essary  
f or su c c essf u l p artic ip ation in ac adem ic  task s in all c ontent
areas.  D u ring  th is p rotec ted tim e,  EL s are ac tiv ely  eng ag ed 
in ollab orativ e disc ssions in w ic h  th ey  ild th eir 
aw areness of  lang u ag e and dev elop  th eir sk ills and ab ilities 

to se lang ag e.  ording ly  du ring  desig nated EL  th ere is a strong  em asis on oral lang ag e 
dev elop m ent.  N atu rally ,  desig nated EL D  instru c tion also addresses reading  and w riting  task s as 
stu dents learn to u se Eng lish  in new  w ay s and dev elop  th eir aw areness of  h ow  Eng lish  w ork s in b oth  
sp ok en and w ritten lang u ag e. 

F or stu dents enrolled in an alternativ e b iling u al p rog ram  ( e. g . ,  du al lang u ag e,  tw o- w ay  im m ersion,  

Designated ELD is a protected 
time during the regular school 
day when teachers use the CA 
ELD Standards as the focal 
standards in ways that build into  
and from content instruction in 
order to develop critical English 
language skills, knowledge, 
and abilities needed for content 
learning in English. 

h h h u S
f y b u

b u p u
h p p

c u h b u

u u A c c , D , p h u

dev elop m ental b iling u al) ,  it m ay  b e ap p rop riate to f oc u s on dev elop ing  f ou ndational literac y  sk ills 
du ring  desig nated EL D  tim e to ensu re stu dents h av e th e req u isite sk ills to read c om p lex  tex ts 
in Eng lish  w h en th ey  enter th e u p p er elem entary  g rades.  D ep ending  on th eir dev elop m ent of  
f ou ndational sk ills in th e p rim ary  lang u ag e and th e desig n of  th e instru c tional p rog ram  at p artic u lar 
sc h ools,  som e new c om er EL s m ay  also need ex p lic it instru c tion in f ou ndational sk ills du ring  desig nated 
EL D .  I n g eneral,  h ow ev er,  f ou ndational sk ills are addressed du ring  EL A  and not du ring  desig nated EL D . 

Content p lay s a k ey  role in desig nated EL D  sinc e it is no
g lish  u sing  tex ts and task s dev oid of  ac adem ic  c ontent la
im e to teac h  ( or reteac h )  c ontent;  rath er,  it is a tim e 
oc s on ac adem ic  lang ag e deriv ed rom  ontent 
as in w ay s th at are c losely  alig ned w ith  c ontent 
tru c tion.  F or ex am p le,  du ring  desig nated EL D  tim e,  EL s 
th e Ex p anding  or B ridg ing  lev el of  Eng lish  lang u ag e 
ficiency more closely examine the  language  u sed in a 
t th ey  h av e already  read in one of  th eir c ontent areas.  
oth er w ords,  th ey  learn ab ou t,  analy e,  and disc ss th e 
g ag e in th e tex t to etter nderstand ow  it on ey s 
rtic u lar m eaning s.  T h ey  learn th e m eaning s of  som e of  
 eneral ac adem ic  oc ab lary  and se th e oc ab lary  

t p ossib le to dev elop  adv anc ed lev els of  
En ng u ag e.  H ow ev er,  desig nated EL D  is not 
a t
to f u u f c Content plays a key role in 

designated ELD since it is not 
possible to develop advanced 
levels of English using texts and 
tasks devoid of academic content 
language. However, designated 
ELD is not a time to teach (or 
reteach) content . . . 

are
ins
at 
pro
tex 
I n z u
lan u b u h c v
p a
th e g v u u v u
in dif erent w a s in sp eak ing  and w riting  o er th e ou rse 
of  th e w eek  ey  disc ss th e stru tu re of  th e tex t t e and identif y  its tex t onnec tiv es e. ,  at the 

f y v c
. T h u c y p c ( g .
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end of the Civil War, predictably, for this reason) . O r, th ey eng ag e in a deb ate ab ou t th e tex t’ s c ontent 
using language th ey h av e learned, reinf orc ing b y sp eak ing th e lang u ag e th ey ev entu ally w rite ( e. g . , an 
arg u m ent) . 

D esig nated EL D instru c tion c an b u ild on th e sentenc e u np ac k ing ac tiv ity f rom th e tex t ab ou t 
env ironm ental deg radation ( disc u ssed in th e integ rated EL D sec tion) b y f oc u sing strateg ic ally on 
sentenc e and c lau se stru c tu re. F oc u sing on g ram m atic al stru c tu re h elp s stu dents u nderstand tex ts’ 
m eaning s and read th em m ore c losely . F ig u re 2 . 2 2 p resents one w ay a teac h er h elp s h er stu dents 
dec onstru c t a c h alleng ing sentenc e th at attends to stru c tu re w h ile m aintaining m eaning m ak ing as th e 
p rim ary g oal. 

Figure 2.22. Sentence Deconstruction Focusing on Structure and Meaning 

Sentence: 
Brok en into clauses 

Analysis: 
T ype of clause and how  I  k now 

M eaning : 
W hat it means 

A lth ou g h m any c ou ntries are 
addressing p ollu tion, 

D ep endent ( su b ordinate c lau se) 

I t starts w ith although, so it c an’ t 
stand on its ow n. 

I t depends on th e oth er c lau se. 

T h e c lau se g iv es c redit to 
a lot of c ou ntries f or doing 
som eth ing ab ou t p ollu tion. 
U sing th e w ord although 
tells m e th at th e rest of 
th e sentenc e w ill sh ow th at 
w h at th ey are doing is not 
enou g h . 

env ironm ental deg radation I ndep endent ( m ain c lau se) T h e c lau se h as th e m ost 
c ontinu es to c reate im p ortant inf orm ation. 
dev astating h u m an h ealth I t c an stand on its ow n, ev en if I P ollu tion k eep s h u rting a lot 
p rob lem s eac h y ear. tak e th e oth er c lau se aw ay . of p eop le ev ery y ear all ov er 

th e w orld. 

A lth ou g h stu dents m ay eng ag e to a lim ited ex tent in su c h lang u ag e- f oc u sed ac tiv ities du ring 
su b j ec t m atter instru c tion, du ring desig nated EL D teac h ers f oc u s m ore intensiv ely on th e lang u ag e of 
the texts and on the language learning needs of ELs at different proficiency levels. Focusing intensly 
on lang u ag e in w ay s th at b u ild into and f rom c ontent b oth reinf orc es c ontent learning and p rom otes 
ac adem ic lang u ag e dev elop m ent. D isc u ssions ab ou t lang u ag e v ary dep ending on stu dents’ ag e, 
English language proficiency level, content instruction emphases, the level of collaboration among 
edu c ators w ork ing w ith EL s, and m any oth er f ac tors. I m p ortantly , disc u ssions ab ou t lang u ag e do not 
f oc u s solely on g ram m atic al stru c tu res or v oc ab u lary b u t ex p and stu dents’ c om p reh ension of all lev els 
and ty p es of lang u ag e, inc lu ding tex t and disc ou rse lev el u nderstanding s. A b ov e all, teac h ers m aintain 
a c lear f oc u s on stu dents’ m eaning f u l interac tions w ith tex ts and w ith oth er p eop le ( b oth p eers and 
adu lts) v ia intellec tu ally ric h task s and c ontent. 

English learners at the Emerging level of English language proficiency use the same texts that 
oth er stu dents do. A lternativ ely and dep ending on stu dents’ needs, a c om p anion tex t addressing th e 
sam e c ontent w ith m ore ac c essib le lang u ag e is u sef u l as a tem p orary sc af f old as stu dents p rog ress 
tow ard reading g rade- lev el tex ts. S im ilarly , dif f erent v oc ab u lary c an b e tau g h t m ore intensiv ely , su c h 
as ev ery day w ords th at EL s v ery new to Eng lish need f or b asic c om m u nic ation. F or EL s w h o are 
not new c om ers to Eng lish , v oc ab u lary instru c tion f oc u ses p rim arily on th e dev elop m ent of g eneral 
academic and domain-specific words related to content area learning. 

D u ring desig nated EL D , teac h ers of y ou ng er EL s f oc u s strateg ic ally on h ow th e lang u ag e of 
teac h er read alou ds is stru c tu red and c reate op p ortu nities f or c h ildren to p rac tic e th e lang u ag e. F or 
ex am p le,  af ter reading  a c om p lex  inf orm ational tex t ab ou t b ees,  a teac h er g u ides stu dents to disc u ss,  

116  | Ch ap ter 2 Essential Considerations 



in p airs,  w h at th ey  learn rom  th e tex t.  D u ring  desig nated 
EL  sh e ides th em  in a oint tex t onstru tion ac tiv ity  in 
w ic h  sh e ac ts as th e sc rib e and ac ilitator as th e stu dents 
of er ideas ab ou t w h at to w rite) .  W h en w ork ing  w ith  EL s 
at th e Ex p anding  or B ridg ing  lev els of  Eng lish  lang u ag e 
proficiency, she prompts students to generate sentences tha
sh e w rites on a w ite oard or sing  a doc m ent am era:   
The bees pollinate the flowers. 
They get pollen on their legs. 
The pollen rubs off on another flower. 

ex t,  th rou h  a liv ely  disc ssion,  sh e ides er stu dents to om ine th ese ideas to orm  one 
entenc e: 
Bees pollinate the flowers when they get pollen on their legs from one flower, and then it rubs off 
on another flower. 
When working with ELs at the Emerging level who may find some of the domain-specific 

oc ab lary  e. ,  pollen,  pollinate  alleng ing  th e teac er ides th em  to enerate sim le or 
c om p ou nd sentenc es th at c ontain th e w ords.  B y  j ointly  
c onstru c ting  tex ts,  teac h ers g u ide EL s to g enerate inc reasing ly  

f
D , g u j c c ( During designated ELD, 

teachers of younger ELs focus 
strategically on how the 
language of teacher read 
alouds is structured and create 
opportunities for children to 
practice the language. 

h f
f

t 
h b u u c

N g u g u h c b f
s

v u ( g . ) c h , h g u g p

By jointly constructing 
texts, teachers guide 
ELs to generate 
increasingly sophisticated 
language—language 
that approaches what 
students hear or read in 
their complex texts. 

sop istic ated lang ag e— lang ag e th at ap roac es w at stu dents 
h ear or read in th eir c om p lex  tex ts.  

T h ese are j u st a f ew  ex am p les of  tailoring  desig nated EL D  
instru c tion to attend to EL s’  p artic u lar lang u ag e learning  needs in 
w a s th at ild into and rom  ontent instru tion.  e sam e t es
of  instru c tional p rac tic es disc u ssed in th e integ rated EL D  sec tion 
e.  ollab orativ e disc ssions w ith  a artic lar lang ag e oc s,  

analy sis of  th e lang ag e in tex ts,  ex lic it oc ab lary  instru tion)  
are also ap p rop riate in desig nated EL D .  I n a desig nated EL D ,  
however, the focus on language is intensified. Figure 2.23 
c ap tu res th e essential f eatu res of  desig nated EL D . 

h u u p h h

y b u f c c T h y p

( g . , c u p u u f u
u p v u c

Figure 2.23. Essential Features of Designated ELD Instruction 

	 .  I ntellectual Q uality:  S tu dents are p rov ided w ith  intellec tu ally  m otiv ating ,  c h alleng ing ,  and 
p u rp osef u l task s,  along  w ith  su p p ort to m eet th e task s.  

	 .  Academic Eng lish F ocus:  Students’ proficiency with academic English and literacy in the 
c ontent areas,  as desc rib ed in th e CA  EL D  S tandards,  th e CA  CCS S  f or EL A / L iterac y ,  and 
oth er c ontent standards,  is th e m ain f oc u s of  instru c tion.  

	 .  Ex tended L ang uag e I nteraction:  Ex tended lang u ag e interac tion b etw een stu dents,  
inc lu ding  am le op ortu nities or stu dents to om m nic ate in m eaning l w a s sing  
Eng lish ,  is c entral.  O p p ortu nities f or listening  or v iew ing  and sp eak ing  or sig ning  are 
th ou tf lly  lanned and not lef t to anc e.  s stu dents rog ress along  th e EL D  ontinu m ,  
th ese ac tiv ities also inc rease in sop h istic ation. 


  F ocus on M eaning :  I nstru c tion p redom inantly  f oc u ses on m eaning ,  c onnec ting  to th e 
language demands of ELA and other content areas, and identifies the language of texts and 
task s c ritic al f or u nderstanding  m eaning . 

.4

1

2

3
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.7

5	 .  F ocus on F orms:  Cong ru ent w ith  th e oc s on m eaning  instru tion ex lic itly  oc ses on 
learning  ab ou t ow  Eng lish  w ork s ased on rp ose,  au dienc e,  top ic  and tex t t e.  is 
inc lu des attention to th e disc ou rse p rac tic es,  tex t org aniz ation,  g ram m atic al stru c tu res,  and 
oc ab lary  th at enab le indiv idu als to m ak e m eaning  as m em ers of  disc ou rse om m nities. 

	  Planned and Seq uenced Ev ents:  L essons and u nits are c aref u lly  p lanned and seq u enc ed 
to strategically build language proficiency along with content knowledge. 


  Scaffolding :  eac ers ontex tu aliz e lang ag e instru tion,  ild on ac rou nd now ledg e,  
and p rov ide ap p rop riate lev els of  sc af f olding  b ased on indiv idu al dif f erenc es and needs.  

af olding  is oth  lanned in adv anc e and ro ided st in tim e. 

	 .  Clear L esson O bj ectiv es:  L essons are desig ned u sing  th e CA  EL D  S tandards as th e 

p rim ary  standards and are g rou nded in ap p rop riate c ontent standards.
 

	 .  Correctiv e F eedback :  T eac h ers p rov ide stu dents w ith  j u dic iou sly  selec ted c orrec tiv e 

eedb ac k  on lang ag e sag e in w a s th at are transp arent and m eaning l to stu dents.
  
O v erc orrec tion or arb itrary  c orrec tiv e f eedb ac k  is av oided.
 

	 .  F ormativ e Assessment Practices:  T eac h ers f req u ently  m onitor stu dent p rog ress th rou g h  
inf orm al  ob serv ations and ong oing  f orm ativ e assessm ent p rac tic es;  th ey  analy z e stu dent 
w riting ,  w ork  sam p les,  and oral lang u ag e p rodu c tion to p rioritiz e stu dent instru c tional needs.  

f u , c p f u
h b p u , y p T h

v u b c u

6 .

T h c u c b u b k g k

S c f b p p v j u

8

9
f u u y f u

1 0

G rouping  for Desig nated EL D 
D 	 ring  desig nated EL D — and only  du ring  desig nated EL D — EL s are g rou p ed b y  Eng lish  lang u ag e 

proficiency levels, as possible, so that teachers are able to strategically target students’ language 
learning  needs.  I t is im p ortant to note th at desig nated EL D  instru c tion tim e is not intended to 
isolate or seg reg ate EL s,  nor sh ou ld it p rec lu de non- EL s f rom  rec eiv ing  sim ilar instru c tion.  R ath er,  
desig nated EL D  instru tion tim e is intended to e sed as a rotec ted tim e w en EL s rec eiv e th e 
ty p e of  instru c tion th at ac c elerates th eir Eng lish  lang u ag e and literac y  dev elop m ent.  F u rth er,  it is 
im p erativ e th at g rou p ing  du ring  th e rest of  th e day  b e 
heterogeneous to ensure that ELs interact with proficient 
Eng lish  sp eak ers.  H ow ev er,  som e m iddle and h ig h  
sc ool EL s w o are new om ers to Eng lish  and at th e 
Emerging level of English language proficiency benefit 
f rom  sp ec ializ ed attention in EL A  ( and oth er c ontent 
areas)  in order to ac c elerate th eir ling u istic  and ac adem ic  
dev elop m ent.  is sp ec ializ ed instru tion sh ou ld oc s 
on ac c elerating  stu dents’  Eng lish  lang u ag e and literac y  
dev elop m ent w ile also ro iding  th em  w ith  ll ac ess 
to c ore c ontent,  so th ey  are ab le to p artic ip ate in 
h eterog eneou s c lassroom s as q u ic k ly  as p ossib le. 

T e op lation of  EL s in di erent sc ools and in 
dif f erent g rade lev els w ith in sc h ools v aries,  and eac h  
sc h ool needs to c aref u lly  c onsider g rou p ing  op tions f or 
desig nated EL D .  F or ex am p le,  in elem entary  sc h ools w ith  
lar e nu m ers of  EL  stu dents,  teac ers at eac h  rade 
lev el m ay  reg rou p  or desig nated EL D  y  a ing  one teac er w ork  w ith  EL s at th e Em er ing  lev el of  
English language proficiency, while another teacher works with ELs at the Expanding level, and 

u

c b u p h

It is important to note that 
designated ELD instruction 
time is not intended to isolate 
or segregate ELs, nor should it 
preclude non­ELs from receiving 
similar instruction. Rather, 
designated ELD instruction time is 
intended to be used as a protected 
time when ELs receive the type of 
instruction that accelerates their 
English language and literacy 
development. 

h h c
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another works with ELs at the Bridging level. In schools with a smaller student population of ELs (e.g., 
five ELs at a given grade level), individual classroom teachers may work with small groups of ELs at an 
opportune time during the day. 

Importantly, however a school decides to schedule designated ELD, ELs should not be removed 
from other core content instruction (e.g., ELA, science) in order to receive designated ELD instruction. 
Designated ELD must be provided in addition to all core content instruction. In secondary settings, 
particularly in high school, ELs need full access to grade-level content in all disciplines, as well as 
specialized instruction in academic English, to prepare for college and careers. Designated ELD does 
not replace rich content coursework across the disciplines. Conversely, ELs need specialized attention 
to their English language development to be successful in their content coursework. Master scheduling 
may be challenging for some schools. However, when both the academic and language learning needs 
of ELs are prioritized, creative solutions are possible. 

A Comprehensive Approach to ELD
English learners at all English proficiency levels and at all ages 

require both integrated ELD and specialized attention to their 
particular language learning needs, or designated ELD. Such a 
multilayered application of the CA ELD Standards requires deep 
collaboration among educators, support for teachers, and, most 
importantly, a sustained focus on the strengths and needs of 
individual ELs and a persistent belief that all ELs can achieve the 
highest levels of academic and linguistic excellence.

Conclusion
The purpose of this chapter has been to describe several essential considerations for curriculum, 

instruction, and assessment in ELA, literacy, and ELD that set the stage for the remaining chapters and 
serve as a reference point for many of the discussions that follow.

English Learners at all 
English proficiency levels 
and at all ages require 
both integrated ELD and 
specialized attention to 
their particular language 
learning needs, or 
designated ELD. 
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